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FOREWORD

The 4th International Research Conference ENGLISH FOR SPECIFIC
PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS is a biannual event
aimed at promoting advanced methodology of teaching English for professional
purposes in Russia.

The scope of the conference covered theoretical and practical aspects of
English language teaching to the students of universities, vocational colleges, and
further education programs in the framework of life-long professional learning.

The conference, held in May 16-18, 2019 in Tambov, was organized by the
Department of International Professional and Academic Communication of
Tambov State Technical University (Tambov, Russia) in close collaboration with
Karaganda State University (Karaganda, Kazakhstan), “Prosveshcheniye”
Publishing House (Moscow, Russia), Maltepe University (Istanbul, Turkey) and
Szent Istvan University (Godoll6, Hungary).

This collection of papers and reports represents investigative attempts of
professionals to identify and meet the challenges of developing communicative
competence in future engineers, economists and other specialists.

The unifying feature of all the contributions is the active involvement of
authors in practical instruction of English for professional purposes at the tertiary
(undergraduate and graduate programs) level.

The underlying idea of the conference is that a change in professional
context implies a change in language teaching methodology including materials,
techniques and target competences. The conference paves the way and draws the
perspective of further research into integrating language and professional pedagogy
in other cultural settings.

Natalia Gunina,

Head of International Academic
and Professional Communication,
TSTU
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ENGLISH FOR ACADEMIC PURPOSES

METOAUYECKHUE OCOBEHHOCTHU OCBOEHUSA NTHOCTPAHHbBIMH
CTYAEHTAMMU HECIIEHHUAJIBHBIX ITIPE/IMETOB HA HAYAJIBHOM
ITAIIE OBYYEHUSA (HA TIPUMEPE MEJUIIMHCKOI'O BY3A)

I'yasieBa E.A., Camoayposa O.10., MenbmoBa A.B.
TI'Y umenu I'.P. [lepxkaBuna, r. TamboB, Poccus
*e-mail: postegea@mail.ru

Annomauyusn

Cmambs  noceésiwjeHa auaiu3y MemooudeckKux npoorem U  BO3HUKAOWUX
MpyoHOCmell 0C80EHUL OMOEIbHLIX NPeOMemo8 UHOCMPAHHbIMU cmydenmamu 1 Kypca 6
MmeduyuHckom 8y3ze. Packpwieaemcs Hacywmas HeoOX00UMOCMb 668e0eHUsl OUCYUNIUH
CMpano8eduecKko2o Xxapakmepa 6 npoyecc o0OV4UeHUs HaA HAYalbHOM JImane O
obnecuenuss adanmayuu 8 Cmpaune HbIHEeUHe20 NPOACUBAHUSL U 0OVYEHUST UHOCTNPAHHBIX
cmyoenmos. [l peuieHus OaHHOU 3a0ayu npeoidasaemcs Kiaccupukayus no epynnam
NOHAMUL, BbI3bIGAIOWUX HAUOOIbUIUE MPYOHOCMU Y 00yYarwuxcsa u obre2uaowas
yceoenue mamepuana. /leraemcs 81600 00 aKmMyaibHOCMU pa3padbomKu Memoouyeckux
OCHO8 NPenooasans OUCYUNIUH CIMPAHOB8e04eCK020 XapaKkmepa 6 C8A3U ¢ NOCMOSIHHbIM
yeenuueHuem Koauvecmea npue3dcaruux UHOCmpaHyes.

Knrwoueesvle cnoea: cmpanosedeHue, Mmemoouka npenooasarus 8 8yse,
UHOCMPAaHHbLE CMYOEHMbl, PEauld, IMHOC, AOANMAYUOHHBIL NEPUOO.

OnHoil m3 Hanbonee BaXKHBIX M CIOXKHBIX METOAMYECKUX 3a7au OOy4YeHHs B
MEIULUHCKOM By3€ SIBISieTCS (OPMHpPOBAHHE Ha HAYAIBHOM 3Tale MEXKYJIbTypHOU
KOMMYHHKAaTUBHON KOMIETEHIIMM Y WHOCTPAaHHBIX CTylaeHToB. Haumnas pabortath c
MHOCTPAaHHBIMH CTYACHTAMH, MIPENoJaBaTelb 00s3aH YUUTHIBATh PA3HUILY B MEHTAIUTETE
(KynbTypa, pelurus, moBeJIeHYeCKuid (aKkTop), a TakKe HECOOTBETCTBUE OKPYKAIOIICH
NEMCTBUTENBHOCTH peaIusIM CTPaHbl MPOKUBAHUS cTyAeHTa. Mcxons us storo, 6onbiioe
3HaUE€HUE NPUOOpPETalOT JUCIHUIUIMHBI CTPAHOBEAUYECKOIO  XapakTepa, KOTOpble
IIOMOTal0T MHOCTPAHHBIM CTYJEHTaM IMPEOJI0JIETh CIOKHOCTH aallTalliOHHOTO NEPHoJa
B HOBOU IJISI HUX CTpPaHe.

B nocnegnue roapl B NpakTUKy MEIUIMHCKUX BY30B MPOYHO BOLLIA MpOrpaMma
o0ydeHHs Ha POJHOM JIJIsl CTYJCHTOB s3bIKe. BianeHue nmpenojaBaTenieM UHOCTPAHHBIM
S3BIKOM TIO3BOJIIET YCIIEIIHO peIiaTh Mpo0JIeMbl, KOTOPbIE MOTYT BOSHUKHYTh Ha (OHE
ATHUYECKOIO0 M HAlMOHAIBHOI'O Pa3HOOOpa3usi B CTyIEHYECKOH cpeae. MHoOrojeTHui
ONBIT MOATOTOBKM MEIMWLUMHCKUX KaJpOB HAa MHOCTPAHHOM S3BIKE CBHUJETEIBCTBYET O
TOM, YTO HCIIOJIb30BAHHE POJHOIO Ul CTYACHTOB s3bIKa B IPOLECCE IMPENOAABaHUs
CYIIECTBEHHO COKPAIIIAE€T CPOKH M COLMOKYIBTYPHOH,  MPOPECCHOHAIBHON alalTalluH.
OcoOy1o 3HaUMMOCTh JaHHasi METOJMKa MPUOOpETaeT Ha 3Tare HayalbHOW MOATOTOBKHU
Oyayumux Bpaued. OgHuM U3 HauOolsiee BaXKHBIX MPEAMETOB HAa JAHHOM JTarne Ham
IIPEACTABIIAETCS CTPAHOBEACHUE B KAaueCTBE IUCLHUIUIMHBI, JAIOLIECH IPEACTABICHUE O
CTpaHe, B KOTOPOW MHOCTPAHHOMY CTYJEHTY IMPEACTOUT >KUTh, 00y4aThbCsd U HAYMHATH
CBOIO MpOo(ecCHOHANbHYIO  JeATEIbHOCTb. W3yueHue CTpaHOBEICHUS HUMEET
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NPUHIUIHAIFHOE 3HAYEHHE JUIsI OOMIEKYIbTYPHOTO pa3BUTHA CTyAEHTOB. OOydeHme
CTPAHOBEJCHUIO UMEET psiJi OCOOEHHOCTEH B CBS3M C T€M, YTO HA MEPBBIX 3AHATHUSAX Y
Oo0y4JalIIMUXCd MOXET BO3HUKHYTh OIIMOOYHOE TMPEACTABICHHE O JIETKOCTH
npearaeMoro MaTepuanna.

OTa KaxXymascs JErkoCTh BOZHUKAET OT TOT0, YTO MaTepHall, Ha NEPBbINA B3I,
HE TPEJCTABISECT TPYAHOCTH, TaK KaK COACPKUT CBEACHHS OO0IIe00pa30BaTeIbHOTO
xapakrepa (reorpauyeckoe IOJOKEHUE, KIMMAaTUYECKUE YCIOBUS, IOJIUTHYECKOE
YCTPOMCTBO, UCTOPUUECKHE COOBITHSA, 0ObIYaM U TPaIuIMK). B peanbHOCTH, TPYAHOCTH
HAYMHAIOT BCTPEYAThCS YK€ Ha HJTale IEepBOr0 IMPOM3HECEHHS HEKOTOPBIX 3BYKOB
PYCCKOTO $I3bIKa, KOTOPBIX HET B POJHOM I CTYIEHTOB si3bike. Tak, Hampumep, 28
apaOCKHUX COIVIAaCHBIX (a MMEHHO MpPEACTABUTENN apalOosi3bIYHBIX CTPAH COCTABIISAIOT
OCHOBHOM KOHTHUHTEHT MPHE3KAIONINX HA 00yUYeHHE HMHOCTPAHHBIX CTYJIEHTOB) HE MOTYT
MOMECTUTHCS B ali(paBUTHON MATpPHUIIE PYCCKOTO S3bIKa, cOocTosmen u3 20 corfacHbIX.

Bropast TpyAHOCTh BO3HHMKAET YK€ Ha CIEAYIOIIEM 3Tare, Korja MpernoaaBaTelib
MEePEXOJUT K O3HAKOMIICHHIO HEIMOCPEACTBEHHO CO CBEICHHUSIMHU CTPAHOBEIYECKOTO
XapakTepa.

OTO0 0COOEHHO 3aMETHO MPU H3YYEHHHM TEeM, H300MIYIOIIHUX HCTOPUYECKUMU
dbakTamMu W peanusaMu (TMOJUTUYECKHE, OSTHUYECKHE, XO3SICTBEHHbIC, OBITOBHIC,
ractpoHoMuyeckue).  Jlns  oOnerueHuss ~ yCBOGHMsSI — HM3y4aeMOro  MaTepuana
1esecoo0pa3Ho UCTOIB30BaTh METO/T KJIacCU(DUKAITUY TPYIIN MOHSATUH.

|.  Hcropuyeckue QakThl U IEATEIN: TaTapO-MOHIOJILCKOE UTo, OuTBa Ha Yyackom
o3epe, Baagumup, Apocnas, Amutpuii, I1€tp, Exarepuna, Jlenun, I'op6aués,
Enbiun, [TyTus.

Il. AnmuHuCTpaTHBHO-TIoNUTHYECKUE peanmuu: [ocymapctBenHas payma, CoBer
dbeneparuu, o0IacTh, Kpaid, IapCTBO, 36MCTBO, MECTHUYECTBO.

I1l. 3nanus ropuaryYecKoro Xapakrepa: oQopMIICHHE BU3bI, METUIIMHCKASI CTPAXOBKa,
HOCTpU(UKAIHS, COOJIIOJICHHE OCHOBHBIX TPAXXIaHCKUX U aJMHUHHCTPATUBHBIX
HopM (ITZI/I, peructpanms).

IV. Pycckue noHsTUA, HE UMEIOLIUE aHAJIOTOB B JIPYTUX S3bIKAaX, T.€. HEIIEPEBOIUMBbIE:
Jlaya, MepecTpoiika, okpoiika, /lyma, KOKOIIHUK, KyJaud, racxa, MacjaeHUla,
Hen Mopo3, CHerypouka.

DTO CTaBUT Tepe] MpernojaaBaresieM 3ajady BOBpPEMS 3aMETUTh HaYMHAIOIIUECS
TPYAHOCTH B Tpolecce OOydeHHS W METOJAMYECKH BBIBEPEHHBIMH TpHEMaMU
HUBEJIUPOBATh UX W MOTHUBHPOBAThH CTYACHTOB K JaibHeiemMy oOydeHuto. OgHuM u3
CpEJICTB, TOMOTAIOIINX OCYIIECTBICHUIO 3TOW LIEJIH, SIBJISIETCS MPUBIICYEHUE K TTPOLECCY
00y4eHUsT COBPEMEHHBIX HH(POPMAIIMOHHBIX TEXHOJIOTHI. Peub uaET B JTaHHOM cllydae o
TCO (texHuueckux cpenactBax oOydeHus). K HUM, B 4aCTHOCTH, OTHOCSITCS BHJICO- U
ayJMOTIPE3CHTAIlNH, CjaijoBas uHPpopManus, (QUIbMBI, MY3bIKa, WHTEPAKTHBHBIC
crocoObl 00y4eHus: U KOHTpoJs [3].

@DaKTOpOM, YIYUIIAKOIIAM YCBOCHUE MaTepHUaia, sIBJIIETCA MOArOTOBKA JTOKJIA/I0B
W TPE3CHTAlUi CTYJCHTaMU 1O TEeMaM, 3aMHTEPECOBABIIMM HMX HEMOCPEJCTBEHHO B
nporiecce oOyudeHus. CrenyeT MEepedYncInuTh TEMbl, IOIB3YIONIUECS HauOOIIbIIEH
MONYJIIPHOCTHIO CPE/Id UHOCTPAHHBIX CTYAEHTOB. CaMoil MOMyJSIpHOU SIBIASIETCS TEMa O
npesunente Poccun Ilytune B.B. [IpruuéM mMHTEpEC BBI3BIBAET HE CTOJBKO JOJKHOCTD,
CKOJIbKO JIMYHOCTh Brnamumupa Brnagumuposuua, mompobHoctu Ouorpaduu. Taxxe
00y4JaroluXcs UHTEPECYIOT TEMbl PYCCKOM MpuUpoAbl (KIMMAaTa), pyCCKUE TPaaAUIUU U
MHOTOBEKOBOE COCYILIECTBOBAHME B OJHOM CTPAaHE PAa3JIMYHBIX HAUWOHAIBHOCTEH H
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penurno3ubix koH(peccwii. [1o manapiv BIIMOM koH(peccrnoHanbHBIN COCTaB HACEIICHUS
Poccun TtakoB: mpaBocnmaBue — 75 %, ucimam — 5 %, katonmmmmsm — 1 %,
nporectadTisM — 1 %, nymamsm — 1 %, Oynausm — 1 %, Bepyromue, HO He
IpHUHAJIEKAIME K KaKOW-TM00 KOHKpeTHOM KoHpeccun — 3 %. He mMeHblunii uHTEpEC
BBI3BIBACT  HAIMOHAIBHBIM  cocTaB  Poccum, mnpeacrapmstomuii  Oonee 160
HAllUOHAJTBLHOCTEH,  TOBOPAIIMX  HA  COOCTBEHHBIX  S3BIKaX. BospmmHCTBO
HapOJIHOCTEN MAJIOUKMCICHHBl M JKMBYT HA OIPAaHUYECHHOW TEeppUTOpUHU (4acTo
JIOCTATOYHO OOIIMPHOM), HO CeMb HAPOJOB HMEIOT YHCICHHOCTh 0ojiee OJIHOTO
MUJUTHOHA — PYCCKHUE, TaTaphl, YKPAWHIIBI, OAIIKUPBI, YyBaIITH, YSUCHIIB U apMsHE.

Knumatnyeckne ocoOeHHocTH Poccu mopakaloT HHOCTPAHIIEB, HUKOIJA HE
CTaJIKUBABIIUXCS C SIPKO BBIPAXKEHHBIMU MPOSIBJICHUSIMU BpeMeH rojaa. Pycckas 3uma o
MpaBy 3aHUMAET JUIUPYIOIEE MECTO Cpeau BnevyaTieHuid o Poccuu [2].

Cronp ke JKMBOW HWHTEpPEC BBI3BIBAIOT PYCCKHE Tpamuliuu W oObrdam. Tak,
HarpuMmep, npaszaHoBanuio HoBoro roma B Poccuu mpupmaercss ocoboe 3HadueHHE. ITO
0OYCJIOBICHO MpEXKJe BCEro TeM, YTO Ha MPOTHKCHUU HECKOJIBKUX JACCATHUIICTHI
PoxnectBy He yaAeNsIOCh JOCTaTOYHO BHUMaHug ©W  HoOBBIM roj  ocraBajcs
CAMHCTBEHHBIM CEMEWHBIM TPA3qHUKOM JUisi  OOJIBIIMHCTBA  HaceneHus. [ns
apaboroBOPSIIUX CTYJACHTOB Takoe BHUMaHHEe K HOBOMY rogy HECKOJIBKO HEMPHUBBIUHO,
TaKk Kak B WX POJHBIX cTpaHax HoBBIM TOn oTMeuaercs Ooisiee dopmanbHO (HET
0e3yCIOBHOM TpaJWIIMK YKpAIICHUS HOBOTOAHEH EIKH, NEKOPHPOBAHHE TOMEIICHHUI
MPUHATO TOJBKO B OOIIECTBEHHBIX MECTax), a NPUOPUTET HUMEIOT PEIUTHO3HBIE
npa3aHuk [1].

Ho camoii akTyanbHOM HaMm MPECTaBISETCS T€Ma, CBsI3aHHAS C MPOKUBAHUEM B
Yy)KOU CTpaHe M MOCTOSTHHON HEOOXOIMMOCTBIO M3YUCHHUS MPaBUI M HOPM TOBEICHUS,
npuHATEIX B Poccun. DTy yacTe matepuana moJapoOHO M3jaraer cam IpenojaBaTeb,
BMECTE€ C T€M Ipejjiarasi MHOCTPAHHBIM CTYJEHTaM MOATOTOBUTH CIIMCOK BOIIPOCOB U
npoOsieM, ¢ KOTOPBIMH OHH CTAJIKMBAIOTCS HETOCPEIICTBEHHO W €KETHEBHO. JTO, B
MEepPBYIO Ouepe/b, MpPaBWia BHYTPEHHErO paclopska: o0s3aTelbHOE HalW4due OeIoro
xaJnara, clada BEpXHEW OAekKIbl B TapAepoO, HETOMYCTUMOCTh CHJICHUS Ha
MOJOKOHHUKAX M JIECTHUYHBIX Mpoi€Tax (Y4TO OYEHb pacnpoCTPaHEHO Cpeau
WHOCTPAHHBIX CTYyACHTOB). He MeHbIIMe TPYAHOCTH BO3HUKAIOT MPU MPONKUBAHUHU B
OOIIEKUTUHU, TTIOCEIIEHUN Mara3uHOB U APYTHUX MyOJIMYHBIX MECT.

BBenenne B mporpammy 0O0y4YeHHS AMCIMIUIMH CTPAHOBETYECKOTO XapakTepa
MO3BOJISIET OOJEruuTh aJANTAMOHHBIA TIEPHOJ] Y HHOCTPAHHBIX CTYACHTOB, JaBas
MpeACTaBJICHUE O CTpaHe TMPOXKUBAHMS M OTBEYash Ha BO3HUKAIOIIUE BOIPOCHL.
AKTYaJIbHOCTb TTOJIOOHBIX TUCIIUTUIMH BO3PACTAET B CBSI3U C IMOCTOSIHHBIM yBEJIIMUYEHUEM
B MOCJIEJHUE TOAbl KOJIMYECTBA MHOCTPAHLIEB, IPUE3KAIOIINX B HAIly CTPAHy C LIEJIbIO
MOJIYYEHUS BBICIIIETO 00pa30BaHUs.
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METHODOLOGICAL ASPECTS OF TEACHING NON-SPECIAL SUBJECTS
TO INTERNATIONAL STUDENTS AT THE INITIAL STAGE OF LEARNING
AT MEDICAL UNIVERSITY

*E.A. Gulyaeva, O.Yu. Samodurova, A.V. Menshova
Tambov State University amed aftr G.R. Derzhavin, Tambov, Russia
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Abstract

The article is devoted to the analysis of methodological problems and difficulties
in teaching certain subjects to international students of the 1st year at medical university.
The article reveals the urgent need to introduce the country-specific disciplines in the
learning process at the initial stage to facilitate the adaptation in the country of current
residence and learning of international students. To solve this problem, we propose a
classification into groups of concepts that cause the biggest difficulties for students and
facilitate the assimilation of the material. It is concluded that the relevance of the
development of methodological basis of teaching of the country-specific disciplines due
to the fact of the constant increase of the number of foreigners coming.

Keywords: country studies; methods of teaching at university; international
students; realities; ethnos; adaptation period.
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THE COURSE OF LOCAL GUIDE INTERPRETERS AS A FOREIGN
LANGUAGE ELECTIVE COURSE

A.A. Fadeeva
Tambov State University named after G.R. Derzhavin, Tambov, Russia
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Abstract

In this article teaching an elective course of a foreign language “A course of
guide interpreters of the native land” is briefly described in relation to non-language
departments of a higher educational institution. This course represents a new method of
a teaching a foreign language using real communicative situations and modern digital
tools. The course contributes to the development of tourism in Russia, acquisition of
useful language and communicative skills, culture and ethics of professional behavior of
guide interpreters.

Keywords: inbound tourism; guide interpreter; communicative situation; standard
of speech; modular system; translation technigies; digital system of geolocation.

According to the order of the Government of the Russian Federation of May 5,
2018 No. 872 the concept of the federal target program “Development of Domestic and
Inbound Tourism in the Russian Federation (2019-2025)” was adopted. The purpose of
the program is the development of tourism industry in Russia.

The main objectives of future program are defined in the concept as follows:

- complex development of tourism and support of tourist groups in priority types
of tourism;

- development of the touristic system of training and education and professional
development of specialists in tourism;

- promotion of the Russian tourist product in the international and local tourist
markets;

- stimulation of enterprise and public initiatives through the mechanism of
subsidizing and grant support;

- creation, implementation and development of information and communication
infrastructure of management in tourist industry [1].

Considering the interests of the state in development of tourism industry and in
patriotic education of the younger generation we offer “A Course of Local Guide
Interpreters in English” as an elective course according to the program of learning of
foreign language for students of non language faculties of higher education institutions.
This course includes elements of local country studies in English.

Any enjoyable vacation is incomplete without the services of a tour guide. For
university students a job of a tour guide is a splendid opportunity to work during their
summer holidays, to visit new interesting places and to get a great experience of dealing
with people. The tour guide is instrumental in providing a location's cultural and
historical information to the tourists. To be a successful tour guide, students need to have
a strong command over English, the global language. If they are planning to become a
tour guide, here are 5 reasons why learning English is beneficial for them.
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1. Global Entry

Learning English allows young people to apply for guide positions all across the
globe as it is the main medium of communication at major tourist sites. As people visit
exotic locations all over the globe, learning this universal language is necessary for
giving proper guidance. Native and international opportunities open their doors once a
person has a strong command over the language.

2. Employment chances

Fluent English communication skills tend to increase student’s employability. He
will get more interview calls once the prospective employers come to know about his
language command.

3. Good salary

Applicants for the job position as a tour guide can negotiate an excellent pay
package by showing their English skills. They have better chances of increasing their
salary as compared to non-English speakers. In addition to language fluency, they also
need strong confidence and negotiation skills.

4. Good tourist management

Learning English can give students excellent tourist management skills. Tourists
need a common interpreting language due to their language mix. English justifies its title
as the global language by helping people communicate effectively in spite of language
differences. With excellent people management skills, tour guides can gain valuable
experience, which will help them with career advancement.

5. Self Confidence

If a tour guide has a strong command in any language, his confidence increases.
Tourists prefer confident English speaking tour guides. Tour guide’s personality is the
first impression that a tourist gets when he lands in a foreign country. As he is unaware of
the local culture, language and geography, a confident tour guide can help him navigate
calmly, thus enabling him to enjoy his vacation to the hilt.

The course of local guide interpreters raises the value of the native land as part of
the motherland and the homeland in general. Learning about the past and the present of
your native land, features of the nature, economy, politics, as well as cultural and
historical values promotes views formation in which includes understanding that a person
belongs to a certain nation and pride of the country. The sense of patriotism in this case
isn’t given forcefully but through informative, creative search and research and project
work on History, Literature, Arts, and also through understanding of the attractiveness of
native land for foreign tourists.

Not all Russian cities have rich interesting historical and cultural value for the
development of inbound tourism on the territory of Russian Federation. It is important to
find ways to realize the tourist potential of our hometown Tambov and the Tambov
Region in general, to make tourist materials available in English and to develop
necessary skills in future guide interpreters at basic level in order that students will be
able to welcome international guests at the airport or at the railway station, to help them
check-in at the hotel, to solve any problems with medical care, service in bank, to show
around the shops and to help with purchases of souvenirs, to show around the university
and to provide some inforamtion about it, to conduct a sightseeing tour around the city, to
visit museums, exhibition in art gallery, to show the main architectural and cultural
attractions of the city, to tell and show the holy sites and springs of Tambov Region, to
take a foreign guest to the mansion-house of a famous musician-composer Sergey
Vasilyevich Rachmaninov to the village of Ivanovka Tambov Region and to lead a tour
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in English. A particular interest on cultural development in the small cities of Tambov
Region is represented by a tourist route to an ethnic Russian festival “Atmanov
Kulachki” which is annually hold at the end of August in the village of Atmanov Ugol
Tambov Region. During classes of guide-interpreters we plan to prepare a detailed
project of escort of foreign tourists, in particular foreign students of Tambov State
University to a fascinating cultural ethno-sports festival “Atmanov Kulachki”. The
“Atmanov Kulachki” games are traditional Russian entertainment representing the
authentic Russian traditional games taking place in the village of Atmanov Ugol, revived
after almost a 20-years break. The culmination moment of this event is the Big Kulachki
Competitions (wall-to-wall fist fighting). In addition to the program of games there are
sports races in of Russian ethnosport and Russian folk entertainments. Within a folklore
holiday there is a traditional Atmanov Fair where it is possible to get craft products,
souvenirs and to try dishes of Tambov cuisine. Traditional games are proclaimed
UNESCO the integral component of the World cultural heritage of mankind and serve
reproduction of ethnocultural identity and cultural diversity. In 2013, the games were
added into the register of objects of non-material cultural heritage of the Russian people.

We offer a module-based system of a course for local guide interpretors, including
the theory in the form of lecture material, practical lessons in the form of classroom
classes comprising various exercises in Lexica, Grammar and Phonetics of a foreign
language and development of the monological and dialogical speech and full immersion
in a communicative situation on the area. For example, on the topic “In the City” students
study the names of various places in the city, repeat grammatical structures like “there
is/are” for the description of location, train phrases for drawing attention of tourists to an
object such as “Please pay your attention to this old building with beautiful columns”,
and then as guides “conduct a tour” round the hometown. Also, this topic involves
project research work about the main attractions of the city. In the topic “Healthy
Ecology and Healthy Lifestyle” students do not only get acquainted with lexical and
grammatical material on this topic, but also study and visit sacred sources of Tambov
Region, lead a tour on the basis of their local history research work according to the
chosen topics, study history of the native land in a foreign language that provides not
only the development of competence of understanding and speaking in a foreign
language, but also the competences of patriotism, learning culture and history of the
native land.

It is noteworthy that the work of a guide interpreter is impossible without studying
the rhetoric, the standards of speech and the rules of ethics and etiquette. The level of
professional knowledge of the guide interpreter means not only perfect foreign language
skills, but also competence in the history and the culture of the native land. The guide-
interpreter has to be able to state material of excursions, using only established facts and
also to understand a difference between the facts and the invented stories, legends and
someone's opinion. He should constantly develop his professional level. The course of
local guide-interpreters teaches the student such positive features of character as
goodwill, a sincere smile and a sense of humour, display care about tourists, organizing
and communicative abilities, ability to take a decision quickly in emergency critical
situations, punctuality, sense of duty, a respect of workers of cultural and other public
institutions. The speech of a guide-interpreter has to be not only exact, but also at the
same time figurative not to tire tourists and to maintain their interest in an excursion. For
these purposes the course of guide-interpreters offers studying and skillful use of
comparisons, bright epithets, quotes, metaphors, proverbs and sayings. Competent
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translation activity is impossible without mastering technology of transferring of the
phraseological units or idioms into English which are used in different cultures. For
example, while in Russian we say “as like as two drops of water”, in English it is
translated “as like as two peas”.

Finally, the course for guide interpreters is impossible without using digital
technologies and the Internet. Students not only use data from the Internet on culture and
history of the region in their research works, but also spread new data with information
about the places which are included into excursions into the digital system of a
geolocation of “2GIS” and “Google Maps” in English.

In conclusion, it should be noted that a guide interpreter is not only a competent
professional with advanced foreign language skills, but also a young person, who has
good manners, and who is intelligent and competent enough to create a positive image of
the city and the country in general. A qualified guide interpreter can make tourist places
attractive to visit by sharing their knowledge and skills with international students who
come to study to the local universities, as well as guests of our town and foreign business
partners.
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Annomayusn

B oannou cmamve kpamko uznazaemcs memoo npenooasaHus haxyibmamueHo20
3anAmMUs N0 UHOCMPAHHOMY A3bIKY «Kypc 2eudos-nepesoouukod pooHoco Kpasy
NPUMEHUMENbHO K HesA3bIKOBbIM (hakyibmemam @vicuie2o y4ebHo2o 3aeedeHus. JJanHblil
Kypc npedcmagnsiem CcoOOU HOBbIl MemoO U3VHUeHUSI UHOCMPAHHO20 S3bIKA C
UCNONIL30BAHUEM PEATbHOU KOMMYHUKAMUBHOU CUMYAyUul COBPEMEHH020 YUudposozo
npoCMpanHcmea u cnocoocmseyem pazeumuio mypusma 6 Poccuu u 061adeHuro nojesHvlx
AZLIKOBLIX U KOMMYHUKAMUBHBIX — HABLIKOB,  KYIbMYPOU U IMUKOU NOBEOEHUs.
npogheccuoHanbHo 2uda-nepesoouuKa.

Knrwueevie cnosa: 6ve30Hou mypusm, 2u0-nepeBooqur, KOMMYHUKAMUBHASL
cumyayus, Kyibmypa peyu, MOOYIbHAAL CUCmeMd, MeXHUKa nepeeooa, yugposas
cucmema 2eonoKayul.

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS


mailto:angel_fa@bk.ru

CONTEXT IN TEACHING ESP

A. V. Kashcheyeva
Tambov State University named after G.R. Derzhavin, Tambov, Russia
e-mail: kashcheyeva@mail.ru

Abstract

It is common knowledge that context is the basic linguistic concept in teaching
ESP. The methodology is based on the limitations the context put on the conditions of
communication. These limitations influence discourse products making their linguistic
features more typical and predictable. The article analyses the contextual factors that
allow regulating the contents, the organizational structure, and the form of discourse
products. It emphasizes the category of genre as a synthetic contextual property.
Following the general principle that English should be taught in context the author
concludes that genre can be used as a universal contextual property for any teaching
purpose. The genre reveals itself in language register, which characterizes discourse
products as normative. It is possible to model text genre through task description.

Keywords: context, discourse product, genre, language norm, regulation, task
design

Introduction

The article deals with the subject of context in teaching general English and
English for specific purposes. It is known that ESP is based on contextual use of
language. Contextual principle in ESP teaching means the restrictions upon the
conditions of communication. In this aspect context restricts the linguistic features of
discourse products making them more typical, predictable, and easy to interpret.

Discourse analysis understands context as part of discourse community [7]. The
characteristics of context as the reflection of discourse community features can be
classified as physical (people, places and time) and ideal (goal, communicative tasks and
genre). In teaching ESP these features are reflected in task parameters that influence
students discourse. The basic parameter is genre, which is also the language principle of
the genre pedagogy. Using genre as part of the ESP methodology leads to the
understanding of the ways language carries special social meanings most effectively [4].

Widely spread abroad, contextual approach and genre pedagogy have not acquired
the same popularity in teaching EFL in Russia yet. However, genre is understood as an
integral part of teaching English [11]. The controversy lies in the variety of contextual
features described in linguistics and their use in teaching practice. We suppose that the
effectiveness of teaching language in context can benefit from the clearer understanding
of contextual properties of discourse products. We also argue that genre principle could
be related to teaching general English in context as a universal discourse feature.

Materials and methods

Following the logic we analyzed publications on the topic of context and teaching
English in context. We assumed that discourse products may have different types of
properties which characterize its meaning and organizational structure and be the
reflection of situational context.

Contextual properties of discourse product derive from the sociolinguistic nature
of discourse. Functional linguistics identifies the context of language use as any extra
linguistic factors that influence communication [2; 9]. These factors make the product of
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discourse a holistic system formed by the goal factor.

D. Hymes specifies sixteen general contextual features which can be summarized
to the categories of the participants, the format and subject of the message, the channel,
language code and situational environment [9]. The classification suggests that situational
context forms specific communicative conditions for the other factors. On the other hand,
any product of discourse is generated and interpreted in specific situational context. Thus,
situational context regulates the communicative behavior of the participants by defining
the communicative goal and the linguistic features of its product [1; 8; 9].

This function of context is used in teaching ESP. The context model used in
teaching ESP includes the field, the participants, the genre and the register [1]. Context
becomes the source of meaning, topics, language patterns, and organizational structures,
which allows using it for modelling communicative situations through tasks [1; 6; 12].
However, context regulation means stability but not total similarity of the texts produced.
The repertoire of unique texts varies within typical genres [7].

The role of context in ESP can be summarized by the following points. Firstly,
context is the source of meaning. The statement is based on the linguistic understanding
of context as a condition for a language form to acquire a certain meaning. It supports
only those ones that are peculiar to it [9; 10]. Thus, context defines and narrows the range
of meanings discussed by discourse participants in a specific communicative situation.

Secondly, context regulates the arrangement of language forms on register level.
This feature corresponds to the systemic understanding of context. The semiotic
contextual model by Martin has two basic levels of abstraction for the contextual
features. The highest level is an abstract one of genre, followed by the surface level of
language register [5]. In other words, genre supports the linguistic choice of grammar and
vocabulary in a context.

Therefore, for teaching purposes genre can be understood as the criteria for
classifying discourse products that have specific linguistic features relevant to the
purposes of communication. The pedagogical value of the genre affiliation of discourse
product is the ability to model its typical specific properties. Practically, a genre can be
modeled in an educational communicative situation by describing its contextual
properties. There is no uniform classification of genres used for teaching purposes but the
most common types can characterize the manifestations of the subject of context field,
the object or an activity [5].

Thirdly, the manifestation of genre on register level is connected with the
organizational structure of discourse product. In particular, the organization of discourse
product helps to have the idea of how parts of the text structure interact [5] or how
rhetorical moves are arranged in a communicative situation [4]. In other words, the
organizational structure of a discourse product can relate a text to a certain genre. It can
be applied to any type of text structure, not necessarily the ones chosen for teaching ESP.
What is more, the hierarchy of discourse organization is irrespective of text genre
because it reflects the hierarchy of its semantic structure in general [10].

However, the organizational structure of discourse is not a common object of
studies. It is usually viewed upon as part of the general structure of discourse product
dependent on its semantics. In teaching ESP the analysis of the organizational discourse
structure can be effective for interpreting texts of specific genres as it guides a recipient
through text fragments [3; 7]. Discourse organization reveals itself through paragraph
marks, text mechanics and cohesion [3].

The influence of the genre on discourse structure is observed on sentence and text
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levels. On sentence level the genre characterizes by the ways of initiating and developing
the theme and rheme relationships [1]. On text level it outlines the text composition and
text compression [10]. Though text compression may characterize the genre, it does not
influence the holistic semantic structure of the text. For example, the composition
schemes of a personal letter and a recipe are obviously different but easy to recognize and
understand.

In teaching ESP the genre sets the norm of a typical text organization [1; 7]. For
teaching purposes the combination of rhetorical moves within the organizational structure
of discourse genre can be an effective tool for task design [6] because it specifies the
“scheme” of a genre. On the other hand, typical rhetorical structures that comprise the
genres (text formats) of narration, description, argumentation, and instruction are widely
used in teaching general English.

Results and discussion

The results of literature analysis have inspired the idea that the concept of genre
could become crucial for understanding the linguistic features of the text used in teaching
ESP. On the other hand, the question is whether these features are studied and used
explicitly enough with Russian students as it has been postulated in ESP methodology
abroad [4]. Also, we are still convinced that the genre is an important criterion of text
analysis and composition for any purposes because it influences text properties in
general.

Conclusion

In conclusion, the context in teaching ESP and teaching general English forms the
normative basis for communication. In particular, it regulates the meaning, text
organization and the choice of linguistic forms. Being complex, context can be best
characterized by the abstract concept of communicative genre that reveals itself in
language register. Communicative genre is the language feature that marks different
discourse products as typical for the situational context. This feature allows it to be the
building block of task design and to measure the norm of a text produced in a specific
context.
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Annomayusn

H3ze6ecmmuo, umo xoumexcm SA611emcs 2AA6HbIM TUHSBUCTMUYECCKUM NOHSAMUEM, HA
Komopoe onupaemcs o0yuenue aHeaulcKomy s3viKy 0as cneyudaivHulx yenei. OcHogy
MemoOUKU COCMABNAIOM 02PAHUYEHUS, HAKIAOblBAeMble KOHMEKCMOM HA VCI08Us
KOMMYHUKQYUU. DMU 02PAHUYEHUS PACNPOCMPAHAIOMCA HA NPOOYKM OUCKYPCA, 0€Jisl €20
JIUHeBUCUYECKUE — CBOLUCMBA  MUNUYHBIMU U npeocKkasyemviMu. B cmamve
aHanu3UpyOmcs (hakmopsvl KOHMeKCmd, Komopble 00ecnedusarom e2o pecyiupyiouyro
DYHKYUIO NO OMHOWEHUIO K COOEPIUCAHUIO, OP2AHUZAYUOHHOU CmpyKkmype u ¢hopme
npooykma ouckypca. Axyenm Oenaemcsi HA KamMe2opuu Hcawpa, KOmopas A61semcs
CUHMEMUYeCKUM KOHMEKCMYAIbHbIM — CEOUCMEOM. Yuumvléas npunyun o0yueHus
UHOCMPAHHOMY S3bIKY 8 KOHMEKCme, asmop npuxooum K 8bl800y 0 MOM, UMO HCAHP KAK
VHUBEPCANbHOE  KOHMEKCMYAIbHOe CB8OUCMBO MOJNCHO UCNONb308aMb 8  JII0ObIX
ooyuarowux yensax. Kaup opmanuzyemcs Ha ypoeHe A3BIKOBO2O pecucmpa U
xapakmepuzyem NpoOyKm OUCKYPCA C MOYKU 3PeHUs HopmamueHocmu. Bozmoowcho
MOOENUPOBAMb HCAHP MEKCMA 8 3A0AHUU.

Knrwueevie cnoea: owcauwp, koHmexcm, niaH 3a0aHus, NPOOYKmM OUCKYPCA,
pezynayus, sA3b6lK08as HOpMa
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Annomayusn

Xopowio useecmno, 4umo A3bIK U KYIbMypad MecHo CEA3aHbl Medxcdy coboi. Ilpu
00y4eHUU UHOCMPAHHOMY A3bIKY 8 Y4eOHbIl Npoyecc 00bIYHO 8KIIOUAIOM UCHOPUYECKVIO,
eeozpaguueckyro, NOIUMUYECKVIO U KYIbMYPHYIO UHGDOPpMAYU0 0 CmpaHe uU3yuaemozo
a3vika. OOHAKO MHO2Ue 100U U3YYAlom UHOCMPAHHLIL A3bIK 8 Nepeylo ouepedb KAk
Cpeocmeo MeHcOYHaApoOH020 00WeHUsl (0COOEHHO aH2IULICKULL A3bIK) U KAK UHCMPYMeHm
MENCKYTIbMYPHOU NPODECCUOHANbHOU KOMMYHUKAYUU HA HAYYHLIX KOHpepeHyusx, OJis
yuacmusi 8 MeHCOYHAPOOHbIX HNPOeKmax U noaesvlx sxcneouyusx. Iloomomy mema
MUPOBOTL KYIbmypbl OOIHCHA NOAYYUMbL 0oJlee UUPOKOe 0c8eujeHue 8 npenooasanuu
AHNIULICKO20 A3bIKA.

Yyebnux «Anenuvickuti sazvik. Cmpanosedenuey (FOpaum, 2018) pewaem smy
3a0ayy. Ilowamuiinoli OCHOB0U YueOHUKA ABIAIOMCA PecUOHANbHA 2eocpadus U
KyIbmypa Hapooos mupa. B yuebnuke coodepocumcs 6Gocamulii U UHGOPMAMUBHDIL
Mamepuan o pasHvlX CMPAHax, ux 2eocpaguu, UCMopul, mpaouyusx, bvime, UCKyccmee u
Hayke. Obwas cmpykmypa KHUSU 3aUMCMBOBAHA U3 PECUOHANbHOU U K)IbMYPHOU
eeozpauu u nocmpoena 60Kpy2 KPYNHEUWUX KYIbMYPHbIX U YUBUTUSAYUOHHBIX
pecuonog mupa. Takas memamuka mMeKcmog y4yeOHUKa cnocobcmeyem 0671a0eHUI0
AHETULUICKUM SI3bIKOM, Npedcoe 8ce20, KaK CPe0CmeoM MedNCOYHAPOOH020 0OWeHUs, M.K.
He c800uUm UCMOPUKO-KYIbIMYPHYIO UHDOPMAYUIO Y3KO MOIbKO 00 C8eOeHUll 0 Cmpane
U3y4aemo2o A3biKa.

Yyebnux npeonasnauen 0ns cmyoeHmos YHUepcumemos, Cneyudiu3upyrouuxcs 8
PA3IUYHbIX 0071aCMAX, MAKUX KAK ecmecmeeHHvle, MeXHUYecKue u 2yMaHumapHvie
HAYKU, 8 MOM YUcCile KyAbMypoa0o2uu, MUPOBOU IKOHOMUKE, 2eocpaduu, COYUONO2UU,
9KON02UU, MeAHcOYHapoOHom mypuzme. Kypc manpaenen ma paseumue npaxmuueckux
peuesbix HABbIKO8 (umeHue, 2080peHue, ayouposanue U NUCbMO), a He MeopemudecKux
3HAHULL N0 MOPGON02UU, SPAMMAMUKE U CUHRMAKCUCY AH2TULICKO20 A3bIKA.

C nomowwto yueonuxa «Aunenutickuti sa3vik. Cmpanogeoenuey y00OHO NPUMEHAMb
Memoo «nepesépHymozo o00yueHUus» Ko20d YYeHUKU Oelarom YCmHvle OO0KIAobl U
npezeHmayuu, NOO020MOGIEHHblE CAMOCMOAMENbHO HA OCHO8€  OONOJHUMENbHOU
uHgopmayuu, cea3anHol ¢ uzyuaemou memou. Ilomumo pazeumus HABLIKOE G1A0EHUS
AHRNIULICKUM ~ SI3bIKOM MAKAs MexHonIo2usi o00yueHus paseueaem CHnocOOHOCMb K
MBOPYECKOU CAMOCMOAMENbHOCIU, YMEHUIO HAX00UMb U 0Opabamvieams uHpopmayuio,
Gopmynuposames  C8A3HYIO peyb U NPUHUMAMbL  yuacmue 6 00CYIHCOeHUAX Ha
UHOCMPAHHOM SI3bIKeE.

Kniouesvie cnoea. KoMMyHUKAMUBHAS  KOMNEMeEHYUs, KYIbmypbl Mupd,
MEJHCKYIbMYPHAS KOMMYHUKAYUS, CIMPAaHosedenue, Y4eOHUK aH2IUNICKO20 A3bIKA, A3bIK U

Ky1bmypa.

B 2018 roagy B uznarenbctBe «lOpaiiT» BbIlIeN y4eOHUK «AHTTUNUCKUN S3bIK.
CrpanoBenenue» [1], co3gaHHBIN Ha (akynpTeTe MHOCTpaHHBIX S3BIKOB U
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pernonoBenenuss MI'Y. ABtopsl yueOHHKa padoTaloT Ha Kadeape HHOCTPAHHBIX S3BIKOB
uist reorpadguueckoro Qaxynprera: 3aBeayromas kadeapoit A.M. Komaposa, crapmuit
npenogasatens N.1O. Oxc

Y4yeOHUK mnpeaHa3HAayeH s CTYJEHTOB BBICIIMX YYEOHBIX 3aBEICHMIA,
BJIQJICIOIINX AHIJMHCKUM S3bIKOM Ha CpeJHeM YpoBHE. B mepByro ouepenb Mbl
OPUEHTHPOBAIIMCH HA yYaIIUXCS, CIIEHIUATIBHOCTBIO KOTOPBIX SIBJIAIOTCS PETMOHOBEICHUE,
KyJlIbTYpoJiOTusi, reorpagusi u Jpyru€ eCTECTBEHHOHAYYHbIE M TEXHUYECKHUE
TUCIUIUIMHBL. YYeOHUK TaKkKe MOXKET ObITh MCIOJb30BaH AJisi Oojiee HIMPOKOro Kpyra
JIOJIEH, W3Yy4YalollMX AHIJIUHCKUI $3bIK HAa OCHOBE ITO3HABATEJIBHBIX MATEPUATIOB O
npupojie 3eMiid, XO3SHUCTBEHHOM IEATEIbHOCTH JIIOACH, Tpaaulusax, o0pa3e *KU3HHU U
KYJbTYp€ HapOA0B, HACEISIIOIIUX PA3IMYHbIC CTPAHbl U PETMOHBI MUPA.

Y4eOHUK CTaBUT CBOEW I€bI0 HAyYUTh CTYJEHTOB OBICTPO U3BIEKATh
uHGOPMALIUIO TIPU YTEHUH, U3JIaraTh COJEpKaHHE MO-aHTJIMICKU MPOCTO M MOHSTHO,
Jenath cooOleHusT M OOCYXJaTh TEMbI, CBS3aHHBIE C MCTOpHEH, reorpadpueil u
KyJIbTYpOW CTpaH, HUCIOJIb3yd OCHOBHOW CJIOBApHBIM (DOHJ AaHTJIMICKOTO sI3bIKa U
HaubOoJee ynoTpeOUTEIbHbIE I3bIKOBBIE CPEICTBA.

B mnonsTuiiHOM TUTaHE YYEOHHMK HMEET YETKYH CTPYKTYpPY, OOYCIOBICHHYIO
JIOTUKOM AaHHOU mpeameTHo# obmactu. OH coctouT u3 40 pazaenos (Units), kaxablid U3
KOTOPBIX IMOCBAIIECH OMHCAHUIO M XAPAaKTEPUCTUKE CTPAaHbl WM KYyJIbTYPHOTO paiioHa,
SBIIAIONIETOCS B CBOIO O4Yepelb 4YacThio Oojiee KPYMHOro peruoHa Mmupa. Paznensr
IIOBTOPSIIOT ~ MOCJIEAOBATENBHOCTh  M3JIOKEHUS MaTepHalla B COOTBETCTBYIOIIMX
CHUCTEMAaTHYECKUX KypcaxX U BMECTE MPEACTABISIOT, [0 CYLIECTBY, CTPAHOBEACHUE MUpPA
«B MuHHaTIOpe». [Ipu mocTpoeHMH yueOHUKAa MBI OMHUPATUCH, TMPEXKAE BCEro, Ha
JOCTUKEHUSI KOMIUIEKCHOTO reorpa)uyeckoro CTpaHoOBEACHUS.

«CtpaHoBenieHue — reorpaduyeckas IUCLUUIINHA, 3aHUMAIOIIAsCS HU3YYEHHUEM
TEPPUTOPUI (CTpaH U MX PpalOHOB, PETMOHOB), CUCTEMATHU3HUpYIOIas U 00oOmaromas
pa3sHOPOJHBIC JaHHBIE 00 MX MPUPOJE, HACEICHUHU, XO3UCTBE, KYJIbType U COILHAIbHO-
MOJIMTHYECKON OpraHu3aliu, 0COOEHHOCTSIX UCTOPUUECKOTO pa3BUTUs» [2, C. 245]. B 10
BpeMsl Kak Treorpauueckoe CTpaHOBEICHHE HAlEJICHO Ha IOHMMAaHHWE CTpPaHbl Kak
CJIOHOTO MPOCTPAHCTBEHHOTO OOBEKTA, B HAIIEM YYeOHUKE aHTJIMICKOTO SI3bIKa 0TOOP
CTPAaHOBETYECKUX CBEACHHM Mbl MPOMU3BOAMIM C MO3ULMKA Jydliero oOecrnedeHus
KOMMYHUKAaTUBHOW (QYHKIMHM aHTJIMICKOTO si3bika. He mpeTeHayss Ha CTpOryro
CHUCTEMaTUYHOCTb, IPUCYILYIO IeorpapuuecKoMy CTPAaHOBEICHHIO, MbI ITOCJIEIOBATEIBHO
OoTOMpalli TEKCTOBOW MaTepuaj, MO3BOJISIIONINN ydYaluMCcsl TMPEOJ0NeTh S3BIKOBON
Oappep 3a cuer Ooznee TIYOOKOrO MNPOHUKHOBEHUS B HCTOPUIO, KYIbTYpY H
OOIIECTBEHHYIO KU3Hb Pa3HBIX CTPaH.

Wnest moctpoeHust yueOHMKAa Ha OCHOBE KOMILJIEKCHOI'O CTpPAaHOBEICHHS MHUpa
BO3HUKJIA He ciaydaiiHo. OOIIen3BEeCTHO, YTO S3bIK M KYJIbTypa TECHO CBS3aHBI MEXIY
co0oil. B nmpenogaBaHuu MHOCTPAHHBIX S3BIKOB PACHpPOCTPAHEHA MPaKTUKa 0OpalaThCs
K TOMY, YTO MPHUHATO HA3bIBaTh «MHUPOM H3Y4ae€MOIO f3bIKa», TO €CTh BKIIIOYATh B
S3BIKOBOM y4eOHBIN TPOIlecC UCTOPUKO-TeOrpaduuecKyo, MOJIUTHIECKYIO H KYJIbTYpHO-
ObiToBYt0 uH(popmanuio. OJHaKo KyJIbTYypOJOTMYECKMA MaTepuad CBs3aH B
MOJABIISIIOIIEM OOJBIIMHCTBE CIy4YaeB MOYTH UCKIIOUUTENBHO CO CTPAHOW H3y4yaeMoro
A3bIKA: €CIM O9TO YYEOHMK aHTJIMHCKOTO $3bIKa, TO TEKCThl KAacaloTCsS TOJBKO
Benuko6puranuu u CIIA, ecnu ¢ppaniry3ckoro — 1o O@paHiuu, eciu UCIaHCKOTO — TO
Wcnannu nnm Jlatuackorr Amepuku. HepoctaTtkom Takoro noaxona siBJISIETCS W3JIUILIHSSL
netanu3ans MHPOpMalMKU O TOM CTpaHe, SI3bIK KOTOPOM H3yuyaeTcs. YTriayOsieHue B
JIE€TaJId HE OTBEYAeT MHTEpPECaM LIMPOKOI0 KPyra poCCUHCKUX CTYAEHTOB, OOIBIINHCTBO
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KOTOPBIX CTPEMUTCS OBJIAJIETh MHOCTPAHHBIM SI3BIKOM, MPEXKJIE BCETO KaK CPEICTBOM
MexayHapogHoro obmieHus. OcoOeHHO 3TO KacaeTcs aHTJIMKUCKOTO S3bIKa — TJIABHOTO
MHCTPYMEHTa MEXKYJbTYPHOH KOMMYHMKAUMHA. BTOpPOCTENEHHBIE CBEACHUS JUIIb
3arpOMOKJIAIOT NaMATh YYaIIUXCS WM MMEIOT BECbMa COMHHUTEIBHYIO ITO3HABATEIBHYIO
LIEHHOCTb.

MpI cunTaem, 4TO TeEMa CTPAHOBEJAEHUS U MMPOBOM KYJIbTYPbl MOXKET U JOJKHA
HalTH B y4eOHMKaX MHOCTPAHHOTO si3blKa Oosiee mMpokoe ocBelieHue. [loaTomy Mbl
pEelIMIIM KCIIONIb30BaTh B MPENOJaBaHUM AHTIIMICKOTO s3blKa OOTraThlii U B BBICIIEH
CTEIEHU MMO3HABATEIbHBIN MaTepHall O Pa3HbIX CTPAHAX U KYJIbTypaX Pa3HbIX HapOJI0B
MHpA.

B coBpemeHHOI HayKe HMEETCs] HECKOJIBKO BaPUAHTOB JEJICHUS MUPA HA KPYIIHbIE
PErMOHBl, B KOTOPBIX HACEISAIOIIME HMX HapoAbl HUMEIOT CXOJHBbIE KYJIbTYpHbIE
XapaKTepUCTUKUA. MBI TMPUHSAIUM 32 OCHOBY I TMoa0Opa TEKCTOBOTO MaTepuaia
PErHOHANBHOE JeICHIE MUPA Ha MAKPOKY/IBTYPHBIC PEerHOHBI . OHO 0G0CHOBAHO IEITBIM
psaaoM GuU3NKO-reorpapuIecKiuX, IKOHOMUYECKUX U COLUAIBHO-KYIBTYPHBIX (aKTOPOB
U TPUHATO B OOMIECTBOBEAUECKMX W IMBWJIM3AIIMOHHBIX HCCleqoBaHusIX: EBpomna
(Bamannast EBpona, Cpenuzemuomopckas EBpoma, Bocrounas EBpona), Asus (bamxauit
Bocrok, FOxnas Aszus, FOro-Bocrounas Asus), Tuxookeanckuit peruoH (ABcTpanus u
Oxkeanus), Adppuxka, CeBepHas Amepuka, Jlatunckas Amepuka (LlenTpanbHas Amepuka,
Oxnass Amepuka). Jlisi Kaxaoro pervoHa Mbl BBIOpaidd MO OJHOW HIIM HECKOJBKO
HauboJee MHTEPECHBIX W XapaKTEPHBIX CTPaH.

Jlist KynbTYpHBIX PETHOHOB W OTAENBHBIX CTpPaH, MBI OTOOpalid TEKCTOBOM
Marepuail Ha aHTJIMMCKOM SI3bIKE, KOTOPBIA B COBOKYITHOCTH IO3BOJIWJI 1aTh JOCTATOYHO
pPa3BEpHYTYIO XapaKTEPUCTUKY COOTBETCTBYIOIIETO pervoHa (WM cTpasbl). Tak,
paszensl N0 KaXJOMYy PETHOHY M OTAEIBbHBIM CTPaHAM IOCTPOEHBI IO €JUHOMY IUIAHY.
Mpbl pacnionioKuiau y4deOHbIE TEKCThI, CJENys OIpEAeICHHOW JIOTUKE, TPUHSTOH B
KOMIUIEKCHOM CcTpaHoBefeHuH: ['eorpaduueckoe monoxenue. Ilpuponma. Hcrtopwus.
Oxonomuka. Opranuzarus obmiectBa. Mentanurer. Tpamuuuu. MckycctBo. Hayka.
Takass pyOpuKanusi CTPaHOBETYECKOTO OMHCAHHS OepeT CBOE Hadalio €IIe C CaMbIX
paHHUX nyTeBoautene. Hanpumep, n3Bectnas kaura « Bcemupnslii [lyremecrBoBarelns,
unu nodHanue Craporo m HoBoro Ceta», uznanHas B 27 tomax B Poccun B CaHkT-
[lerepOypre B cepenune 18 Beka yke mmena A XapaKTEPUCTHKU KaXKJIOW CTpPaHbI
1mo106HbIe TaBbl” [4].

Kpome 3Toro MHOTHE TEKCTHI BHICBETUIIM U PACKPBUIN XapaKTePHbIE 0COOEHHOCTH
cTpaH u HapojaoB. [IpuBeném (B mepeBofe Ha PYCCKHUM S3bIK) HECKOJIBKO Ha3BaHUU

! Pernonanshoe nenmenue B yueOHHKE «AHCMHiCKEH s36IK. CTPAHOBEACHHE» OTUACTH COTNACYETCA C MPEICTABICHHEM O
«MaKpOKYJbTYPHBIX PETHOHAX MUpPA — B YAaCTHOCTH, npeanoxeHHoe C. XaHTHHITOHOM. OH BbIAENUI 9 TaKUX MaKpOPETHOHOB,
KOTOpBIE Ha3BaJl IIUBIIIM3ALMSAMHE: JTATHHOAMEPUKAHCKYIO, ahpUKAHCKYIO, OyINCTCKYIO, 3aMaHyI0, HHIYHCTCKYIO, HCIaMCKYIO,
KUTANCKYI0, NPAaBOCIABHYIO, ANOHCKYIO0. XOTs KyJIbTYpa KaXIOH U3 CTpaH, BXOJAIIMX B TaKOM MAaKpOKYJIbTYPHBIH PErMOH
YHUKaJIbHA, KOKABIH U3 HUX UMEeT HEKOTOpoe o0IIee KauecTBO JUIS BCEX COCTABIISIONINX €T0 CTpaH. DTUM MaKPOKYIbTYPHBIM
peruoHaM COOTBETCTBYET JOMHHUPYIOIUM SA3bIK — aHTTIMMCKUH (BeqyIuii 351K 3anana u Hanbosiee pacpoCTPaHEHHBIN B MHUpe
B IIEJIOM), HCIIAHCKUH — OJUH M3 BEAYIIUX SA3BIKOB JIaTHHCKOM AMEpHKH, OJWH U3 KOPEHHBIX S3BIKOB TPOIMYECKOH ADpUKH —
Cyaxuid, BeAyLIHe SA3bIKM MYCYJIBMAaHCKOTO MHpa — apaOCKuii, MepCUACKUH, TypeLKUH, B MHIYHUCTCKOM MaKpOKYJIbTYpHOM
peruoHe IMAUPYeT XUHAM, B OYIAUCTCKOM MHpE — TaliCKUi, KUTalicKuii U AMOHCKMi [3, ¢.24].

%« BceMupHBIi TyTelecTBOBaTe b, M no3Hanue Craporo 1 HoBoro CBeTa, TO €CTh: ONICAHHE BCEX IO CHE BPEMs H3BECTHBIX
3eMellb B UEThIPEX YacTsIX CBETa, coJeprKallee KaKA0i cTpaHbl KPaTKYyI0 HCTOPHIO, OJI0KEHUE, TOpOa, PEKU, TOPHI; IpaBJeHue,
3aKOHBI, BOCHHYIO CHIIY, JIOXOJIBI; BEpy €€ JKHTeNeH, HpaBbl, 0ObIdam, OOpsIbI, HAyKH, XyIOXKECTBA, PYKOJEIHS, TOPTOBIIO,
OJIeXkKIy, OOXOX/ECHNE, HApOIHBIC yBECENEHHs, TOMOXKHTHE, MPOM3PacTaHHe, OTMEHHBIX >XKHBOTHBIX, 3BepeH, NTHI], U PHIO;
JPEBHOCTH, 3HATHBIC 3/JAHUSI, BCIKHAE OCOOIMBOCTH IIPHUMEYAHUS JOCTONHEIE H TIP.)»
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TEKCTOB U3 yuyeOHuka: O0bekThl BecemupHoro Hacnenus. AHrinuickas KyxHsa. ToHKocTH
@®panny3ckori Kyxnu. Benenmss — ropony Ha Boje. 3aragka KémbHckoro cobopa.
bonnusyxn npotus IN'omnuByna. @amunuu v nMeHa y kuraiiues. Kuraiickas guiocodus.
Yro Takoe croppeanuzm? Kwutaiickas Memuuumna. WMuauiickuil Tanen. AdpukaHCKue
nonutudeckue cucreMbl. Ckazku Adpuku. [pesnue nuBuinnzanuu. Pycckue B bonusuu.
Tpanuumonnas unauckas oaexaa. Kamnosiipa — 6pa3uibckoe UCKYCCTBO.

MBI HE NBITAIHCH UCYEPIIBIBAIONIEC H3JI0KUTh COJCPHKAHHE U 3aAMEHUTH CBOUM
Y4eOHUKOM CHUCTEMATHYE€CKOrO0 CTPaHOBEIYECKOTO onucaHus. [ JaBHBIM aiisi HAC ObLIO
TO, YTOOBI Y4eOHbIE TEKCThI ObUTM MH()OPMATUBHBIMHU, TI03HABATEILHBIMU, HUHTEPECHBIMH,
XOpOIIO CTPYKTYPUPOBAHHBIMU B TMOHSITHUHHOM IUIaHEe, HO HE OBUIM MEeperpy>KeHbI
CMBICIIOBBIMH ~ JIETAISIMA. Takoll TEKCTOBOW MaTepuan, HMEKMMNNA OTYETIUBYIO
TEMAaTUYECKYI0 WM MOHATUWHYIO HAIpaBI€HHOCTb, W TN€ SA3bIKOBas OpraHU3alMs
o0OecrieynMBaeT YETKOE U SICHOE M3JI0KEHUE MbIcIell W (akTOB, OKa3bIBaCTCs
ONTUMAIBHBIM 11 OOYYEeHHS TE€X, YbEeW IENbI0 SBISICTCS OBJIAJICHUE MPAKTHYECKUMU
HABBIKAMH ~ WHOCTPAHHOTO  si3bIKa . CTHIMCTHYECKH HEHTpAIbHBIC, PEryISpPHO
BOCIIPOM3BOJMMBIE CIIOBOCOUETAHMSI U BBIPAXKEHUS, KOTOPBIE YYalllUKCS C MOMOIIbIO
CBOETO MPENOIABATENA YCBOUT U3 MPUBEICHHBIX TEKCTOB, MOKHO aKTHBHO U YBEPEHHO
MCII0JIH30BaTh MPU OOIICHUHU HA aHTJIUUCKOM SI3BIKE.

JlanHbl y4eOHUK YCIENIHO MOXET NPUMEHSIThCS Ha 3aHATHSIX B Gdopme
«mepeBépHyToro knaccay (flipped classroom). CyTs nepeBepHyTOro 00y4eHHsI COCTOUT B
TOM, YTO CTYJEHTHI 3HAKOMSITCSI C TEKCTOBBIM MaTepHaIOM y4eOHHUKA CaMOCTOSTEIBHO
BHE 3aHATUA. AyJIUTOPHOE K€ BpeMs HCIOJIb3yeTcs sl 0oyiee CIO0KHOM MPOTyKTUBHOMN
paboThI: CTYIEHTHI MOAOUPAIOT MHPOPMAIIMI0O HA MHOCTPAHHOM SI3bIKE M0 TeME YpOKa,
JIOMIOJTHSIFOT €€ aKTyaJbHbIMH CBEICHUSIMH M3 PAa3HbIX MCTOYHUKOB, B TOM YHCIE M3
MHTEPHETA, ¥ M3J1araloT B BUJE JOKIAJa, COOOIIECHUS WU Mpe3eHTaluHu. Takol Mmoaxo[
pa3BHUBAET CIIOCOOHOCTh CTYACHTOB K CAMOCTOSITEIbHOMY OOYYEHUIO, YMEHHUIO HAXOUTh
u oOpabaTeiBaTh HHPOpPMAIUIO, (OPMYIUPOBATH MBICTH, TPOU3BOAUTH CBSI3HYIO
MOHOJIOTHYECKYIO P€Yb, BHICKA3bIBATh CBOIO TOUKY 3pEHUS, CTABUTH BOMPOCHI U OTBEYATh
Ha BOTPOCHI, MPUHUMATH Y4acTHE B 00CYXKICHHUSIX HA MHOCTPAHHOM SI3BIKE.

MpbI ucofib3yeM JIaHHBIN y4eOHUK B MPENOIaBaHUH aHTIUICKOTO si3bIKa Ha 1 u 2
Kypcax MarucTtparypbl W sl NOPOABUHYTHIX CTYJIEHTOB  CTapIIMX KYpPCOB
reorpaduueckoro dakynprera MI'Y, KOTOpBIE YK€ B JIOCTATOYHOW CTENEHU OCBOWIIU
reorpaUueCcKuil «s3bIK JJIs CIENUANBHBIX Iienei». Ha aTom 3Ttame cMeHa TeMaTHKH C
Hay4YyHO-TeorpadMyecKoil Ha TMpenojiaBaHue S3bIKa uYepe3 KYJIbTYpbl HapoJIOB MHpa
BeCchbMa Iiesiecoo0pa3Ha, TeM 0oJiee YTO, COrJIacHO Mporpamme y4eOHON TUCIUIUIMHBI
«/IHOCTpaHHBIN A3BIK», HAPSAAYy C NPAKTUYECKOW LEIbI0, KypC MHOCTPAHHOTO S3bIKa
peainzyer oOpa3oBaTelbHBIE W BOCHHTATENBHBIC 17U, CIIOCOOCTBYS PACIIUPEHUIO
Kpyro3opa CTYJEHTOB, MOBBIIICHUIO X OOIIEH KyJIbTypbl U 00Opa30BaHMs, BOCITUTAHUIO
TEPIUMOCTH U YBAKEHHUA K JYXOBHBIM LIEHHOCTSIM JIPYTUX CTPAH U HAPOIOB.

® TekcTOBBIC MaTEPHAIBI y4eOHHMKa MOKHO UCIIOJIb30BaTh THOKO. MaTepuansl paciojokKeHbl B yUeOHHKE aHTIIMHCKOTO sA3bIKa Ha
OCHOBE KOMIUIEKCHOTO CTPaHOBEAEHMS KaK (hyHIaMEHTAIBHOH Treorpaduieckoil AUCIUILIHHEI, PaCCMaTPHBAIONIEH BCE CTPaHBI
MHpa O€30THOCHUTENBHO MX 3HAUYMMOCTH B MUPOBOH SKOHOMHKE M MOJUTHKE. HO 3TOT CHMCOK MOXXHO CKOPPEKTHPOBATH B
CTOpOHY 0OoJIee MOTHOTO yueTa MEeXIYHAPOJHOH PO CTPaH, TEKyIIeH U MOTeHIHATbHOH. DTO 0TBEYaeT HHTEPECaM IOTOTOBKU
KaJpOB JUIsl CaMbIX pa3HBIX Cc(ep HapOJHOTO XO3sCTBAa. AHAJOTMYHO MOXXKHO CKOPPEKTHPOBATH CTENEHb MPOPabOTKH
TEeKCTOBOTO MaTepHaya, KacaloIlerocss TeX AacleKTOB, KOTOpble Hambojiee BaXXHBI CTYASHTAaM COOTBETCTBYIOMINX
CHeLHaTbHOCTEH, IPU 3TOM HCIIOJIB3Ys TEMBl IPUPOJA, TYPU3M, HCKYCCTBO, KYJIBTYpa, KaK 00BEIUHSIONINE U HHTEPECHbBIE BCEM
yyaimumes.
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[TosTomy mnpu pabore ¢ yueOHUKOM «AHTIMUCKUN s3bIK. CTpaHOBeIEHUEY,
MOMHMO COBEpIICHCTBOBAHHUS PEUYEBBIX YMEHUH B YCTHOM W TNHCbMEHHOW peyu U
YBEJIMYEHUSI JIEKCUYECKOr0 3amaca MHOCTPAHHOIO $3bIKA, CTYIEHTHI IOBBIIIAIOT CBOMU
YPOBEHb 00IIel T'yMaHUTApHOU KYJbTYpPbl U TOTOBHOCTb K MEKKYJIbTYPHOMY OOLIEHHUIO.
B nporiecce camocTosiTeibHOM pabOThl U ayAUTOPHBIX 3aHATUN ydaluecs MpHUoOIIatoTCs
K TPAAMIMSIM U peasiusiM 3apyOeKHBIX CTpaH B paMKax TeM, cep u Hauboyiee TUITUYHBIX
cuUTyauuid oOmeHus. Y CTYIEHTOB Takxke (OpPMHUPYETCS yMEHHE CpaBHMBATh U
COTOCTABJIATh pa3Hble CTpPaHbl U HApPOABI, a TAaKKE MPEICTaBIATH CBOIO CTpaHy, €€
KYJIbTYPY B YCJIOBHUSX WHOSI3BIYHOTO OOIIECHUS HAa HAYYHBIX KOH(EpPEHIUsX, BO BpeMs
paboThI B COCTaBE MEXAYHAPOIHBIX MPOEKTOB U MOJIEBBIX IKCIIECIUIIUH.

B 3aknrodueHue mnepedynciauM XapakTepHble YepThl U JOCTOMHCTBA Y4eOHHKa
«Anrnmiickuii  s3eik. CTpaHOBelIeHUE» Jid TMPENoJaBaHMsl AHTIUHCKOrO S3bIKa Kak
CpelcTBa MEXKAYHAapOJHOTO oOmeHus B  mpodeccHuoHanbHOW cdepe  pa3HbIX
CIIEHAIBHOCTEH:

. COJIEP)KUT Pa3HOOOpPa3HbIN, MHTEPECHBIM M WH(OOPMATUBHBIA TEKCTOBOM
MaTepual, KOTOPbIM pacIIMpsIET KPYro3op ydamuxcs;

. BECh MaTepHall YIeOHMKAa — ayTeHTUYHBIH;

° TEKCThl BBIJCPXKAHBl B CTWJIE JOCTATOYHO MPOCTOTO, CTHIMCTUYECKH
HEUTPAIBHOTO MU3JI0KEHUS CPEIHEN CTEIEHU CI0KHOCTH;

. MaTepuajabl yueOHHKA MOXHO HCITOJIb30BaTh Ha 3aHATHAX C yUYalTUMHUCS C
Pa3IMYHBIM YPOBHEM 3HAHMM aHTJIMHCKOTO SA3bIKA;

° YYEOHHK MOXXHO HCIIOJIb30BaTh KakK JIOMOJHEHHE K CHUCTEMAaTUYECKOMY
KYypCy JUIsl KyJIbTYpPOJIOTOB M PETHOHOBEOB;

. MMEET YeTKYH JIOTHYECKYH CTPYKTYpY H TPEICTaBIsIeT Cco0oi
CTpPAHOBEJICHUE «B MUHUATIOPEY;

° BCE paslielibl MMCIOT OJHMHAKOBYIO CTPYKTYPY M BKIIIOYAOT PYOPHKH,
HaIpPaBJICHHbBIC HA Pa3BUTUE OCHOBHBIX HABBIKOB BJIAJCHUS 3BIKOM;

. pacIIMpUTENIBHBIE BOMPOCHI IMOCIE TEKCTOB HAMPABICHBI HA TPEHUPOBKY

TOBOPEHUSI U YMEHHS OTBEUYATh HA BOIPOCHI PACIIPOCTPAHEHHO U MOJIHO, IIPUBJICKAs IS
oTBeTa (POHOBBIC 3HAHUS YUAIIUXCS;

o rpaMMaTUYECKUAC YNPAXKHCHUS HAMPABICHBI HA TMOWUCK T'PAMMATHYECKUX
SIBIICHUY B KOHTEKCTE U OCBOCHUE T'PAMMATHUKH «B JICHCTBUN,

o COJICPXKUT IMO3HABaTEJIbHBIE TEKCTHI JJISI PA3BUTHS HAaBBIKOB NMHCHbMEHHOMN
peYH ¥ MepeBoIa;

o pa3BHBACT HABBIKM YCTHOH pEeUM — TMpeJiaraeT TEMbl JUIS JTUCKYCCHHA,
JIOKJIAZ0B M COOOIICHHMI;

o YYHUT HABBIKaM pedeprpOBaHUS;

o MOMOTAaeT YYalluMCsi TOBOPUThH TMO-aHTIUHUCKA TPOCTO H TOHSTHO,

UCTIOJNB3ys CaMble YIOTPEOUTEIbHBIC SI3BIKOBBIE CPECTBA, OCHOBHOM CIOBapHBIN (HOHI
AHTJIMHCKOTO s3bIKa U 0a30BYI0 TEPMHUHOJIOTHIO;

o HalpaBJIcH Ha OBJIQJICHUE NPAKTUYECKUMHU HABBIKAMH WHOCTPAHHOTO
A3BIKA;

o CTUMYJIMPYET YyYalllMXCs Ha CaMOCTOSATENIbHBIM ITOMCK MAaTEpHUAJIOB IIO
o0cyx/1aeMbIM TeMaM B VIHTepHeTe U B IpyruX UCTOYHHUKAX.
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REGIONAL GEOGRAPHY AND CULTURE AS A CONCEPTUAL BASIS
FOR TEACHING ENGLISH AT UNIVERSITIES

A. I. Komarova, I. Yu. Oks
Lomonosov Moscow State University, Moscow, Russia
e-mail: aikomarova@gmail.com; irinaox@gmail.com

Abstract

It is well known that language and culture are closely related. When teaching a
foreign language, it is typical to include in the educational process historical,
geographical, political and cultural information about the country of the language being
studied. However, many people tend to learn a foreign language primarily as a means of
international communication (especially the English language) and as a tool of cross-
cultural contacts at scientific conferences, international projects and field expeditions.
Therefore the topic of world culture should receive wider coverage in the teaching of
English.

We published a textbook “"English language. Country studies”. (Urait Publishing
House, 2018). The conceptual basis of the textbook is the regional geography and
cultures of the peoples of the world. The English textbook provides very rich and
informative material about different countries, their geography, history, traditions, way
of life, arts and science. The general structure of the book is borrowed from the regional
and cultural geography and is built around the largest cultural and civilizational
subdivisions of the world.

The textbook is aimed at university students specializing in various fields such as
Natural Sciences, Engineering and Humanities including Cultural Studies, World
Economy, Geography, Sociology, Environmental Management, and International
Tourism. The course focuses on practical language skills (reading, speaking, listening,
and writing) rather than on theoretical knowledge about English morphology, grammar
and syntax.

With the textbook “English language. Country studies” it is convenient to apply
the approach of flipped learning. In the flipped classroom students give oral talks and
presentations prepared on their own on the basis of additional information related to the
topic under study. Apart from English language skills proper this technology develops the
ability for self-study by finding and processing new information, as well as public
speaking and conducting a discussion.

Keywords: communicative competence, cross-cultural communication, country
studies, English textbook, English language teaching, world cultures.
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POJIb 3BHAHUSA META®OP TEPMUHOJIOTHYECKOI'O AIIITAPATA
SA3BIKA DKOHOMMKHW B OBYYEHUU TPO®ECCUOHAJBHOM
KOMMYHHUKALIUHN

MaxkeeBa M. H., I'nuBenkoBa O.A., bopoayaunna H. 0.
TamO0OBCKMi1 rocy1apcTBEHHBI TEXHUUECKUI YyHUBEpcUTeT, Tam60B, Poccus
e-mail: marnikma@inbox.ru, olga-glivenkova@rambler.ru,
nat-borodulina@yandex.ru

Annomauyusn

Tokaszana ponv s361Ka S9KOHOMUKU 6 0Owell cucmeme npopheccuoHaIbHbIX 3HAHULL.
Ipounnocmpuposano, umo 6 NPOHeccUOHANLHOU KOMMYHUKAYUU —IKOHOMUCTOS
Memaghopsl  Gblcmynaiom 6 Kauecmee MEPMUHO8, A MAKdxice U He MePMUHO8 Npu
AKYEHMUPOBAHUU MeX UIU UHBIX XAPAKMEPUCUK CYOBeKmo8, 00beKmos u cobbimuil
OKpYdcarowell  0etucmeUumenbHOCmuU, —GblpadCcalom OmMHOWEHUe U OYEHUBAIOM  UX.
Ilpusooamcsa npumepvl yuacmusi memagop 6 DopMUpPoSaHUU MeEPMUHONOSULECKO20
annapama HAyku 3KOHoMuku. Onucvléaiomcsi memoobl U MemoOUKU, HO360JAIOUUE
8bIAGUMDb U NPOAHATUZUPOBAMb Memapopsl, yuacmeyiouue 6 6epoatu3ayuu 3HAHUL u3
obnacmu IKOHOMUKU, 8 UYACMHOCMU, Memoo Memagopuyeckoeo MoOeIupo8anHus u
KOHMEHM-AHAIU3A MAMePUuad, NOJyYeHHO20 MemoooM CHIOWHOU 8blOOPKU U3 MEKCMO8
npogeccuonanvrou  Hanpasnennocmu. Iloouepkusaemcs, umo 011 obecneyeHus
VCRewHoU NpogphecCcUOHANIbHOU KOMMYHUKAYUU He0OX00UMO 3HaHUe MemagdhopuyecKux
koHcmpykyuti. Takum obpasom, oOyueHue nepegooy Mmemagop, Yuacmeyiouux 8
Gopmuposanuu  mepMUHOCUCMEMbl  A3bIKA — HAYKU — IKOHOMUKU, — CHOCOOCMEYem
obecneuenuro a0eKk8amHo20 NOHUMAHUSL IKOHOMuYeckux mexcmos. Ilokazano, umo
camou npoOYKmMuHoU Memagopuieckol Mooenvio 8 IKOHOMUUECKOU mepMUHocucmeme
AHNIULICKO20 A3bIKA MOJNCHO CYUMAMb MOOelb «4el08eK —> IKOHOMUKA». VImeHHO OHa
Xapakmepuzyem — HpaKmudecku 6ce  ACneKmvl  IKOHOMUYECKOU  OesimenbHOCHU:
Qunancosoli,  OAHKOBCKOU,  MAPKEMUH2080U,  OpeaHU3AYuU U  YNPAGIeHUs
npeonpusmusamu. J{ano onpeodeneHue memagopuieckol Kapmune Mupa dKOHOMUKU KAK
HA2NA0H020, XAPAKMEPHO20 OJisl COBPEMEHHOU UCTOPUYECKOU SNOXU UHMESPATbHO2O
06paza Mupa 3IKOHOMUKU, CIAONCUBULE20CS 6 pe3ylbmame CUHmMe3ad OMPANCEHHbIX
Memaghopamu 3HAHUU O PeanbHblX COObIMUAX, ABNEHUSAX, 00beKmax u cyoveKxmax
9KOHOMUHECKOU OeUCMBUMETbHOCTIU.

Henaemcsi 661600 0 MoM, Mo 3HAHUSL O MeMADOPax s3bIKA IKOHOMUKU NPU3EAHDBL
NOMOUb NepesooyuUKam 8 cgepe npoghecCuoHarbHO20 00UWleHUsA, a MmaKdce mem, Kmo
00yuaemcs no SIKOHOMUHECKUM HANPABIEHUAM A0eKEAMHO UHMEPNPEMUPOB8ANy MeKCmbl
nO CReyuarbHOCmu, YYUmvléas Memagopuieckuii GoH mepMUHOCUCmeMbl, AKMUBHO
yuacmeosams 8 npogeccuoHanbHol KOMMYHUKAYUU.

Knwueevie cnosa: s3vlk  9KOHOMUKU, NPOPDECCUOHATbHASL KOMMYHUKAYUSL,
meTadopa, Mmetadopudeckas MOeIb, TEPMHUH, KAPTUHA MUPA, TIEPEBO/I.

Beeaenue

SI3bIK SKOHOMMKHM CEroJHS paccMaTpuBaeTCsd Kak OJMH M3 S3BIKOB JUIS
cnenmanbHbIX 1eneid (ESP mnmu LSP), npeacrasnsioniv co0oil cucteMy JE€KCHYECKHX
CPEACTB HALMOHAJIBHOIO SA3bIKA, BKIKOYAIOLIYI0 CTPYKTYPY 3HAaHHM O TOM WIM HHOU
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HAayYHOH WM TpO(EecCHOHATBHONH O0NacTH M BBIPAKEHHYIO, TJIABHBIM 00pa3oM,
TepMuHaMu U nipodeccuonanmmzmamu [3sg6m08a 2005; Maccanuna, HoBogpanosa 2009].
To BaxxHOE MECTO, KOTOPOE OTBOIUTCS SI3BIKY DKOHOMHCTOB CPEIH MPOYUX S3BIKOB IS
CHETMATBHBIX IIeTIeH, OMpeNesieTCsl POIIbIO, BBITOIHIEMON YKOHOMUKOW B COBPEMEHHOM
MHUpPE, aKTyaJbHOCTHIO SKOHOMHYECKHX COOBITUH IO CPaBHEHHIO C TEMH, KOTOpbIE
MPOUCXOJIAT B IPYTrUX OOJACTIX CIENHUAIbHBIX 3HAHHUM, a TaKXkKe BIUSHUEM SKOHOMHKHU
Ha HAMOHATIBHYI0O W WHTEPHAIMOHAIBHYIO NPOPECCHOHAIBHYI0 KOMMYHHKAIuio. B
COBPEMEHHOM MHpE MOBCEIHEBHOE OOIIEHHE MPOHU3AaHO JNebaTaMu Ha KOHOMHUYECKHUE
TeMbl. OOCYXIAIOTCS KypChl BaJIIOT, IIEHOBAs MOJIMTHUKA, MEHCUOHHAs pedopma, uToru
IKOHOMHUYECKUX (DOPYMOB, pe3yibTaThl OMPIKEBBIX TOPTOB M T.N. B memsx ymporieHus
NOHMMAHUS ¥ YBEIHYEHUS NHPOPMATUBHOCTH COOOIICHNH yYaCTHUKH KOMMYHHKAIIUH, a
TaKk)K€ aBTOPBI IKOHOMHUYECKHUX TEKCTOB 4acTo mpuberarotr k metadopam. Kpome Toro,
TEPMHUHOJIOTUYECKUI almapar HayKH 3KOHOMUKH C(OPMHUPOBAH M B AHTJIUHCKOM, U B
PYCCKOM $I3BIKax C MCTOJB30BAaHHEM MeTa(op TEPMHUHOB M MeTa(op, HE SBISIOIIUXCS
TEPMHUHAMH, HO  TIO3BOJIIIOIIMMH  PEIPE3CHTUPOBATh  pEAMd  OKpY’KaroIen
NEHCTBUTENBHOCTU. B 3TOW CBSI3UM TPENCTABISETCS BAXXHBIM YICJISITh BHUMaHHUE MpPU
o0ydyeHnn npodecCHOHANbHOH KOMMYHMKAIMU OyIyIIMX 3KOHOMHUCTOB 3HAKOMCTBY C
MeTaQopruecKkol KapTHHOM MHUpa DJKOHOMHKH, a Takke TmepeBoay meradop,
YYaCTBYIOIIUX B PEIPE3E€HTAIlUU 3HAHUN U3 00JIACTH SKOHOMUKH.

MaTtepuaJibl 1 METOAbI

DKOHOMHUYECKHE BOMPOCHl Oosiee Bcero obcyxaatrorcs B pamkax CMU, u naxe
MOKHO TMPEANOJIOXKUTh, YTO HMEHHO Oyiarojapsi WHTEHCUBHOMY pas3Butuio CMU,
MOSIBJICHUIO B CBOOOJTHOM JIOCTYII€ MHTEPHET-BEPCU U3BECTHBIX MUPOBBIX HCTOYHHKOB
uHpoOpMaIMH TIpoIiecCc MeTapOopHU3aNK S3bIKa DKOHOMHUKH 3HAYUTENBHO YCKOPHIICS.
Metadopbl TO3BOIMIN MPEICTABUTH TO, YTO HEBO3MOXHO YBUAETD, UYTO TPYAHO OIHCATH
HAyYHBIM SI3BIKOM, K Y€MY CIIOKHO MOA0OpaTh ymadyHbld TepMUH. B 3TO# cBsi3u mpu
(GopMHpPOBaHUHM TEPMHUHOJOTHUECKOM CHCTEMBI S3bIKa HKOHOMHUKH MOSBHINCH U
MIPO/IOJDKAIOT POXKIATHCS TEPMHUHBI-METaQOpBl, B KOTOPBHIX aOCTPAKTHOE COJCpKAHHE
nepeaHo uepe3 oOpalieHHe K KOHKpeTHOMY o0pa3zy. CreayeT OTMETUTh, 4YTO
MIOTIOJIHEHUE COBPEMEHHOTO 3JKOHOMHUYECKOrO JIEKCMKOHA EBPOMNEHCKUX  SI3BIKOB,
OCYILIECTBIISIETCSI B COOTBETCTBMU BIMSHUEM aHTJIUIHCKOTO s3bIKA, HAOIIOMAIOTCS
TEHACHIIMM K MeTaQOpHUECKOW pENpe3CHTAIMN  COOBITHA MHpa OKOHOMHKH,
JaBUHOOOPAa3HOMY XapakTepy CIOBOOOPAa30BaHUS, YTO CIOCOOCTBYET COIUKECHHUIO
MeTtadopudeckux kaptuH. OTyacTu Gnaromapsi 1aHHOMY (aKTy CIEIUATUCTBI B 00JIaCTH
HKOHOMHKH HE MCTIBITHIBAIOT 3aTPyTHEHHUIA NPU OBJAJICHUY HOBBIM TEPMUHOJIOTHUECKAM
anmapaToM, B KOTOPOM JOCTOWHOE MecTO 3aHMMaioT Mmeradopbl. B 3Tux ycioBusax
3HAaKOMCTBO  OyAyIIMX  SKOHOMHUCTOB C  CHUCTEeMHBIM  ONHCaHHeM  MeTadop
IKOHOMHYECKOTO JIEKCUKOHA TPEICTaBISIETCS OCOOCHHO aKTyaslbHbIM. C 3TOH IIENbIO
aBTOpPaMH HACTOSAIICH CTaThU ObLIO M37aHO y4eOHOU mocobue, BKiIoYaroee MeTadopsl,
KOTOPBIE BBICTYIAIOT B KAUE€CTBE TEPMUHOB, JHOO0 HE ABISAIOTCS TAKOBBIMHU, HO OTPAKAIOT
KapTHUHY OKOHOMHYECKOHW pEalIbHOCTH, ONPEICNAOT HOPMBI  SKOHOMHUYECKOU
NeSITETFHOCTA M B3aWMOOTHOUICHHS JIOJICH B JTOH NEATENBHOCTH, JAIOT €H OIEHKY
[boponynuna, I'muBenkoBa, ['ymseBa, MakeeBa 2018]. B 3amaum yueOGHOro mocoOus
BXOJHUT OOyueHHe MepeBoAy MeTadop, HCIONB3YEeMBbIX B NPOPECCHOHAIBHOM S3BIKE
HKOHOMHCTOB. DMITUPUUYECKUI MaTeprall ObLI TOJIYYSH METOIOM CILTOIIHOW BEIOOPKH U3
BEAYIINX TEPHOANYECKAX HU3AaHUN pPyOpuKH «DKOHOMHKA», a TaKKe CIoBaped Hu
sHOMKIONenui. bbbl ucmonmp3oBaH  MeToA  MeTadOpUUECKOrO  MOJESIHMPOBAHUSA,
BBISIBJIIOIIMN MCTOYHUKK MeTadopuueckoro meperoca [Jlakodpd 2004; Kotiopona,
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Kerosa 2010; Musolff 2004], a Taxxe KOHTEHT-aHAJIN3, MMO3BOJISFOIINANA OCYIICCTBUTD
KOJIMYECTBCHHYI0 M KAaYeCTBCHHYIO HMHTEPIPETAIMIO PE3yJIbTaTOB HCCIEAOBaHUS
[Manaes 2003; Komis, Depover, Karsenti 2013]. HWHrepnperanus MOTYICHHOM
nH(popMaluu MO3BOIIIIA CHAENaTh BBIBOJ O HaIW4YUU 001Iero meradopuyeckoro ¢oHa
S3bIKa DKOHOMHUKH, B KOTOPOM BBIJIEISIOTCS MeTadopbl TEPMHHBI M MeTadopbl HE
TEPMUHBI.

Pe3yabTarhl AUCKYCCUU

HNuctpymenTapui COBPEMEHHOM yaeOHOMU JeKcuKorpaduu MOXET
UCTIOJIh30BAThCS TIeIaroraMH-IIPaKTHKAMHU HE TOJIBKO JIJISl CO3JIaHMs YIeOHBIX CIIOBapei,
HO W JIJI1 COCTABJICHUS JICKCHYCCKUX MUHHUMYMOB OT/ACIBHBIX TEM, Pa3/ICiiOB U B IIEJIOM
CaMHX M3YyYaeMbIX JUCIUIUIAH; y4EOHBIX MOCOOMI CIIOBAPHOTO THIIA; MPEICTABICHUS U
TOJIKOBAHMS JICKCUKA B TJOCCAapUU YYeOHUKOB WM Y4eOHBIX mocobuit. CroBapw,
OPUCHTHPOBAHHBIC HA TIPOIIECC U PE3yJbTaT OOYUYCHHsS, MOTYT TaKXe MPUMEHSITHCS B
kadecTBe 3((PEKTHMBHOrO IMIAKTHYCCKOrO0 Marepuaja B 00pa30BaTeIbHOM IIpoIiecce.
Uro kacaeTcs cioBapsi MeTadop YKOHOMUYECKOTO JICKCHKOHA, TO OH MO3BOJISICT YBHUIICTH,
KaKHe NIMPOKUE BO3MOKHOCTH HMEIOTCS Y SI3BIKOBOI MeTadophl Kak crioco0a oTpaskeHUs
COOBITHI U ABJIEHUN COBPEMEHHON YIKOHOMHUKH.

WccnenoBanne wmeradopudeckoro (GoHIAa SKOHOMHYCCKOW TEPMHUHOCHCTEMBI
AHTJIMICKOTO  sI3bIKA JIa€T TMPHUMEPBI  YIMOTPEOJICHHWST B IMEPCHOCHOM 3HAYCHUU
MPAKTUYECKHU JIIOOOr0 CJI0BAa, HapUIAaTSIBHOIO M codcTBeHHOro: hole — Opeww; bull —
ovix; Klondike; npunaratensHoro wu mnpuvactus: ridiculous — cwmewnas (yewa,
sapniama), floatig — eubxuil, naasaowuil (6100xcem, santomuwlil Kypc), riarona: stifle —
3a0ywums (Ousnec); swallow — mpoeramwvieams, npocromums  (KOHKYpenmos,
OenedicHyio maccy); cioBocouetanus: business angel — aneenst 6usneca; flight from cash
— beecmeo om OeHez; CIOXKHOE CIIOBO: brainstorming — mosz2osoti wmypm.

CdhopmupoBaHHbIE uepe3 TEPEHOC 3HAYCHUS S3BIKOBBIC 3HAKW O00pa3yroT
JIEKCHKO-CeMaHTHYeCKHe rpynnbl. [I[puMepoM MOKET CITY>KUTh YCJIOBHOE 0003HAYCHHE
pa3jIMYHBIX KATErOPHil JIMII HAEMHOro Tpyaa uepe3 MeTadopbl, OCHOBAHHBIC Ha
cumBoimke 1Bera: White (gold, grey, blue) collar — sopomnuuku (3010moie, 6Genvie,
cepvle, cunue). CTEIeHb BOJHGHWH Ha pbIHKE mepenaeTcs metadopuuecku: fever —
quxopaoka u gold fever — sonomas nauxopaoka.

BHyTpH JIeKCHKO-CEMaHTHYECKHX TpyMi MeTagophl 3a4acTyl0 BCTYMalOT B
OTHOILICHUS CHHOHMMHH. economic bubble (sometimes referred to as a speculative
bubble, a market bubble, a price bubble, a financial bubble, a speculative mania or a
balloon — nyseipe sKoHOMUUEcKUTl («CneKyIAMUBHDLILY, «PLIHOYHBILY, «YEHOBLLILY,
«unancoswiiiy; antonumum. invisible hand — wuesuoumas pyxa w invisible foot
Hesuoumas Hoea, Wolves and sheep — soaxu — osywl (ynadauBbie /HEYIawINBbIC UTPOKH
Ha OHpxe)

V3MeHeHne 3HAYCHHS MOXKET MPHUBECTH K HEKOTOPOMY CYKEHHIO, KaK 3TO,
HaTpUMep, TPOMCXOJIUT IMPHU HCIOJIB30BAHUHM B KOHOMHUYECKOW JICKCHKE IIBETOBBIX
MeTadop, YTOUHSIOIMUX OCOOCHHOCTH phIHKA. B oTimume ot peiaka BooOie black market
— «4epHblUl PLIHOK» — ITO HEJlETaabHBI PHIHOK KaKUX-THOO TOBApOB WM yCIYT, a grey
market — «cepwiii pviHok» — 3TO JHOO0H PBHIHOK JC(PHUIIMTHBIX TOBAPOB, KOTOPHIN
OTJIMYACTCS OT «YCPHOTO PHIHKA» TEM, UTO OH JICTAJIbHBIH.

Ananmuz  (GopManbHOH  CTOpOHBI MeTadop IKOHOMHUYECKOTO JICKCHKOHA,
CBHUJIETEIBCTBYET O TOM, YTO MHOTHE U3 HUX CHOPMHUPOBAHBI KaK «UIy)KHE» TEPMHUHBI, T.€.
«TEPMHHBI, TOYEPIHYTHIE U3 APYruX obnacteit 3HaHMi» [Xapuenko 2007: 35]: nayka u
TEXHUKA, pENUrHus, MUQPOJOTUs, KapTO4YHbIE WUIphl W cropT. Tak, cioBo capacity —
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emMkocmb (BMECTWIMINE JUISl JKUJKUX U CBHIMYYUX TeJN) XapaKTepusyeT CEeroaHs
KOPPYMIIMPOBAHHOCTh TOCYAAPCTBEHHBIX CTPYKTYyp. O KOM-TO, HE BBLAEPKHUBAIOIIEM
KOHKYPEHIIIH, OCTAIOIIEMCSI ITOCIISTHIM, TOBOPAT Outsider — aymcatioep.

Hepenko meradopsl cOMpPOBOXKAAIOTCS MOMETAMU «OILICH.», «Pasr.», «IIYTILY,
«HETATUB.», «HEOH00P.», «BBICOK.», KHPOH.», <CKapT.», «Ipe3p.», a TAKKe yKazaHUEM Ha

UCTOYHUK 3auMcTBOBaHuWs. Hampumep: Bedlam —  bedram (HazBanme noma
ymanuieHHslx B JIOHIOHE) — JKapr.. xaoc, Hepa3bepuxa Ha OUpKE B MOMEHTHI
MOTPSICEHUH.

CucremHoe omnucanue Meradop SKOHOMHUYECKOIO JIEKCMKOHA JE€MOHCTPUPYET
POJIb 300- ¥ LBETOCUMBOJIUKH, a TAKK€ HYMEPATUBHOW CEMHOTUKH, CEMHUOTHUKU Tela U
KOCTIOMa B O0O3HAYEHUHU MOHITHUN Mupa 3KOHOMHKU. Hampumep, Tak Ha3pIBaeMble
«pBIHOYHBIE JKUBOTHBIE» AKTUBHO YYacTBYIOT B TEPMHUHOOOPA30BAaHUHU, UYTO OYECHBb
CBOWCTBEHHO ISl aHrjmiickoro s3bika: bull market — pwiHOK, XapaKTepH3yIOIIUHCS
TEH/ICHIIUCH MOBBIMICHUS 1IeH; bear market — peiHOK ¢ TeHaeHIMeH K moHmkeHuo; bull
campaign — urpa Ha MOBBIIICHKE; bear campaign — urpa Ha nmoumwxkenue; bull account —
o0s13arenbcTBa OpoKepa 1o IIEHHBIM OymaraM IpH Urpe Ha moBblilieHue; bear account —
o0s3aTenbcTBa Opokepa MO IIEHHBIM OymaraMm mpu urpe Ha mnonmxkenue; bull trap
(«OBIUBS JIOBYIIIKA») — MPOPBIB HABEPX HABEPXY IIEHOBOTO JIHAIa30Ha, COMPOBOXKIACMBIi
XOpOIIMMHU HOBOCTSMH; bear trap («MemBexbsi JOBYIIKa») — CHUTyalus, ¢ KOTOPOU
CTaJIKMUBAIOTCS MPOAABIIbI, UTPAIOIINE HA TOHMWKEHNE, KOTJa «MEABEKUI» PHIHOK MEHSIET
HaIpaBJIEHUE U CTAHOBUTCS «OBIYBbHUM» U T.I.

3aki04yeHune

B pe3ynbTaTe KOHTEHT-aHAJIN3a MACCUBA AHTJIOSN3BIYHBIX YKOHOMUYECKUX TEKCTOB
U3 HMHTEPHET-aHAJIOTOB BEAYIIMX MHPOBBIX W3JaHWM  BBISBICHBI  aKTyaJbHbIE
MeTadOpUYECKHEe  MOJEIM  PENpe3eHTAlUd  IKOHOMUYECKOM  TEPMHUHOCUCTEMBI,
HAIlEJICHHBIE Ha aKIEHTUPOBAHUE, BBIJICIICHHE TPU3HAKOB SIBJICHUI U COOBITUN, KOTOPHIE
BAXKHBI JIJIS1 YEJIOBEKA B MPOLECCE JIEATEIbHOCTU. DKOHOMUKA, BKIIIOYAsl XapaKTePUCTUKHU
JAHHBIX SIBJIEHUI M COOBITHUI, KOTOpPbIE OHU IMOJIY4alOT B pe3yjibTaTe MeTadopruyecKoro
NEePEeOCMBICIICHUS, TpeAcTaBisieT coboi yens Mertadopsl. HanmeHnoBanue Mojenu
OCYILIECTBIISIETCS. Ha OCHOBE ONpECNICHUS] O0JIACTH UCHOYHUKA, JTEMOHCTPUPYIOIIETO
BbIOOp MoTHBa accouuanuii. CaMoil mpoayKTUBHOU siBIsieTcss MeTadopuueckas MoJeIb
«YeJOBEK — HIKOHOMHUKA, Uepe3 KOTOPYIO XapaKTePU3YIOTCs MPAKTUYECKU BCE aCMEKThI
HPKOHOMHYECKOH JEeSTEIBHOCTH: (PMHAHCOBAsS, OAHKOBCKAast, MApKETUHIOBAsl, OPTaHU3AIUS
U yIpaBJIeHUE NPEANPUITUIMU.

DKCIlyaTUpysl CMBICIBI, BbIpaOOTaHHbIE OOBIJIEHHBIM CO3HAHUEM, OINUPAasCh Ha
KUTEHUCKYIO dKUBYIO KAPTUHY MHUPA, UCTIOJIb3YsI OMBIT U AJIEMEHTAapHbIE TO3HAHUS APYTUX
HAyK U MUPOBOM IHMBWIM3AIUHU, «MEeTadOpbl TEPMHUHBI» U «MeTa(opbl HE TEPMHUHBID»
aKTUBHO  YYacTBYIOT B  CIIO)KHOM  MEXaHHW3ME  CO3[aHUsl  HKOHOMHUYECKOU
TEPMHUHOCHUCTEMbI aHTIUHCKOTO s3blka. B pesynbrare B mporecce npodeccuoHalbHON
KOMMYHUKalluu (HopMUPYETCS Memaghopuueckas Kapmuna Mupa IKOHOMUKU Kak
HA2IAOHDBLIL, XAPAKMEPHBLU 011 COBPEMEHHOU UCHOPUYECKOU INOXU UHMEeZPATbHbLI
00paz mupa 3IKOHOMUKU, CIOHCUBUWIUIICA 6 pe3yibmame CUHME3A OMPANCEHHHIX
Memaghopamu 3HAHUIL O PealIbHBIX COOBIMUAX, ABTEHUAX, 00bEKMAX U CYObeKmax
IKOHOMUUECKOU 0elCmEUmenbHoCmu.

3HaHusa 0 MeTtadopax, pernpe3CHTUPYIOMUX MOHITHS MUPA SKOHOMHKH, JTOJKHBI
NOMOYb TepeBoAuYMKaM B cdepe mnpodeccHoHaNbHOro OOLIECHHUS, a TakKe TEeM, KTO
00y4aeTcsi HKOHOMHUYECKHM CHEIUaIbHOCTSAM, aJeKBaTHO OTpaXkaTb COJEp KaHUE
NEepeBOAMMON MMM JIUTEPATypbl, HE YIOyCKas BO3MOXHOCTU IepeAaTh SpKUe U
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HEMOBTOPUMBIE CMBICIIBI, CBHUETENICTBYIOLIME OO0 OTHOIIEHHH aBTOPOB TEKCTOB K
OMKCHIBAEMON SKOHOMHUYECKOW CHUTyallMH, a Takxke oOpallarb BHUMaHUE Ha oOuiue
HPKOHOMHUYECKOW TEPMHUHOJIOTHUHU, B OCHOBE KOTOPOH 3ali0keH MeTadOpUUYECKUM epEeHOC
3HAYCHUS.
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Abstract
The role of the language of economics in the general system of professional
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knowledge is shown. It is illustrated that in the professional communication of
economists, metaphors act as terms, as well as non-terms, while emphasizing certain
characteristics of subjects, objects and events of the surrounding reality, express attitude
and evaluation. Examples of the participation of metaphors in the formation of the
terminological apparatus of the science of economics are given. Methods and techniques
are described that make it possible to identify and analyze metaphors involved in the
verbalization of knowledge from the field of economics, in particular, the method of
metaphorical modeling and content analysis of the material obtained by continuous
sampling from texts of professional orientation. It is emphasized that to ensure successful
professional communication, knowledge of metaphorical constructions is necessary.
Learning to translate metaphors involved in the formation of the term system of the
language of the science of economics helps to ensure an adequate understanding of
economic texts. It is shown that the most productive metaphorical model in the economic
terminological system of the English language can be considered the model “person —
economy”. It is that which characterizes almost all aspects of economic activity:
financial, banking, marketing, organization and management of enterprises. The
definition of the metaphorical picture of the world of economics is given as a visual,
characteristic for the modern historical epoch of the integral image of the world of
economics, formed as a result of the synthesis of knowledge reflected by metaphors of
real events, phenomena, objects and subjects of economic reality.

It is concluded that knowledge about the metaphors of the language of economics
Is designed to help translators in the field of professional communication, as well as
those who are trained in economic areas to adequately interpret texts in their specialty,
given the metaphorical background of the term system, to actively participate in
professional communication.

Keywords: economic language, professional communication, metaphor,
metaphoric model, term, picture of the world, translation.
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UI'PBI IPENNOJABATEJIEN CO CTYAEHTAMUA
JJIS1 HECIIEIUAJIBHBIX IIEJIEN
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Annomayusn

Obvluno cuumaemcs, 4mo uepa 8 npenooa8anu UHOCMPAHHBIX SA3bIKOG AGIAEMCS
NPUEMOM  0DVYEHUSL U PACCMAMPUBAEMCI SA3bIKOBOU OUOAKMUKOU Ol OOCMUNCEHUS
cneyuanbHo HameyeHHwlx yeneu ooyuenus. OOHaKo ecmv OCHOBAHUS NOA2AMb, YO U2pa
omHocumcs K A3bIKOBOU  nedazocuke, A6IAACL  (Popmol  NpogheccuoHanbHO20
83AUMOOEUCEUS YUUmes ¢ YYAWUMUCS, UHMELNeKMYalbHOU Ccpedol OJisi NPUHAMUS
HeoOX0OUMbIX peuleHUull, a MakKice NPoOYeccoM OOCMUNCEHUS HeCNeyUualbHblX yenel
B06/ICYCHUSL 6 YUeHUe, NOBbIUWEHUs MOMUBAYUU U AKMUBUZAYUU MbICIUMENbHOU U
peuesou OesimelbHOCHU.

H3yuenue npobremvl nokaszvieaem, umo 0e3 UCpoOBOlU CUMYAYuu, 2i1dOKoe U
becnpobiemHoe meyenue npoyecca 0OyueHus Ha O0OCMUSHYMOM «HJAMO» CO30Aém TUULb
BUOUMOCTb YUeOHOU pabomul.

Knroueeswie cnosa: meopus uepwvi, uepsl 8 A3bIK080U nedazo2uke, 83aumooeticmaue
npenooasameieti U Cmy0eHmos

BBenenue B npo0jieMy Urpbl B 00y4eHUH

B mumpokomM MmoHMMaHUW TEPMHHA, UTpa MPEACTaBISIET COOOH MEXIMYHOCTHOE
B3aMMO/JICHCTBUE, OOYCIOBIEHHOE MNPOOJEMHON CHUTyalueld, Ha MyTH K TOJTYYEHHUIO
BBIMTPBIILIA Yepe3 MOCIIEI0BATEIbHOCTh UTPOBBIX XOJI0B.

JIr000i1 smu301 Ha YypOKE CTAaHOBUTCS «UTPOM» C MOMEHTA, KOT/Ia CUTyalusl Ha
3aHATHH OCIIOKHSETCS U YYaCTHUKH C IBYX CTOPOH HAUMHAIOT MPOAYMBIBATH CBOU XOJbI
JUISI TIOJTYYEHHUS JKETTAaEMOT0 «BBIUTPHIILIAY.

Nrpa kak NMOHATHE BBIXOAMUT 3a paMKU y3Koro ompexaeneHus. OgHa w3 NpUYMH
TAaKOH pa3MbITOCTH TPAHULl UTPbl U «TPAHCUEHACHTAILHOCTH (IIPOHUIIAEMOCTH T'PAHMIL)
NOHSTHS, COCTOMT B TOM, 4YTO UIPOBbIE€ OTHOILEHHS TPOHU3BIBAIOT BCIO TKaHb
couuanbHoro Obrtus. lllekcrmp mpeacTtaBuin MHp Kak TeaTp, B KOTOPOM Yy KaXJ0TO
aKkTépa €CTh pOJIb, PA3BUBAIOIIASCS IO CIOKETY CIEKTakiIs M 3aBepLIAoIIascs C
3aKpbITUEM 3aHaBeca. OpHUK bepH, aBTOp MCHUXOJOTMYECKON IIKOIBl TPaHCAKTHOIO
ananmu3a (transactionalanalysis), B cBoeii kHure «Urpel, B KOTOpbIC HUIPAIOT IO,
NPEICTaBUI MEXINYHOCTHBIE OTHOILIEHHS, KaK UI'POBOE B3aWMOJEIHCTBUE COLMATIBHBIX
poneii-macok. B mmbperro omeper II. M. YaiikoBckoro «llukoBas namay, repoii
BockiuiaeT: «Yro Hama xu3Hb? Urpal», umes B BUIYy HENpeNCKa3yeMOCTh IIaHCa
noGenpl. AnpOepTy DUHIITEHHY NMPUHAICKUT MBICIB O TOM, YTO UTpa - 3TO BbICIIAs
dopma wuccnenoBanus (Gamesarethemostelevatedformofinvestigation). B snuueckom
¢unbme coBeTckoi 3moxu «YamaeBy», repoil ¢ MOMOIIbIO BApEHBIX KapTO(QEINH CTPOUT
UTPOBYIO MOJIEb MPEJCTOSIIEr0 KaBAJIEPUHCKOTO CPAKEHUS.

VYuebHast /A€ATeNbHOCTh, B KOTOPOM BO3HUKAIOT pPa3HOOOpa3Hble CHUTyalud
B3aUMOJICHCTBUS MEX]y MEJaroroM M CTyACHTaMHU NPECTaBIseT CO00W HEMPEPHIBHYIO
NeAarornyeckyl0 Urpy, HaIpaBJICHHYIO Ha MOJIyY€HHE BBIMTPbHILIA, KOTOPBIM KaxKias
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MOKET MOHUMATh MO-CBOEMY.

MOXHO MNpEeaoNoKUTh, YTO IE€Naroruueckas HUrpa, B KOTOPYIO BCTYIAIOT
MpEenoaBaTeii W CTYJEHTHl Ha MPOTSHKEHUH O00pa3oBaTEIbHOTO Kypca, SBISETCS
[JIaBHBIM YCJIOBUEM Ka4yeCTBEHHOTO POCTa KOMIETeHIMH. be3 OTBETOB Ha BBI3OBBHI,
pa3pelieHus MPOTUBOPEUYNI U IPEOJOJICHUS IPENATCTBUM, HET IBUKECHUS BIIEPEL.

«Wrpa)» B 13bIKOBOM KOHTEKCTE

3HaueHHE CJIOBA «WUIPa» PACKPHIBAETCS B KOMMYHUKATUBHOM  CMBICTIE
cioBocoyetanuit. Hampumep, agameplan — 3to He ciieHapuii UIpsbl, a TUIaH JTOCTHXKEHHS
ycriexa, Omarogaps 3pQGeKTHBHbIM cTpaterusm. JIpyroe cioBocoueTanue, agamepoint,
O03HAYaeT «UTPOBOM Iar», HMEIOLIUMN pemarolee 3HaYeHue JUisi MoOenbl, Kak
MOBOPOTHBI MOMEHT BO B3aUMOJCHCTBUU C MAPTHEPAMU UM KOHKYPEHTaMH.

CymiectByeT 0coObIif TepMuH gamesmanship, koTopbeiii Hepenko mnpuoOpeTaet
OTpHUIATENIBHBINA CMBICII - YMEHUE BBHIUTPATh 0€3 0OMaHa, MoJIb3ysCh HECOBEPIICHHBIMHU U
ycrapeBinMu 3akoHamu. Ci10Bo gamesmanship, B 3ToM cMbIcie, TOX0KE Ha 3HAKOMBIH
yUUTEIsIM TepMUH testwiseness (TecToBas XHTPOCTh), KOTJa YYCHUK, HE BIIaJICIOLIHIA
3HaHUSMH B HY>)KHOM 00BEME, MOBBIIIAET CBOU OALIbl, «BBIYHCIISAS MPABHIBHBIN OTBET.
VIMEHHO TakoM CTpaTeruedl BBIYMCIIEHUS OTBETA IOJIB3YIOTCS YYACTHUKH MOIYJISPHOMU
TEJIEBU3UOHHOM UTphl «KTO X0UeT cTaTh MAIITUOHEPOM 7).

CnoBo «urpa» B SI3bIKOBBIX KOJUIOKAIIMSX O3HA4YaeT, YTO YEJIOBEK BKIIOYEH B
JEATSIIPHOCTh U B3aUMOJICUCTBYET C APYIMMH ydacTHHKaMu: “He is not in the game”, “It
is a game of politics”, “Power games are very common among people”, “They are new to
the game”, “Getting dirty is part of the game”, “The game is up”. CymecTByrOT
uauoMaruyeckue Beipakenus: “Do not give the game away = Keep secrets”, “Learn to
play the game = be honest”, “What is your game? = What are you up to?”

Teopusi urpsl

Teopuss wurpsl paccMaTpwBaeTCss B  pPa3IMYHbIX cdepax UeIoBeUeCKOu
nesrenbHocTU. OcHoBononararomue uaen Jxona Heitmana u Ockapa MopreHurepHa
ObLTM  JOMOJHEHBI B pe3yjdbTaTeé  MHOTOYMUCICHHBIX  TEOPETUYECKHX U
AKCIIEPUMEHTAIBHBIX UCCIEJOBAHUN.

Hcxonss U3 pa3smuYHBIX TEOPETUYECKUX TOJIXOJ0B, AOCTPAKTHBIX MoOJENeH u
MPaKTUYECKUX PEIICHUM, TMPEACTaBIACTCS BO3MOXKHBIM JIaTh TOHSATHIO  «UTPa»
cienyrouiee oboOLarolee ONpeAesiCHue: uzpa — Imo peanusayus cmpamezuii 07
évtuzpviuia. Xu3Hb TpeOyeT OT YeloBEKa HEMPEpPBhIBHOW Yepellbl PelieHud O BBIOOpE
cTpaTeruii  nedarenbHOCTH U noBeneHus. llostomy, .0baa  Odeamenvnocmo
npeocmaensaem co00il HENPePvIGHYI0 Me2a uzpy ¢ OPYUMU UZPOKAMU UAU C CAMUM
cobon. B 5Ty Mera urpy, KOTopas OXBaTbIBA€T BCE€ BUbl YEJIIOBEUECKOW aKTUBHOCTH, C
HEOOXOIMMOCTHIO BOBJIEKACTCS KaXKIIbIM.

Hrpa xkak nHTepaKTHBHOE MOBeIeHNE

B wurpoBoii curyainuu, HUCX0a OMNpenenseTcs BBIOOPOM CTpaTEeTHUN TMOBEACHUS
y4acTHUKOB. OJTHUM U3 IPUMEPOB MTPUMEHEHHS UTPOBBIX TEXHOJIOTHI B IKOHOMHUKE, OBLIT
onbiIT CCCP, rie OTHOLIEHUS Ha MPOU3BOACTBE CTPOMJIMCh HA OCHOBE «HUIPHI» B
COITMATTMCTUYECKOE COPEBHOBaHWE. BrIMrphIm mpenocTaBisuicss B GopMe MEpBEHCTBA,
nou€THelX 3BaHui M rpamor. B CIIA, rae mpaBuna urpsl ObUIM WHBIE, TPYAOBOH
BBIMTPBIL COCTOSUT B JIEHEKHOM BO3HArpaXKAeHUU. MumepakmueHoe nogedenue 6ce2oa
CMpoumcs Ha 0CHOBe U2po8vlx mexrono2uil. Pasnou 6vieaem monvko popma evlucpuliia.
CymIHOCTh UTPHI TIPU 3TOM HE MEHSIETCS.

Buabl urpoBoii aKTUBHOCTH B KU3HU YeI0BeKa

B ku3HM 4yenoBeka, BHE 3aBUCUMOCTH OT BO3pPAacTa, BCTPEUAIOTCA Pa3TUYHbIC
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urpbl. BBIBalOT Wrpel KOMMYHUKAallMOHHBIE C OOMEHOM TIYTKaMH, TJIYOMHHBIE C
NPEOJOJIEHUEM CTPAaxOB B aTTPAKIUMOHAX, UIpbI-paHTa3uu C TMEPeoJeBaHUEM U
NEPEBOIIOIIEHUEM, WIpPbI-IpaMaTU3alliy, [BUTATENIbHBIE UIPbl C  DJIEMEHTaMU
copeBHOBaHUsA. [loMyIspHBIMU SBISIOTCS UHTEIIEKTYaJIbHbBIE UTPBI, IPEAMETHBIE UTPHI C
KOHCTPYKTOpPaMH U MpoY. AHaIHU3 MOKa3bIBAET, YTO UTPOBasi aKTUBHOCTH MPOHU3BIBAET
TKaHb Y€JIOBEUECKON JKU3HH, MOAUYEPKUBAsI YHUBEPCATILHOCTh UTPOBOTO B3aUMOACHCTBUS
C COLIMAJIBHOM CPENION.

JAunaKkTuyecKue Urpbl

B nmnpaktuke mnpenogaBaHUSi WHOCTPAHHBIX SI3BIKOB, BBIJCIAIOTCS DPA3IUYHBIC
TUAAKTUYECKUE WIPbl, BKIIOYas MPEIMETHBIE WMIPbl C PEKBU3UTOM M OO0y4YarolUMU
MaTepHuajaMi, HACTOJbHBIE WMIPbl C WIPAJbHBIM KyOHMKOM, pa3pe3HbIMH KapTHHKaMH,
KOHCTPYUPOBaHHEM M3 OJIOKOB. VCIONB3yIOTCS CIOBECHBIE UTPHI C TMOJOOPOM CIIOB,
CHHOHMMOB U aHTOHUMOB, Ha3BaHUU. OpraHu3yrTCs UTPbl HA BHUMaHHE, TPEHUPOBKY
HAOJIIOIaTEeIbHOCTH M MaMsSITH, OBICTPOTY PpEAKIUH, TBOPYECKHE CIIOCOOHOCTH U
BOOOpaKeHHUE.

[legarorsn HepenKo HCHOMB3YIOT C YYAIUMUCS HTPBI-IYTEIIECTBUS W WIPHI-
3arajiku, peJakCallMOHHbIE UTPBI JUIsl CHATHS ycTanocTu. rpel Moryt npuHumaTs Gopmy
JpaMaTu3alii, COPEBHOBAHUSA, NE€N0BOM Urpbl. Ilo KOJIMYECTBY y4acTHUKOB U (opMme
B3aMMOJICHCTBUS, OHU MOTYT OBITh WHIAUBUIYyaldbHBIC, TMapHbIC, TPYMIOBBIE WU
KOJUIEKTHBHBIE.

Hrpsl B A3bIKOBOH EJATrOTUKe

Teopuss u TmpakTUKa WIrpbl MPOHHUKIA M pa3BUBAECTCS B IMPENOJaBaHUU
WHOCTPAHHBIX SI3BIKOB KaK «HrpoBU3anus» («rediMudukaius» (gamification) yaeGHOTO
npouecca. CyTh BJI€HUS B TOM, YTO NMPUHIUIBI UTPhI BCE IIMPE MPOHUKAIOT B pa3HbIE
acmeKkThl o0ydvaroled AesTebHOCTH, BKJIIOYas MCIOIb30BAaHUE TEXHOJIOTHH B Qopme
KOMITBIOTEPHBIX UTP. B OCHOBE UIPHI JIXKHUT €CTECTBEHHAs YeloBedYecKast HOTpeOHOCTh U
CHOCOOHOCTh B JTOCTMIKEHHMHU ILIETU 4Yepe3 MPeosiojieHue 0apbepoB M CBA3AHHBIX C 3TUM
puckoB.B 11000i1 WUIPOBOM CHUTyallMud COJIEPKATCA TaKU€ COCTaBHBIE DJIEMEHTHI, KakK
uUepoKu, npasuna, cmpamecuu, Xoowvl, Hazpaovl, wmpaguel, umoeu. IloguepkHém, 4TO
UTOTOM UIPOBOTO B3aMMOJEHCTBUSI MOXET CTaTh «HYJEBas CyMMa» - Zero-sumgame,
KOIJla BBIMIPHIBAET OJHA M3 CTOPOH, OCTaBJsIsl APYTYIHO CTOPOHY B THPOUCPBHIIIE.
[Tono6HbIE cUTyallM BO3MOXHBI, €CIIM YUYUTENb JIOKA3bIBA€T YUCHUKY CIpPaBEAJIUBOCTh
BBICTABJICHHOM HU3KOW OLEHKHM WM €CIM YYEHUK JEMOHCTPUPYET YUHUTENIO
0ecIoNe3HOCTh MPErnoJAaBacMoro UM npeaMera. B urpe ¢ HyneBoil cyMMOM, Kaxkaas U3
CTOpPOH HECET MOTEepH, Jlaxe ojepkaB nodeny. B uaeane, negarornueckas urpa siBiasieTcs
HE pas3fensionieil, a 0ObeANHAIOmEeNH 00e CTOPOHBI MO0 KOONEPHPYIOIMIEMY MPHUHILHUIY C
00010/THOI 1T0OE101 Ha/l TPETSITCTBUSIMHU.

Hrpa B yueOHON M peajibHOIl KOMMYHHKAIMA

Urpa B yueOHOI KOMMYHUKAIIMK UMEIOT CBOIO CTICIU(HUKY.

«Touko#t mobensl» (gamepoint), To ecTh, IArOM, ¢ KOTOPOTO HAYMHAETCSA MYTh K
BeIMTPBINTY (Payoff) B yueHuu, sSBIsICTCS OCO3HAHWE BAXKHOCTH OBJIIAJCHUS S3BIKOM ISt
cebs1, aiis npodeccun, s Oaia Wiy A1 paboToaaTers.

Hanpumep, eciam CTyIeHT CTPOMT CBOM CTpaTerMd B U3YYEHUU SA3bIKA U
B3aUMOJICUCTBYET C TMEAAaroroM C LENbI0 COaTh AK3aMEH, TO €CTh, < Oaiay,
pelIaloM YCIOBHEM SIBJISETCS COOTBETCTBUE TPEOOBAHMUSM 3K3aMEHa U BCE, YTO
HaxXOJUTCs 3a MpeenaMu TecToBoro (opmara, yxoAuT Ha 3agHuil minaH. Wrpa
YIPOIIAETCS.

Ecam «urpa cTouT cBeY» M CTYJIEHT 3aUHTEPECOBAH B BBICOKOM YPOBHE OBJIAJCHUS
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S3BIKOM, Ha TIEPBOE MECTO BBIIBUTACTCSA KOMMYHHMKATHBHAs KOMIICTCHIHS, a
COOTBETCTBHE HK3aMEHAI[MOHHOMY (opMaTy paccMaTpUBaeTCs KaK IMPOMEXYTOYHas
3aja4ya. B aToM ciydae, MeXy CTyJ€HTOM M IpeNnoJaBaTeleM HAauMHAETCS MHAs Urpa,
OoJee cioKHas U TIyOoKasl.

3akiouenune

Urpa mnpenonaBaTeneii M CTYIEHTOB IPEACTaBIsIET COOOM MEXIMYHOCTHOE
B3aMMOJICCTBUE HA NYTH K JIOCTH)KCHHMIO 1€MW 4Yepe3 NPUHATHE LENOYKH
MHTEJUIEKTYQJIbHBIX pPEIICHUH U COBEpIIEeHHE UIPOoBBIX X0A0B. [Ipobnema 3akirodaercs
HE TOJIBKO B TOM, YTOOBI IPUHSTH BEPHOE PELICHUE U CAeIaTh MPaBUIbHBINA XO[ 3/1€Ch U
tenepb. He MeHee BaXHO OINpeAenuTh OOIIYI0 CTpPaTerui0 HUIPbl U HAMETUTh
HECIeUaIbHbIE €M, HE CBS3aHHBIE HEMOCPEACTBEHHO C JIOCTHKEHHEM INPEIMETHBIX
pe3yabTaToOB, a HaNpaBJICHHbIE HA BOBJIEUYEHUE CTYAEHTOB B 00pa30BaTeIbHbIN MpoLecc,
POCT MOTUBAllMU M I103HABATEJIbHBIX WHTEPECOB, IMOBBIIICHWE YPOBHS MPUTI3aHUI B
yueHuu. IIpodeccuonanpHblii CTWIH Tlearora-MacTepa BCETla XapaKTepu3yeT
rnyOuMHHasE Wrpa, B KOTOPOH CTaBATCS M peIIaloTcs NpoOJeMBbl, NPeoI0JIeBaAIOTCS
O00BEKTHBHBIC U CYOBEKTUBHBIE MTPEMATCTBUS, IPUHUMAIOTCS HECTaHIapPTHBIE PEIICHUs U
o0ecrieunBaeTCsl B3AUMHBIN BBIUTPHIIIL.

THE GAMES THAT TEACHERS START WITH STUDENTS
FOR NON-SPECIFIC PURPOSE

R.P. Millrood, I.R. Maksimova
Tambov State Technical University, Tambov, Russia
*e-mail: rad_millrood@mail.ru

Abstract

Games in teaching foreign languages are often taken as teaching techniques for
achieving some specific purposes through entertaining activities. However, there is every
reason to believe that the game in a broader sense belongs to language pedagogy, being
a form of professional interaction between the teacher and students, intellectual
environment for making decisions, as well as the process of achieving non-specific goals
of engaging students in learning, increasing motivation and enhancing mental and
speech activities.

Research shows that without game situations, smooth and trouble-free flow of the
learning process on the achieved plateau creates the appearance of learning.

Keywords: game theory, games in language pedagogy, teacher-learner
interaction.
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SPEAKING AS ONE OF THE WAYS OF FORMING COMMUNICATIVE
COMPETENCE OF STUDENTS

*G.B. Sarzhanova, A.T. Toleuzhan, L. Karsybay
Buketov Karaganda State University, Karaganda, Kazakhstan
*e-mail: galiyaO08@mail.ru

Abstract

The article focuses on the ways of forming communicative competence, ability and
readiness to carry both direct communication and mediated communication of students
as a leading goal of education. Different viewpoints of researchers to the notion of
communicative competence, its content and component structureare considered and
analyzed in the given work, on the basis of which we draw the conclusion on training
material significance as a way of forming communicative competence.

Keywords: communicative competence, formation, speech.

Speaking is a productive kind of speech activity, through which oral verbal
communication is carried out. This is an extremely multifaceted and complex
phenomenon that is used a means of communication. An understanding of how this
happens, first of all, is necessary for the teacher to get success in learning. Speaking as an
activity, more precisely, is one of the types of human activity. Speaking results in
creating its product - an utterance [1].

Under the communicative competence, acting as an integrated goal of teaching a
foreign language, we understand foreign-language and intercultural communication with
native speakers in standardized limits. [2].

The formation of the learning component is achieved by mastering students with
general educational skills related to both intellectual processes (highlighting the
necessary information in the text, comparing the facts and systematizing information,
drawing up a plan for speaking on the topic, etc.) and organizing independent work on
mastering foreign languages.

The functions of communicative competence include:

- requesting, informing, explaining, and understanding information;

- advising, offering, asking for something;

- starting a conversation, expressing interest in the interlocutor, giving support,
ending the conversation;

At the stage of primary school, the foundations of communicative competence are
laid, allowing for foreign-language communication and interaction of children, including
with native speakers at the elementary level.

In order to successfully form the basis of communicative competence among
primary school students, along with the practical purpose of teaching foreign languages,
educational and developmental learning goals are also important. Thus, at the first stage
of training the following goals are set:

- to create conditions for the early communicative and psychological adaptation of
schoolchildren to a new language world different from the world of their native language
and culture, and to overcome in the future the psychological fear of using a foreign
language as a means of communication in the modern world;
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- to form elementary communicative skills in four types of speech activity
(speaking, listening, reading, writing), taking into account the speech capabilities and
needs of junior schoolchildren;

- to familiarize younger schoolchildren with the world of foreign peers with
foreign song, poetic and fabulous folklore and with samples of children's fiction available
to children in the foreign language being studied, to form a friendly attitude to the
country of the language being studied;

- to introduce children to a new social experience using a foreign language by
expanding the range of social roles presented in game situations typical for family,
domestic, educational communication, in native and foreign languages, about the
interests of junior schoolchildren and the customs and customs of the countries of the
language being studied;

- to form some universal linguistic concepts observed in native and foreign
languages, thus developing intellectual, speech and cognitive abilities of students [4].

A necessary condition for the realization of the basic functions of communicative
competence (informational, regulatory, emotional, evaluative, etiquette) is the formation
of all its components, which include language, speech, sociocultural, compensatory and
educational components. Thus, the whole content of the teaching of the English
languages in the school should be aimed at the principle of communicative orientation
and the principle of situational conditioning of the learning process in school.

According to N.D. Gal'skova and N.I. Gez, speaking is a form of oral
communication, through which information is exchanged by the means of the language,
contact and mutual understanding are established, and the interlocutor is affected in
accordance with the communicative intent of the speaker. All functions of oral
communication are carried out in close unity.

As the authors note, the age psychology distinguishes three groups of
schoolchildren and gives them roughly the following characteristics.

Junior school age (I - IV grades) is characterized by the most powerful work of
mechanical memory. Students of this group have quite rich ideas and knowledge, but
they are insufficiently aware and disorderly.

It is also known that the aspiration of junior schoolchildren to memorize all by
heart or to reproduce close to the original. When memorizing, they usually retain the
prescribed order and use the same way of assimilation.

The practical result of foreign language training is, first of all, achieved in the
process of personal and communicative education, which also provides for the solution of
tasks related to the education, upbringing and development of the student's personality.

Based on the above, we can draw the following conclusions:

1. Speaking as a type of speech activity is primarily based on language as a means
of communication.

2. The basis of speaking is the realization of the meaning of the lexical unit of
language.

3. Speech, as speaking is a verbal communication, i.e. verbal communication with
the help of language.

4. Distinguish the following types of oral speech: dialogical and monologic.

5. Speech (dialogue) is characterized by replicas exchanged by speakers,
repetitions of phrases and individual words for the interlocutor, questions, additions,
explanations, the use of hints, understandable only to the speaker, a variety of auxiliary
words and interjections.
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At “School Ne 45” in Karaganda, the above forms are used actively in teaching
English. The analysis of control sections, which are carried out annually for different
types of speech activity, shows that the results remain consistently high. Almost all
indicators are qualitative. To test the quality of knowledge, grammar tests, tasks for
testing the skills of monological and dialogical speech, and texts for listening have been
developed.

Summarizing the foregoing, two conclusions must be drawn: first, it is necessary
to carefully select the training material and, secondly, to present it correctly, to strive as
early as possible to introduce exercises that teach you how to modify and combine the
assimilated.
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I'OBOPEHUME KAK OJMH U3 CIIOCOBOB ®OPMHUPOBAHUA
KOMMYHUKATUBHON KOMIIETEHIIUH

Cap:xanosa I'.b., Toaeyxan A.T., Kapcbioaii JI.
Kaparannunckuii rocyiapctBeHHbli yHUBepcuTeT uM. E.A.bykeToBa,
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Annomauusn
B cmamve paccmampuearomcs nymu  opmuposanusi KOMMYHUKAMUBHOLL
KOMNemeHmHoCcmu, CnocooHoCmb u 20MOBHOCMb ocyulecmeisimo KaK

HenocpeocmeeHHoe obujeHue, mak U onocpeodo8anHoe obujeHue cmyoeHmos. B oannoti
pabome  paccmampusardmcs U - AHATUBUPYIOMCS  PA3IUYHbIE — MOYKU — 3PeHUs.
uccreoosameneil Ha NOHAMUE KOMMYHUKAMUBHOU KOMNEMEHYuu, ee cooepicanue u
KOMNOHEHMHYIO CMPYKMYPY, HA OCHO8e KOMOPBIX 0eNdemcs 6bl600 O 3HAYUMOCU
YuebH020 Mamepuana Kak cnocooa Gopmuposaniusi KOMMYHUKAMUBHOU KOMNEMeHYUU.
Knrwouegwle cnosa: xommynukamusHas KomnemeHnyus, popmuposanue, 2060penue.
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TO THE PROBLEM OF THE DISCOURSE COMPETENCE FORMATION

E. Yu. Voyakina*, T. V. Mordovina
Tambov State Technical University, Tambov, Russia
*e-mail: voyackina.elena@yandex.ru

Abstract

The paper deals with the formation and development of the discourse competence
among the students of non-linguistic universities. It is emphasized that the development of
the discourse competence includes not only knowledge of text conventions, rules and
procedures, but also the ability to make an adequate choice of linguistic means in
different communicative situations depending on the proposed format of communication.
The situation modeling technologies are considered as the mechanism of implementing
the discourse aspect during the English classes in a non-linguistic university. As a result
of mastering this competence, the students use a variety of linguistic resources, which
increases their overall level of intercultural communication. The discourse competence
also contributes to the fulfillment of a number of educational tasks for non-linguistic
students determining the correspondence of speech activity with the character and type of
the general professional activity. Moreover, the discourse competence is connected with
the development of the attitude towards knowledge, as not only linguistic, but also
psychological and pedagogical skills are formed in the process of acquiring the
discourse competence.

Keywords: communicative situation, discourse competence, foreign language,
linguistic personality, non-linguistic specialties, situation modeling.

Nowadays we observe the dynamic transformations in the political, socio-
economic and cultural life in Russia and in the world on the whole. The need of the
society in people who possess foreign language fluency is constantly growing. These
conditions greatly influence the approach to teaching a foreign language in high schools.
The multilingual education is oriented to the upbringing of a person capable of fluent
communication in various spheres of social life, possessing the skills necessary for
exchanging the information in a foreign language.

The necessity of using a foreign language as an instrument in the dialogue of
cultures encourages methodologists and teachers-practitioners to rethink the objectives of
foreign language learning and to focus on finding effective means of achieving them.
Currently, in our opinion, foreign language training should be carried out within the
framework of a competence-communicative approach. Non-linguistic universities are no
exception in this regard. They should train specialists who can effectively apply their
knowledge, skills and abilities in practice, act in a specific situation, be well-developed
personalities capable of benefiting the community. In this regard, a foreign language,
especially English, needs to be given sufficient attention, since a modern specialist in any
sphere must possess at least one foreign language to be competitive and demanded in the
modern world.

The aim of the article is to determine the ways of forming and developing the
discourse competence, which is at the heart of the communicative competence structure,
in foreign language communication among the students of non-linguistic specialties.
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Teaching a foreign language in modern Russian universities provides the use of a
variety of linguistic means for the study, processing and learning of foreign language
information. In the absence of a foreign language environment, the main form of
organizing and presenting the educational material in foreign language classes in reading,
writing and listening is a foreign language authentic text. The text as the main methodical
unit, being integral and completed in content and in the form, represents a certain topic
and act of communication, contains the studied lexical and grammatical material, and
presents an example of speech communication of native speakers [2]. At the same time,
the foreign language text serves as the basis and the stimulus, as well as the model for
producing new statements in a foreign language. While working with foreign language
texts, students learn about genres and styles, reveal important subjects and issues, form
and substantiate their opinions, as well as learn to produce their own texts, use a foreign
language as a means of receiving and transmitting information.

The task of teaching a foreign language in Russian universities is the formation of
a foreign language communicative competence which allows the graduate to conduct a
multilevel communication in a foreign language, both in writing and orally, including
professional topics. The discourse component is one of the key components of a foreign
language communicative competence and involves the ability to critically read, see and
listen to texts, as well as create texts and participate in verbal communication in other
languages, the ability to read the cultural context in which written and verbal texts are
created. This range of issues is relevant for improving the quality of education in the field
of foreign language teaching in a non-linguistic university.

To fully comprehend this question, we will consider the concept of discourse. The
action approach defines discourse as a sequence of statements that form the text, i.e. a
unit of higher order. The discourse competence is denoted as knowledge of the rules for
constructing statements and their association in the text. A detailed examination of this
competence allows noting that it includes the criteria for defining the text as a language
sign, knowledge of the logical and intellectual construction of statements, as well as
extra-linguistic conditions [3]. The main criteria for determining the text are integrity,
connectivity, and function. The rules of logical and intellectual construction assume that
the logic and structure of the text are related to the topic of communication. Extra-
linguistic features include the impact on the interlocutor, the style and the register of
communication.

Thus, we note that the development of the discourse competence includes a set of
methods aimed at developing knowledge and skills to work and produce not only written
texts, but also to participate in their oral multilateral discussions such as roundtables,
disputes, debates, negotiations, etc. We also emphasize that the development of the
discourse competence is knowledge not only of text conventions, rules and procedures,
but also the ability to make an adequate choice of linguistic means in different
communicative situations depending on the proposed format of communication or the
text genre [1].

The development of this competence is of particular importance in the modern
process of teaching foreign languages in a non-linguistic university. It should be stated
that the laws of cohesion, i.e. the connectivity of the text and the statements, are
important, since they ensure the comprehensiveness of perception. For non-linguistic
students, the basic cohesion aspects in terms of memorization are bind pronouns,
ligaments, substitutions, and repetitions - all this gives the statement a certain sequence,
connectivity and logic.
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In addition, not only the connectivity and the logic of the statement or the text are
important, but also its relevance. It is necessary to develop the students' ability to create
utterances paying attention to the contextual relevance of using linguistic units, different
types of discourses and their organization depending on the parameters of the
communicative situation in which the speech is generated and interpreted. To train this
skill, learning situations with a complex of lexical and grammatical aspects, as well as
business games that maximally bring the learning situation closer to the real
communication and make students use the familiar arsenal of language tools needed in a
given situation, should be involved in the learning process. Moreover, it is possible to use
computer technologies, write an e-mail to a foreign friend, run various kinds of blogs,
coach the monologue speech of the particular segment of speech activity, as well as
develop and perform presentations on specific topics. At a more advanced stage of
teaching a foreign language, round tables, debates, discussions, negotiations are
important and interesting to hold. A certain topic is put forward for discussion, which
implies opposing points of view, which, of course, should be relevant, specific time is
given for some preparation, argumentation, and then a discussion or a debate takes place.

All of this is aimed at the development of a linguistic personality, which includes a
multicomponent structurally ordered set of language abilities, the ability to produce and
perceive speech messages. In this context, the discourse competence includes using
communication tools, possessing the methods of organizing the text information, as well
as knowing the genre-structural elements of the language. In addition, since the discourse
can be regarded as the implementation of personal opinion in the speech, providing the
necessary motivation for communication, connected with the personal need for self-
expression, it can be argued that the degree of possessing the discourse competence
reflects the level of practical knowledge of a foreign language [4].

To realize the importance of the discourse competence formation and
development, the mechanism of the implementation of the discourse aspect during the
English classes in a non-linguistic university should be considered. It is initially
appropriate to study a learning situation that creates an atmosphere and motivation for
speaking. Primarily the teacher determines the subject and the language material, which
is characteristic of the first-year ESP course. The necessary vocabulary with grammar
clichés, as well as the subject of the situation (in the cafe, at the airport, at the business
meeting, etc.) is written on the cards or on the board.

At a more advanced stage, namely for the second and third-year students taking
the ESP course, the teacher only partially manages the situation, while the students are
given the opportunity to reveal themselves. The students choose the subject of the
conversation and appropriate linguistic means, determine the plan, express and prove
their opinion, etc. It enables students to perceive the task more purposefully, awakening
their interest, forcing to perceive a situation or a problem raised in the text as the motive
for creating a foreign language discourse that performs interactive and communicative
function in natural foreign language communication.

The situation modeling technologies, which include a socio-cultural context, are
very effective at this stage of the discourse competence development. In the process of
modeling typical situations of real communication in foreign language classes it is
required to develop the students' activity on the basis of the proposed situations and
scripts. Situation modeling technologies include the use of foreign language learning
situational tasks that set the goal of a discourse utterance, anticipating creation of the
speech discourse necessary for foreign language communication. In our opinion, the
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learning process will be more effective if the situation, problem or foreign language texts
are perceived by students as personally relevant and directly related to their personal
experience.

One of such examples is when the students are offered to give a lecture on the
topic “The most successful IT companies”, where one of the students should play the role
of a guide presenting the companies and others become tourists taking an active part in
the lecture.

Another learning situation which helps develop the discourse competence is
involving the students in the real-life communicative situation "Hiring in the IT
company”, where they identify roles (job applicants, Executive Director, HR manager
and others), get acquainted with the company profile, write CVs and covering letters,
construct a negotiation dialogue, and choose the most appropriate candidates. Everything
happens in a casual conversation with an appropriate extra-linguistic environment.

Then a business game in the form of a company’s press conference on choosing
the most promising and successful projects for the company to launch and develop can be
arranged with foreign guests or partners. The roles are chosen by students themselves.
This type of activity is highly motivating, and, in general, promotes the implementation
of the students’ discourse competence. The new lexical and grammatical material, which
can then be used during these activities, should be presented and worked out beforehand.

It is also appropriate to connect audiences, when the students are encouraged to
listen to the dialogues on the topic relevant to the students' specialties and respond to
them as a third person, as well as a complex of lectures with the subsequent discussion,
when the students answer the questions posed on one or another topic.

Application of various situational modeling technologies creates the corresponding
socio-cultural context, which provides the necessary communicative direction and serves
as a means of interactive learning. The static discourse can be resolved with the help of
interactive pair and group forms of work in class in the process of specially created
situational modeling linguistic environment.

To form and consolidate the skills of the discourse competence among the students
of non-linguistic specialties in terms of written speech, it is appropriate to write short
messages in the form of a formal and informal e-mail or letter, for example, to friends,
partners or colleagues on a given subject using the proposed language material. Students
may share their impressions about the specialty which they study, jobs available for them
after graduating the university, express some requests, complaints, ask question, give
advice or instructions, etc. More advanced students may write essays - reasoning with an
independent choice of linguistic and stylistic means, formation of conclusions on the
subject with the appropriate arsenal of specialized vocabulary and grammar.

It should also be noted that apart from its main function of perception and
generation of discourses, the discourse competence also contributes to the fulfillment of a
number of educational tasks for non-linguistic students, namely, it determines the
correspondence of speech activity with the character and type of the general professional
activity. This component assumes that if a student gets a higher education, prepares to
become a specialist of a proficiency level, then his foreign language should correspond to
his status - to be literary, without slang expressions, grammatically correct and
competent. In addition, mastering this competence provides the process of forming and
developing communicative skills, integrity, orderliness, systematic character, continuity
and logic, and also carries a motivating component. The discourse aspect implies that
systematic foreign language classes make the learning process systemic, logical, and
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effective. The topics are constructed so that the students feel the continuity of the
material and the tasks, see the ultimate goal and strive for the implementation of high-
quality communication in a foreign language, i.e. they should be motivated. Finally, the
discourse competence prepares the students for the use of a foreign language as a weapon
of rational thinking. The final goal is to think independently in a foreign language and to
communicate fluently without difficulty in the selection of language material.

The special significance of the discourse competence in the context of the
educational competence formation also lies in the fact that it influences the development
of the learners' consciousness, the identification and appropriation of their personal
values, the acquisition of reflexive properties, and the mastery of general, informational
and professional culture. Moreover, the discourse competence is connected with the
development of the attitude towards knowledge, as not only linguistic, but also
psychological and pedagogical skills are formed in the process of acquiring the discourse
competence, e.g. expansion of semantic concepts, formation of motivation, reflection,
and self-consciousness.

Thus, the discourse competence formation is an important component of foreign
language teaching, as it covers all kinds of speech activity - reading, speaking, writing,
and listening. As a result of mastering this competence, the students use a variety of
linguistic resources, which increases their overall level of intercultural communication
and works to fulfill the goals and objectives set in front of the university in terms of
foreign language teaching.
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K BOIIPOCY ®OPMUPOBAHUS JUCKYPCUBHON KOMIIETEHIIUA
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Annomauusn

Cmamusa noceéawjena gopmuposanuio u pazeumuio OUCKYPCUBHOU KOMNEmeHyuu y
CMYOeHmos8  HesA3blKosblX  cneyuanrvhocmeu. Iloouepkusaemcs, umo  pazeumue
OUCKYPCUBHOU KOMNEemeHyuu 8Kiouaem 6 cebsi He moabKO 3HAHUE YCOABUUXCS NPABUT
u npoyeoyp ogopmieHus mekcma, HO U CHOCOOHOCHMb Oelamv A0eK8aAmHbll 8blO0p
AZbIKOBLIX CPEOCM8 8 PA3IUYHLIX KOMMYHUKAMUBHBIX CUMYAYUAX 8 3ABUCUMOCMU OM
npeonazaemozo gopmama obdbwenus. Texwonozuu cumyayuoHHo20 MoOeIUPOBaAHUs
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PACCMamMpuearOmes Kak MeXamusm peanuzayuu OUCKYPCUBHO20 dACNeKmda HA YPOKax
AH2NULICKO20 53bIKA 8 Hes3bIKOBOM YHueepcumeme. B pesyibmame 0c80eHuss OAHHOU
KOMNemeHyuel CmyoOeHmbvl UCHOAb3YIOM pPA3HO00pA3Hble S3bIKOGble Pecypcbl, Umo
nosvliaem ux —OOWUIN  YPOBEHb  MENCKYIbMYPHO2O0  0OweHus.  JJuckypcusHas
KOMNemeHyuss makace cnocoocmeayem GblNOJIHeHUI0 psoa 00pa3z08ameibHulX 3a0ay OJis
CMYOEHMO8 HEes3bIKOBbIX CHeYUANIbHOCMEl, A UMEHHO onpeoeisen Coomeemcmeue
peuesoll 0eamelbHOCMU Xapakmepy u 6udy ooweti npoghecCUOHaNbHOU OesimelbHOCHU.
Kpome moeo, oOuckypcusnas komnemenyus c6513aHA C PA3sumMuem OMHOUWEHUS. K
SHAHUAM, MAK KAK 8 npoyecce 0C80eHUsl OUCKYPCUBHOU KOMNEMeHYUuU (GopMupyiomcst He
MOJILKO TUHEBUCTNUYECKUE, HO U NCUXO0N020-Ne0d202UYeCKUe HABbIKIU.

Knrouesvie cnoea. Ouckypcueuas  KOMNEmMeEHYus, UHOCMPAHHBIL  S3bIK,
KOMMYHUKAMUBHASL — CUMYyayusl, HesI3bIKOBbIE  CICIUAIIBHOCTH,  CHTYAI[MOHHOE
MOJICJTUPOBAHHUE, SA3BIKOBASI TUYHOCTD.
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Abstract

This paper presents an overview of some aspects relating to teaching English as the
second language for academic purposes. The authors trace the concept of educational
content for future generation scientists. The review of regulatory requirements
concerning the professional language in Russian universities is described. Pedagogical
and theoretical evaluations of the major findings are analyzed. The concept of synergy as
a fundamental interdisciplinary approach is explored.

Keywords: globalization, English, linguistic limology, postgraduate students,
scientific research, synergy concept.

Introduction

In order to identify and examine English for specific purposes as an applied
discipline it is important to bring into focus multi-disciplinary algorithms, combining
linguistic research with fields in the life sciences, social sciences, and humanities.
English for academic purposes must be dealt with two aspects: firstly - from a didactic
approach, as the postgraduate education was always a sphere of foreign language
teaching, secondly — from linguistic viewpoint, as English a peculiar aspect of language,
with its tremendous segments — terminology, specific grammar, linguistic issues and
other particularities.

Defining the principles that govern the term ‘linguistics’ requires special linguistic
codes: “Linguistics is the science of language, and linguists conduct studies of speech
sounds, grammatical structures, and the relationship between written and spoken
language or how language is acquired by different people” [1, 196].

Investigating changes

Presenting a range of case study relating to the role of language in ‘Building
bridges for bridging gaps’ it is also important to investigate changes within language that
can unearth deeper processes relating to political affiliations, social behavior and
transnational identities, thus making linguistics a multidisciplinary field of science in a
context of linguistic limology.

The new algorithms give the linguistic limology the tools to explore problems
related to the English language as the dominant power in a wider metaphorical sense, that
facilitate an understanding of the involving future generation of Russian scientists in the
area of international academic community without borders. And if there is more scientific
collaboration, there might be less misunderstanding on our society.

In case of our study English language for research purposes must be distinct,
precise, and unequivocal. It takes place around the world, because of globalization.
Modern education is a part of increasingly globalised world and of the larger script in
which people, ideas and information are moving freely across national borders. It means
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that our education system must adapt to accommodate for these new requirements, or risk
leaving a new generation of Russian scientists behind in the global scientific
investigations. Towards that goal, globalization is forging partnerships with leading
educational providers and key technology vendors to build a multi-skilled,
technologically savvy workforce for the future.

The process of Russian educational curriculum reform for academic purposes now
has entered a demanding phase in which answers to particular problems detected in the
last follow-up period should be found, and detailed strategies and algorithms should be
developed. As a part of Russian educational curriculum reform teaching English for
academic purposes must be one of the core tools on achieving a vision of the 21-st
century scientific investigations.

Currently, the academic model of the years to come should be oriented at goals of
sustainable development and an outstripping educational system. Firstly, it should
outstrip all other spheres of social activities as well as science, because information
processes will develop faster than material and energy ones. Secondly, certain
outstripping algorithms that are directed at future and especially at goals of sustainable
development should appear directly in the innovating educational process.

In this regard, there is a need for specialists who would have the “outrunning
vision” of the rapidly changing global processes, but at the same time would be a highly
competitive and erudite expert in their professional activities. We must be strived to
identify and develop exceptional talent, and nowhere is that more important than for the
next generation of scientists — especially given the dramatic technological changes.
Today’s widely accessible e-communication technologies could be used to get scientists
from different countries researching together on a basis of linguistic limology. Despite
the huge evidence supporting the importance of proficiency in English, it is still an area
where Russian scientists lag behind those in many other countries.

In this respect, we shouldn’t forget that English is one of the most important
instruments for acquiring access to the world's intellectual resources. It is used as the
medium of science, technology and as a contact language between nations and parts of
nations. That is why today, like never before, the importance of English is paramount.
There is no person today who has not found English essential to communicate scientific
research or for someone’s future carcer. Basic to these approaches is the realization of the
world's exceptional condition in terms of human relations, made possible by
improvements in communication technology.

Consequently, the constructive capacity, in the strategy of a new generation
scientists’ development, is the capacity of a receptive as well as creative level in the
figurative, graphical and audio-visual format to actualize modern ideas, meanings,
algorithms, and concepts in English. At the same time this approach of reasoning has
some support from other meta-strategic competences point of view, which is necessary
for developing professional, intellectual, emotional and volitional activities of the
scientist. For example, the informative and analytical ability provide an expert with the
ability to search, differentiate and generate new knowledge in the most promising areas
of science and technology, as well as to create fundamentally new materials, devices or
treatment that implement innovative physical or physicochemical principles for their
operation.

Some peculiarities of English for Specific Purposes

In order to teach language for special purposes, one should know what special
language stands for, what its main terminology and linguistic aspects are. For example,
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medical terminology is important in the healthcare field. It is the bases for doctors. It is
used to describe diagnoses, symptoms, tests that need to be ordered. English medical
terminology is important for many reasons. The most important is: it allows all doctors to
communicate in one language in global scientific world efficiently and quickly, it does a
great job in the health care field.

Medical English cannot be taught at the level of or in the same methods as General
English language teaching. Science-specific language must be contextually based. It must
be advanced English. Post graduate students must be with a wealth of knowledge and
skills in their scientific fields. The goal of learning English at this level is not to learn
grammar and structure primarily, but to acquire and use the language of practice and
social relations within the scientific research. Contextually based learning is crucial.

In general terms, English for Medical Purposes should be focused to meet the
specific English language needs of the medical learner preparing a talk for the
international medical meetings. Medical innovations and achievements depend on a
number of factors. Some advancement of science and discoveries take many years to
prove, others could be serendipitous. Almost all medical breakthroughs require huge
amounts of money and investigations, highly qualified and competitive experts, and
institutional and academic support. In this respect, one of the most important issues,
which might not always be emphasized, is scientific exchange: “Growing numbers of
scientists use English on a daily basis to gather latest scientific findings or communicate
with colleagues from all over the world on the Internet [2, 116].

There are significant parallels between engineering and medicine. Both fields are
well known for their pragmatism — the solution to real world problems often requires
moving forward before phenomena are completely understood in a more rigorous
scientific sense and therefore experimental and empirical knowledge is an integral part of
both. We fully agree with authors that: “The human body although biological has many
functions similar to a machine. The heart for example functions much like a pump, the
skeleton is like a linked structure with levers etc. This similarity has led to the
development of the field of biomedical engineering that utilizes concepts developed in
both disciplines but over two-thirds of the world's scientists write their papers in English”
[3, p. 318].

The research of different universities identified that a lot of students, found
traditional learning in a classroom to be artificial and devoid of the realities essential to
learning that science-specific language in any way would make it meaningful and useful.
This most certainly applies to the study of Medical English. Often referred to as English
for Specific Purposes, curricula of this sort requires the teacher has a similar career
background to the postgraduate student. This is an absolute must be for English for
Nurses and Medical Personnel. When the curriculum designer begins to develop a course
or series of courses in Medical English, the teacher must consider who the postgraduate
students are, what their motivations will be, and identify which perspective they wish.

The curriculum framework must be developed to meet the needs of the educational
institution, the postgraduate students and relevant legislation. This concept includes skills
and competencies that promote health and do no harm to patients or clients. It includes
the ability to do the work in the English language, safely and competently. The language
of medicine and health care is quite unique. It is integrated with technical, academic
language and replete with slang, colloquialisms, abbreviations and acronyms. English for
Nurses and Medical Personnel addresses each of these in its learning activities. Research
in the fields of adult education and the acquisition of a new language identifies that
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postgraduate students are much more motivated to learn when they find value in the
material.

It is vital to have a high-quality academic preparation in a global world. Our
universities must have a serious attitude about their role in preparing postgraduates to
achieve their full investigative potential and contribute productively in science required
for global science network and innovations. Future generation of Russian scientists must
have the language professional skills for international academic arena that is mainly
concerned with complex scientific interfaces without boundaries if they know English.

A synergetic concept as the interdisciplinary approach

We fully agree with the authors claiming that: “Advanced language training often
seeks to replicate the competence of an educated native speaker, a goal that Russian
students rarely reach due to the absence of the language immersion practice” [4, p. 188].
Accordingly, the synergetic approach, as the interdisciplinary approach, makes
postgraduates’ knowledge more meaningful and embeds ‘next’ generation scientists more
deeply into their scientifically-based view of the professional research. The course should
have watching video scientific practices, reading selected academic materials, reflecting
on the lessons individually or as a scientific team, and completing creative activity.

Teaching English for academic purposes on synergetic approach has a
considerable impact on the level of professional linguo-education. The revised old
standards aim to reimagine the educational framework for new generation researchers,
with the goal of better supporting educators in their practice and to provide additional
guidance on achieving innovative scientific results. It enables educators to facilitate the
learning of future scientists by acquiring and applying scientific knowledge, skills, and
creative abilities that address postgraduate needs. It will be possible to define high quality
academic education as a set of coherent learning experiences that is systematic,
purposeful, and structured over a sustained period of time with the goal of improving
postgraduate outcome.

There are some more reasons why learning English by all Russian scientists is a
smart idea that is ever actual. Professional linguo-education based on international
language allows scientists to realize better skills of critical analysis, evaluation,
experimentation, collaboration, communication, abstraction, system thinking and
persuasion. Taking into consideration the concept of global linguistic limology, these
skills are increasingly applied in English language contexts in all over the world that
doesn’t have borders. Moreover growing numbers of scientists use English on a daily
basis to gather latest scientific findings or communicate with colleagues from all over the
world on the Internet.

As it has already been mentioned, the international language is more important
today than ever before. However, in this respect we agree with the authors claiming that:
“Unfortunately English teaching that should bring together academic and professional
skills faces the problems. First of all it is the number of classroom hours at the university
which is not sufficient to achieve these goals. In this framework one of the priorities to
solve the problem is to introduce synergetic methods to the education process. The
successful implementation of this concept is closely connected with an extensive use of
authentic resources on the Internet. Innovative technologies will grow ever more
influential in teaching English for research purposes”. [5, p. 68]

Conclusion

Today English for academic purposes should be taught as the second, not as
foreign language at Russian universities. Such authentic, ongoing approach must be a
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gold standard for training the next generation scientists that stimulates their interests in a
global research network and gives an opportunity for looking at universe language as a
proxy for innovative investigations without borders. Accordingly, we unambiguously
confirm that English for research purposes and globalization is a new game with new
rules which are examined in a context of ‘Building bridges for bridging gaps’.
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Annomayusn

B cmamve npeocmaenen 0030p HeKOMOPHIX ACNEKMOS,  CEA3AHHLIX  C
npenooasanHuem — AHeIULCKo20 — A3blKa 0N akademudeckux — yeneu.  Aemopul
paccmampuearom KoHyenyuro oopazosamenvHo2o0 Kowmenma 6 Poccutickux 6y3ax;
ananusupyrom nedazo2udeckue U meopemudecKue OYEHKU OCHOBHBIX pe3ylbmamos.
CuHnepeemuyeckas KOHYenyusi paccmampusaemcs 6 Kauecmee 0CHO80N0NA2AI0ULel.

Knwueevie cnoea: cnobanuzayusi, aHeautickuti — A3bIK,  JUHSBUCMUYECKAS
JIUMOJIO2USL, ACNUPAHMbL, HAYYHOE UCCTe008aHUe, CUHEPSeMUUeCKasl KOHYeNnyus.

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS


https://www.cambridge.org/core/journals/language-teaching/article/some-thoughts-on-english-for-research-publication-purposes-erpp-and-related-issues/8AFA27177E6D89BDC491F4ABF67CE2DC
https://www.cambridge.org/core/journals/language-teaching/article/some-thoughts-on-english-for-research-publication-purposes-erpp-and-related-issues/8AFA27177E6D89BDC491F4ABF67CE2DC
https://www.cambridge.org/core/journals/language-teaching/article/some-thoughts-on-english-for-research-publication-purposes-erpp-and-related-issues/8AFA27177E6D89BDC491F4ABF67CE2DC
mailto:zes.64@mail.ru
mailto:Tsilenko.LP@yandex.ru

THE RELATIONSHIP BETWEEN LANGUAGE AND CULTURE

L. Zherebayeva
Maltepe University, Istanbul, Turkey
e-mail: laulazherebayeva @maltepe.edu.tr

Abstract

The purpose of this article is to discuss the inseparability of culture and language
and implementation of culture for teaching second language to enhance students'
linguistic comprehension. The purpose of learning a foreign language is to learn to
communicate in the target language. For foreign language educators, to develop the
learner’s intercultural communication competence is to know how to teach different
culture in the classroom. Culture teaching in foreign language education is a problem
countered by language teachers throughout all universities and colleges in the world.
Language is one of the most important carriers of culture and reflects the latter. Without
language, culture would not be possible. The basic goal of learning a foreign language is
to acquire the communicative competence, while the development and improvement of
such competence is to some extent dependent of efficient and scientific teaching
approach. Byram has defined the notion of cultural studies in foreign language education
and put forward a model for teaching foreign language and culture. This paper
introduces the concepts of language and culture, the existence of a relationship between
language and culture and the role and implication of culture in language teaching.

Keywords: concept, culture, language, language education

Introduction

An understanding of the relationship between language and culture is important
for language learners. Language and culture are intimately related. Language and culture
change together. We pass on our culture through our language, and we are guided by our
language to determine our culture. Our culture and our language to some extent
determine possible changes in both. Language is the medium of culture. For language
teachers and learners the relationship between language and culture can help to highlight
the diversity of views held toward the use of language. Linguists have stated that the
forms and uses of a given language reflect the cultural values of the society in which the
language is spoken. Language is one of the most crucial carriers of culture. If there is no
language, culture would not be known. On the one hand, culture is the basis and one of
the most important attributes of language and exerts great influence on the latter. If there
is no culture, language will be like water without a source or a tree without roots.

Language and culture

The relationship between language and culture is inseparable. Language is used to
maintain and convey culture and cultural ties. Different ideas stem from differing
language use within one’s culture and the whole intertwining of these relationships start
at one’s birth. Many researchers argue, different thoughts are brought about by the use of
different forms of language. One is limited by the language used to express one’s ideas.
Different languages will create different limitations, therefore people who share a culture
but speak different languages, will have different world views. Still, language is rooted in
culture and culture is reflected and passed on by language from one generation to the
next. From this, one can see that learning a new language involves the learning of a new
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culture. Consequently, teachers of a language are also teachers of culture.

Samovar, Porter, and Jain emphasize: “Culture and communication are inseparable
because culture not only dictates who talks to whom, about what, and how the
communication proceeds, it also helps to determine how people encode messages, the
meanings they have for messages, and the conditions and circumstances under which
various messages may or may not be sent, noticed, or interpreted... Culture...is the
foundation of communication” [8, p. 24].

Stern views culture through a somewhat more interactive design and believes that
what constitutes a culture is its response to three sets of needs: the basic needs of the
individual, the instrumental needs of the society, and the symbolic and integrative needs
of both the individual and the society [10].

Gleason indicated that languages are not only the products of cultures, but also are
the symbols of cultures. The development of a language frequently affects its associated
culture, and cultural patterns of cognition and custom are often explicitly coded in
language [4].

The relationship between culture and language

There are a number of arguments both for and against an intricate relationship
between language and culture. Although many researchers believe there truly is a close
relationship between language and culture, there are a few who remain unconvinced of
this. In my opinion, language and culture are inseparable and a particular language points
out to a specific group of people. When we interact with another language, it means that
we are interacting with the culture that speaks the language. | find it difficult to believe
that one does not influence the other to some degree. It is rare that anything in life does
not impact something else. When learning or teaching a language, it is crucial that the
culture where the language belongs be referenced, because language is ingrained in the
culture.

Culture and language shape one’s personality and this is the importance of culture
and language to one ‘s individual identity. Englebert states ‘to teach a foreign language is
also to teach a foreign culture, and it is important to be sensitive to the fact that our
students, our colleagues, our administrators and, if we live abroad, our neighbours, do not
share all of our cultural paradigms”. [3, p. 31-41].

Brown is convinced there is a connection between language and culture. He states,
“It is apparent that culture... becomes highly important in the learning of a second
language. A language is part of a culture, and a culture is part of a language; the two are
intricately interwoven [1, p. 177]. According to Vygotsky language plays a crucial role
in cognitive development, at least from the time the child promotes language
competence. Language, first developed as the means of social communication, is later
internalized and becomes an essential tool in the shaping of cognitive processes relevant
for the elaboration of the abstract symbolic system that will enable the child to organize
thought. Vygotsky states that the child acquires knowledge through contacts and
interactions with people as the first step, then later assimilates and internalizes this
knowledge adding his personal value to it [12]. It is true that each human being is born
the same way and experiences the same stages in life. Wardhaugh R. states “The
difference, however, is the environment in which each individual grows up and the
language to which he/she becomes accustomed to. This creates identities of a certain
culture and language, differing this person from another” [13, p. 2]. Elmes defines
language to be: a knowledge of rules and principles and of the ways of saying and doing
things with sounds, words, and sentences rather than just knowledge of specific sounds,
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words, and sentences. Language serves as an organizer of knowledge and there is a
reason to believe that aspects of language influence categorization. Language is the
mirror of culture in the sense that people can see a culture through its language [2].

All of the above-mentioned findings indicate a strong existence of a relationship
between culture and language. Language and culture are closely related. Language can be
viewed as a verbal expression of culture. It is used to convey culture and cultural ties.
Language provides us with many of the categories and aspects we use for expression of
our thoughts, ideas so it is therefore natural to assume that our thinking is influenced by
the language which we use. The values and customs in the country we grow up in shape
the way in which we think to a certain extent. Understanding the relationship between
languages and cultures can be a good starting point for any approach to language
education. This relationship can help policy makers to design programs in order to teach
language learners about the target cultures in order to achieve real competency in the
languages they are expected to learn.

The role of culture in language teaching

Culture plays an essential role in language teaching with the goal of promoting
communicative competence for learners. In language learning culture is significantly
important and is an item that cannot be disregarded because, culture acts as if the flesh
and language as the skeleton of a society. Tavares & Cavalcanti point out that the aim of
teaching culture is “to increase students’ awareness and to develop their curiosity towards
the target culture and their own, helping them to make comparisons among cultures™ [11,
p.19]. According to Mavi, “teenaged pupils become more motivated when they learn
about the lifestyle of the foreign country whose language they are studying” [6, p.54]. We
know that language and culture are closely connected and if there is no culture, there is
no language. Therefore, a language class cannot be imagined without involving the
cultural elements of the targeted language. Imagine the first day in a classroom where the
target language is Russian. The instructor of that class would most probably start with
teaching how to greet people in Russian. This very first day of the class would obviously
reflect the cultural elements of Russia since the greetings would be carried out in the
Russian way. The same is true for English as a Foreign Language (EFL) class. No matter
where this class is on the planet, the greeting patterns would involve cultural patterns of
the British or American cultures. In both classes, the learners might not notice and the
teacher might be fully aware, but the cultures of both languages are presented and
practiced in these classes even in the very first day of the class.

McKay claims that culture influences language teaching in two important ways:
linguistically and pedagogically. Linguistically, culture is significant in the linguistic
dimension of the language itself, affecting the semantic, pragmatic, and discourse levels
of the language. Pedagogically, it influences the choice of language materials because
cultural content of the language materials and the cultural basis of the teaching
methodology are to be taken into consideration while deciding upon the language
materials. He argues that in order to master a language students have to learn both, its
linguistic and cultural norms [7, pp.1-6].

The integration of culture into foreign language education is a necessity in order to
teach students in the best manner possible and allow them to learn a second language
correctly and successfully. Studying culture is also useful for teaching students to
understand their own culture. Students’ world view is determined by the values of their
own culture. This can lead to problems when they are confronted with different cultures.
Kitao claims that studying culture, besides already mentioned benefits, “gives students
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liking for the people of that culture”, “helps avoid the stereotypes” and is part of general
education [5, pp. 285-306].

By learning the cultures of foreign countries students get the chance to understand
various cultural identities that may be unknown to them previously. “There are
stereotypes everywhere about other cultures but until one studies a culture they do not
know the realities of the culture. Because of this, foreign language classrooms have the
responsibility to teach students about other cultures to break those cultural stereotypes
that many students have come to learn early on in their lifetimes“[9, pp. 286-287]. Shook
advocates that students do investigations and examinations of their own culture and other
cultures and then to compare the two. Through this strategy students not only learn about
foreign cultures but they gain a better understanding of their own culture. “The actual
assignment that would use this methodology would be to teach a grammar concept and/or
vocabulary words to the students and then have the students do an investigation and use
the grammar or vocabulary in a paper about the culture they have investigated as well as
their own culture. Finally the students would present their finding in front of the class in
order to practice their oral skills in the foreign language. By using this method students
will have the opportunity to learn language skills, overcome stereotypes of other cultures,
and expand upon their knowledge of their own culture” [9, p. 289].

Language is culture. When a person chooses to learn Russian, for example, he or
she is not merely interested in the linguistics of the language, but everything to do with
Russian and Russia. What he or she is taking in includes all the preconceptions about the
Russian language, that it is beautiful, that it is spoken in all Russian speaking countries,
and so on. Languages come with some cultural associations attached. By speaking the
language, therefore, one automatically makes parallel oneself with the culture of the
language. To speak a language well, one has to be able to think in that language. A
person's mind is in a sense the centre of his identity. That is the essence and the power of
a language. Language is the spirit of the country and people who speak it. We believe
that the role of culture in all aspects of education and language are at the core of
promoting global harmony and peace. The language and culture that each individual
brings to the classroom must be taken into account. Therefore we believe that language
education is not an end in itself, but the bridge to a unified multi-cultural society when it
taps the students' cultural and language heritage. Students move toward into the
classroom with both community and individual languages and cultures. It is important to
tap the cultural/language heritage and knowledge of each student to supply the
foundation for a helpful curriculum.

Conclusion

From the mentioned points and discussion, it can be concluded that there is a very
close relationship between language and culture in general, and a specific language and
its culture in particular. Teaching students a culture and a language besides their own is
extremely important. The society is made of various backgrounds, cultures, and
languages and is rapidly becoming more and more diverse. It is now a necessity for
students to understand these various cultures and languages so people can, in the future,
effectively and efficiently communicate, interact, and work with other people of all
different cultures. The world has turned into a global economy and political system and
knowing one culture and language will not be sufficient in this world any longer,
showing the need for the young people of our society to not only learn other languages
but to learn about other cultures. By integrating culture into foreign language lessons
students will develop a better understanding of the target language. Also, the
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incorporation of culture into school will prepare the students for a diverse world of many
different cultures, backgrounds and languages.
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B3AUMOJEVCTBUE SA3bIKA U KYJbTYPBI

Kepeodaena JI.
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Annomauusn

Llenvio Oannou cmamvu sA619emMcsi 00CYHcOeHUe Hepas30eNUMoCmu Kyavmypul U
A3bIKA, A MaKdice eHeopeHue Kyaibmypsl 01 00yYeHUsi 6MOPOMY A3bIKY OJisl YAYUUeHUs
AZBIKOBO2O NOHUMAHUS CMYOenmos. Llenb uzyuenus uHOCMpPAHHO20 A3bIKA - HAYYUMbCS
obwamvcsi Ha yenegom szvike. s npenodasamenell UHOCMPAHHBIX S3bIKO8 PA3GUMb
KOMNEMEHYUIO MENCKYIbMYPHO20 0OWeHUs YUAWUXcs, 03HaYaem ymeHue npenooasams
paznuunylo Kyiemypy 6 kuacce. Ilpenodaganue Kynvmypvl 8 00yUeHUU UHOCIPAHHOMY
AZBIKY ABIAEMCL NPOOAEMOl, ¢ KOMOPOU CMAIKUBAIOMCSA NPenooasameni A3vlka 60 6cex
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VHUBEpCUMemax u KOJ1eo0Hcax mMupa. A3vik A61s1emcs 0OHUM U3 8ANCHEUUUX Hocumeneu
Kyibmypbl U ee ompadiceHuem. bes s3zvlka cywecmeoganue Kyabmypbl O0bl10 Obl
He603ModCHO.  OCHOBHOU  Yenvblo  U3VUeHUs  UHOCMPAHHO2O — A3bIKA  S6/18emcs
npuobpemenue KOMMYHUKAMUBHOU KOMNemeHyuu, 6 mo 6pems KaK ee pazeumue U
COBEPUICHCMBOBAHIUE 6 ONPEOeIeHHOU CIENeHl 3a8UCUm Om dPHEKMUBH020 U HAYUHO2O
nooxooa K npenooasanuio. baipam onpedenun nowsmue Kyibmypoao2uu 6 00yYeHUuu
UHOCMPAHHOMY — A3BIKY U NpeoNodcul — Mooelb  Oisl  Heco U KYJIbmypbl.
Oma cmamovsi 3HAKOMUM C NOHAMUAMU S3bIKA U KYJIbMYPbl, CYUWECMBOBAHUEM CE53U
MedHCOY HUMU, C POJIbIO U 3HAYEHUEM KYIbMYpPbl 8 NPeno0asanuu s3blkd.

Knioueesuvie cnosa: KOHYenyu:, Kyjibmypda, A3bIK, A3blIKOBOE 06pa306aHue.
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Abstract

The paper is devoted to the implementation of the content and language integrated
learning principles in the elective course Musical Culture of the USA offered to Area
Studies undergraduate students. The course is aimed at studying culture specific music
genres, raising cultural awareness in the field of music and building extensive specialist
vocabulary. The objective of the article is to demonstrate the synergistic effect of
teaching the subject in the socio-cultural context and extending the lexical repertoire of
students. The paper addresses the issue of defining the conceptual framework of the
course (content) and identifying its key vocabulary (language).

Keywords: Area Studies, cultural awareness, CLIL, musical culture, specialist
vocabulary.

Introduction

There are numerous studies on CLIL, ranging from papers pinpointing the
differences between immersion and CLIL [Lasagabaster, Sierra 2011] to articles
addressing the issue of its applicability to the Russian University classroom [Sidorenko,
Rybushkina 2017] and the benefits of research and language skills development
integration [Dvoretskaya 2017]. Studies suggest that CLIL “engenders a greater lexical
range and the advantage extends to structural variety and pragmatic efficiency, hence
encompassing language growth at lexico-grammatical and discourse levels” [Lorenzo,
Casal, Moore 2012: 10]. However, there is a pronounced concern within the professional
community related to the correlation of novelty and conceptual difficulty of the content
and complications in a FL development and content processing [Seikkula-Leino 2007].
The Musical culture course may be considered fit for CLIL as it is not too challenging
conceptually and the target audience (Area studies students) are familiar with the social
and historical phenomena that form the context for the notions described. Moreover, the
course contributes to the consolidation and recycling of the content studied previously
within other university courses (e.g., US History, the US Political System, American
Culture, etc.). In addition, it is a way to foster English language proficiency of Area
Study students. The objective of the present paper is to define the content for the course
and its key lexical vocabulary, and to demonstrate the synergistic effect of teaching the
subject in the socio-cultural context and extending the lexical repertoire of the students.

Materials and methods

The primary source for identifying the key concepts and proper names for the
course is The New Dictionary of Cultural Literacy: What Every American Needs to Know
by E. D. Hirsch. It was compiled on the frequency principle from a wide range of

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS



American national periodicals, which means that only those items that are widely known
by a broad majority of literate Americans appear in the Dictionary. The major criterion
for inclusion in the Dictionary was not personal opinion about the merits of particular art
or artists but the editors’ judgment of their established status as enduring points of
reference in American culture. The music-related items registered in the Dictionary make
up the body of key concepts for the course. The other lexicographic editions under
consideration are Longman Dictionary of Language and Culture, and Dictionary of USA
by Tomakhin G. D. They serve as secondary sources for verifying the findings obtained
from The New Dictionary of Cultural Literacy. Additionally, such works as American
Music. A Panorama by Lorenzo Candelaria and Daniel Kingman, and World Musics in
Context: A Comprehensive Survey of the World’s Major Musical Cultures by Fletcher
Peter were used for identifying the key notions and proper names to be presented in the
course as well as lexical items to be concentrated upon. The methods involved in the
study are quantitative analysis, semantic and comparative analyses.

Results and discussion

The Fine Arts section of The New Dictionary of Cultural Literacy: What Every
American Needs to Know, which was concentrated upon in the study, defines enduring
works of American tradition that are permanent reference points in the culture. The task
was to identify and select music-related terms and proper names from this section. Quite
naturally, the Dictionary defines culture-specific musical genres (such as ballad,
bluegrass, blues, country and western, gospel music, jazz, musical, musical comedy,
ragtime, rap, rock 'n’roll, spirituals, swing).

A portion of music-related items registered in the section is music terms and
instruments (e.g., leitmotif (a frequently recurring bit of melody associated with a person,
thing, or emotion); overture (a piece of music for instruments alone, written as an
introduction to a longer work); piccolo (a small, high-pitched flute); staccato (a direction
in music meaning that the notes should be performed in an abrupt, sharp, clear-cut
manner); suite (a group of related pieces of music or movements played in sequence);
unison (playing or singing the same musical notes, or notes separated from each other by
one or several octaves); viola (a musical instrument shaped like a violin but somewhat
larger, lower pitched, and “darker” in tone). Representing international terms, they are
not culture-specific. The didactic interest towards these items lies in their semantics and
pronunciation (since there is a risk of Russian students following the pronunciation
patterns typical for their native language).

The Dictionary defines a considerable amount of popular songs: “Blue-Tail Fly” (a
popular nineteenth-century American song); “Take Me Out to the Ball Game” (a popular
song about baseball from the early twentieth century); “Home, Sweet Home” (a popular
song from the nineteenth century); “Summertime” (one of the best-known songs of
George Gershwin). Among them are American patriotic hymns and songs of the Civil
War (e.g. “John Brown’s Body” (a song of the Civil War that pays tribute to the
abolitionist John Brown); “Battle Hymn of the Republic” (an American patriotic hymn
from the Civil War ); “Dixie” (An American song of the nineteenth century used to build
enthusiasm for the South), as well as songs devoted to WWI (e.g., “Over There” (a song
by George M. Cohan about the American troops sent to Europe to fight in World War ).
Anthems and patriotic hymns are also quite numerous (e.g., “God Bless America” (a
patriotic song written by Irving Berlin); “America the Beautiful”, “America” (an
American patriotic hymn from the nineteenth century, sung to the tune of the national
anthem of Great Britain, “God Save the Queen.”); “Hail to the Chief” (the official song
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or anthem of the president of the United States); “Home on the Range” (a song celebrating
life in the American West; the state song of Kansas); “The Star-Spangled Banner” (the
National Anthem of the United States).

The Dictionary registers spirituals (e.g., “When the Saints Go Marching in” (one
of the best-known songs played by Dixieland bands), “Swing Low, Sweet Chariot”) and
traditional Christmas songs: “Deck the Halls”; “O Come, All Ye Faithful” (a Christmas
carol; its original Latin version is “Adeste Fideles.”); “Silent Night” (a song of Christmas,
originally composed in Austria in the nineteenth century); “White Christmas” (a popular
song for Christmas, composed by Irving Berlin and memorably sung by Bing Crosby.

A substantial number of the names of composers and writers of popular songs is
included in the edition, e.g., Berlin, Irving (a twentieth-century American writer of
popular songs; Bernstein, Leonard (a twentieth century American composer and
conductor); Copland, Aaron (a twentieth-century composer noted for the American
settings of many of his pieces); Joplin, Scott (an African-American ragtime pianist and
composer of the late nineteenth and early twentieth centuries); Gershwin, George (a
twentieth-century American composer known for putting elements of jazz into the forms
of classical music, such as the concerto).

There are 20 entries devoted to American performers: e.g., Crosby, Bing (a
twentieth-century American singer and actor); Dylan, Bob (a twentieth-century American
folksinger and songwriter); Robeson, Paul (a twentieth-century African-American actor
and singer). Jazz musicians can form a separate category: Duke Ellington (a twentieth-
century African-American jazz composer, songwriter, and bandleader his real first name
was Edward); Count Basie (a twentieth-century African-American jazz pianist and
bandleader); Louis Armstrong (a twentieth-century African-American jazz trumpet player
and singer); Benny Goodman (a twentieth-century American jazz clarinetist and
bandleader); Ella Fitzgerald (a twentieth-century African-American jazz and popular
singer of the twentieth century, known for the clarity of her voice and her ability to
interpret the works of a great variety of songwriters).

The section Fine Arts also covers American musicals, operas and concertos (e.g.,
Oklahoma! (a musical comedy by Richard Rodgers and Oscar Hammerstein |1, which
began a new era of sophistication in musical comedy); Porgy and Bess (an opera with
music by George Gershwin, which depicts life in the African-American community of
Charleston, South Carolina.); Rhapsody in Blue (concerto for piano and orchestra from
the early 1920s by George Gershwin; one of the first pieces of “serious’” music to contain
elements of jazz).

The Dictionary includes popular movements, e.g. “Hallelujah Chorus” (the most
famous movement of the oratorio Messiah, by George Frederick Handel, often sung at
Christmas) and well-known music venues, e.g. Carnegie Hall (a concert hall, world-
famous for its acoustics, in New York City).

The secondary sources have proved to be essential in verifying whether a
comprehensive list of proper names and concepts to be studied in the course may be
drawn from the items presented in the The New Dictionary of Cultural Literacy: What
Every American Needs to Know. On the one hand, the Dictionary is indispensable in
identifying the most popular names and notions, which form the conceptual core for the
course. On the other hand, due to the fact that it was compiled on the frequency principle
the edition lacks certain items that are crucial for the systematic presentation of the rich
and complex panorama of American music. For example, the term blues is defined in the
Dictionary, while none of the blues singers are included (e.g., there are no entries devoted
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to Bessie Smith or Gertrude “Ma” Rainey). The term spiritual is included in the
macrostructure of the edition, but the performers (e.g., Fisk Jubilee Singers) of the style
are not mentioned, the same is true if gospel music (Mahalia Jackson does not appear in
the Dictionary). In such instances, the secondary lexicographic sources and academic
editions help to add the necessary names and notions to the syllabus aimed at developing
the conceptual competence.

The second component addressed in CLIL is language competence. From the
didactic perspective, the material of the course provides plenty of resources for
improving listening, reading and speaking skills, as well as extending the vocabulary of
the students. Music is a system of non-verbal, sonic communication evolved by humans [

Fletcher p. 7]. The interrelation between music and language is manifested in the
vocabulary of the English language. In the course special attention is given to musical
terms used metaphorically in General English (e.g., crescendo, staccato, prelude,
leitmotif, overture, unison, orchestrate, counterpoint, medley, discord, harmony). The
contexts of their usage outside musical sphere are analyzed in the classroom (e.g., a
medley of styles from different periods, a source of discord, a brilliantly orchestrated
election campaign, the leitmotif of the reforms) and students are encouraged to integrate
the items into their active vocabulary. Moreover, lexical items used for describing
linguistic phenomena are extensively employed in music-related texts (e.g., grammar and
style: in terms of total acoustic complexity, as opposed to musical grammar and style;
idiom: to communicate more effectively with his public, Copland drew early on from the
Jazz idiom; punctuate: the famous blue yodel plays a very clear structural role in the
pacing of the music, punctuating the end of every stanza; a continually repeated musical
phrase).

Conclusion

Content and language integrated learning is applicable to the course Musical
Culture of the USA, it allows students to study culture specific musical genres, raise their
cultural awareness and build extensive specialist vocabulary. The numerous music-
related items presented in The New Dictionary of Cultural Literacy: What Every
American Needs to Know constitute the core cultural awareness conceptual framework
for the course. If necessary, the fundamental notions and popular proper names are
supplemented by the information drawn from the secondary sources. Additionally
learners are exposed to the specialist vocabulary that can be used both in the sphere of
music and often outside the field. Thus, the approach contributes to the development of
students’ linguistic and conceptual competencies.
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«MY3bIKAJIBHASA KYJIBTYPA CllIA»: UHTETPUPOBAHHOE
HNPEIMETHO-A3BIKOBOE OBYYEHUE
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Annomayusn

Paboma noceawena npumenenuro NPUHYUNO8 UHMESPUPOBAHHO20 NPEOMEMHO-
A3BIKOB020 00yueHuss K Kypcy «Mysvikanonas xynomypa CILLIA», npednacaemomy
cmyodenmam-oaxanaspam omoenenus «3apybdedcnoe pecuonogedenue». Kypc nanpaenen
Ha u3yyeHue HAYUOHANbHO-CREYUDUUECKUX MY3bIKAIbHBIX — JHCAHPO8,  NOBbIUUEHUE
KYJAbMYPHOU 2PAMOMHOCMU CIYOEHMO8 U PACUIUperUe 3anaca cneyuaibHoll 1ekcuky. B
cmamve O0eMOHCMpUpPYemcs cuHmepeemuyeckuil 3ggexm, oocmueaemvlii 3a cuem
npenoodaganus npeomema 6 WUPOKOM COYUOKYIbMYPHOM KOHMEKCme U HApauwjueaHus
A3BIKOGOU  KOMnemeHyuu ydawuxcsi. B pabome npednpunumaemcsi nonvimka
onpedenums KOHYEenmyaibHy0 0OCHO8Y U KIH0YeBoll 80KAOYIAP Kypcd.

Knwuesvle cnosa: ummezcpupogannoe  npeoMemHO-A3blK08oe  oOyueHue,
KVIbMYPHAs 2PAMOMHOCMb, MY3bIKAIbHASL KYIbMypd, pecuoHo8edeHue, CneyuaibHas
JIeKCcuKa.
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Abstract

One of the requirements of the modern world is the knowledge of Business English
which is an integral part of international relations and cooperation in the economic
sphere. The goals of the course in Business English are identified in the paper with the
focus on skills in reading, speaking, listening and writing. It is proved that vocabulary is
essential for the development of the skills. Methods of teaching Business English
vocabulary are considered among which the discourse-oriented technique is
distinguished. The latter is analysed taking into account the interpretation of the
economic discourse with its constituents involving spheres of the economic activity and
relationships between participants. Three aspects of the discourse, i.e. contextual,
cohesive and coherent, are paid attention to with regard to the process of teaching
business terms using vocabulary maps. The conclusion is made about the advantages of
the discourse-oriented teaching of economic terms such as the understanding of the
contextual meaning of words and their connections with other parts of the discourse for
the better perception and image of the economic situation presented in the discourse; the
identification of the central idea and its correlation with other issues raised in the
discourse which are important for the learning process based on associations.

Keywords: Business English, economic discourse, method of teaching, skill,
vocabulary.

Introduction

Business English plays a predominant role in the modern society. Due to the
necessity to develop and improve international cooperation with various countries it has
become a necessity for many people to master the international language in general and
its specific part (Business English) in particular. Therefore the process of teaching
students Business English must take place at different levels of education including
secondary schools, colleges and universities. The contemporary system of teaching
Business English ought to be aimed at students’ needs and their plans for the future. To
do this different programs are offered. Those people who are already engaged in business
activity definitely know what spheres of business they deal with and can focus mainly on
them while studying English. As for students who can only plan their future professional
life, it is rather complicated to identify particular fields of business and as a result they
must study the most important things from all of them. That is why present-day Business
English coursebooks cover such topics as: Marketing, Finance, Management,
International Cooperation, Team Building, Customer Service etc.

In general, like any foreign language program, the course in Business English
must have the following goals:

- to develop students’ skills and abilities in reading authentic texts (such types of
reading are focused on as skimming, scanning and close reading);

- to develop listening skills which include comprehensive listening and its types:
informational listening, critical listening and therapeutic or empathetic listening;
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- to form skills in speaking;

- to improve writing skills.

Let us consider the skills in detail. So, skills in reading involve skimming that
implies reading needed for doing communicative tasks, scanning that can be used to find
out specific information and that is also aimed at general understanding while close
reading allows students to fully comprehend the text [6]. Thus, the development of skills
in reading will help students to understand business texts in general and in detail.

As for listening, it should be noted that informational listening skills help students
to understand the information being presented by some source (radio, TV, the Internet
etc.), critical listening is needed to assess and analyze the given information whereas
empathetic listening is based on the understanding of speakers’ feelings and emotions
which are interconnected with their point of view [8].

In M. Bygate’s opinion, speaking skills can be divided into production skills and
interaction skills [1]. In terms of Business English this means that students must be able
to produce speech expressing their point of view, evaluating some facts and information,
presenting new ideas and such like things that refer to various business spheres. At the
same time they must know how to interact with their colleagues from foreign countries
and what speech patterns can be used in this or that situation. Moreover, it is stated that
speaking has specific categories such as accuracy which implies the proper use of
grammar, vocabulary and pronunciation in the process of controlled speech and fluency
based on the person’s ability to talk like a native speaker [3,4].

Many international raters assess skills in writing with the help of two main tasks.
The first one is integrated writing when students are asked to read some information, then
listen to the lecture or conversation related to the topic discussed in the reading passage
and write about the relation between the listening and reading materials. The second task
is independent writing. Students must write an essay on the given topic using details,
examples and specifications. With regard to Business English students can try to develop
writing skills practising the mentioned activities which can be based on business topics.

Theoretical principles of the discourse-oriented teaching of Business English

Modern technologies allow teachers to use plenty of techniques for helping
students learn words, e.g. vocabulary games, mind maps, quizzes, special websites which
offer a great number of activities and specific vocabulary exercises. But a significant
place among the methods is taken by discourse-oriented teaching of vocabulary. In this
case the economic discourse involving relations between integral parts and participants of
economy and business is focused on. On the one hand, the discourse covers all spheres of
the economic activity (production, distribution and sale of products, services) and on the
other hand, it implies those relationships which take place between people engaged into
the economic activity. Therefore, the discourse-oriented method of teaching Business
English vocabulary must be aimed at making students understand and identify the
contextual meaning of the word as the latter cannot function separately from the text
(discourse) it is used in and consequently this word must be considered to be a small part
of the large system where all other parts are interconnected forming a unity related to the
economic activity depicted in the text. This approach is relevant not only with regard to
reading materials but all other types of speech activity, i.e. listening, speaking and
writing.

For the better understanding of all the connections of the word with other parts of
the discourse vocabulary maps are used. They are fundamental for the realization of three
aspects of any discourse: contextual, cohesive and coherent. The contextual aspect is
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essential for identifying new meanings of words which can be quite different from
dictionary ones. Besides it is easier for students to remember the meanings if they are
associated with the discourse.

The cohesive aspect is important for the development of the lexical basis of the
words typical for the economic discourse. As for the coherent aspect, it is needed for
understanding the central idea of the discourse and the contribution of all words into the
correct perception of the described economic process.

Discourse-oriented teaching of Business English in practice

Let us consider the example of teaching Business English vocabulary taking into
account the economic discourse and its three aspects. The following is an excerpt from
the article “Short of workers, US builders and farmers crave more immigrants ”:

“The recent shortage of immigrant workers is impacting housing and housing
affordability,” said Jerry Howard, chief executive of the National Association of Home
Builders. Phil Crone, who runs the association’s Dallas chapter, said the labor
bottleneck was adding about $6,000 to the cost of every home built in the area and
delaying completion by two months” [5].

Let us analyse the use of some terms in the discourse. The word “affordability” is
formed with the help of adding <ibility> to the adjective “affordable”. The adjective has
the following meaning: “cheap enough for ordinary people to afford” [7].

In the discourse the noun “affordability” is connected with the word “housing”
and implies the ability of ordinary people to buy houses. The noun is rarely used in this
form as the adjective is more widespread. So the contextual, cohesive and coherent
aspects of the discourse regarding the considered word are clearly noticed. It is also
interesting to examine the word “bottleneck” which has two meanings in the English-
English dictionary:

1) “a specific problem in part of a process that causes delays to the whole
process”;

2) “a place where a road is narrow or blocked causing traffic to move very slowly”
[7].

In the discourse the word acquires the first interpretation and in the combination
with the word “labor” means great problems related to the lack of workers in the
construction sphere. The vocabulary map for this discourse is shown in Fig. 1.

According to the map the following conclusions can be made:

1) the central idea of the given discourse is the so-called “labor bottleneck” or the
shortage of workers in the construction sphere;

2) the central idea is closely connected with other problems: on the one hand,
immigrant workers who represent the less-skilled but preferable work force and the
shortage of such builders that has taken place recently; on the other hand, these issues
cause other difficulties: the construction of houses and their affordability and this leads to
high prices for houses and long terms of their construction.

The vocabulary map integrates all three aspects of the discourse. Students can
understand the contextual meaning of some economic terms and the connection of
different ideas in the discourse taking into account the central idea which can be easily
identified.
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Figure 1 - The vocabulary map for the word “labour”

One more component of the discourse-oriented teaching of business vocabulary
must be paid attention to. These are metaphors and idioms which can be used in the
economic discourse. Metaphorization of economic terms is considered to be an
interesting way of teaching business vocabulary [9]. The same can be said about idioms
as they show the mentality of people living in different countries. The discourse analysis
also plays a great role in the process of understanding metaphors and idioms. Let us
examine the following excerpt from the article “Manufacturing surge, a boon for Trump,
may be fading”:

“American factories aren’t grinding to a halt. A closely watched survey from the
Institute of Supply Management hit a three-year low in February but rebounded
somewhat in March. Recent data from China suggests that the government’s efforts to
stimulate the economy there are beginning to have an effect. And financial markets
rallied Wednesday on hopes that the United States and China could be nearing a trade
deal. Strong economic underpinnings — low unemployment, rising wages, high levels of
consumer confidence — make an outright collapse in manufacturing unlikely” [2].

Here the idiom “grind to a halt” is used. It has two meanings: 1) “if a vehicle
grinds to a halt, it moves more and more slowly until it finally stops™; 2) if a process or a
country grinds to a halt, things gradually get slower until they finally stop” [7]. In the
discourse the idiom acquires the second meaning but has a negative form implying
positive features. It also serves as the central idea of the discourse the vocabulary map of
which can be presented in this way:

The central idea expressed by means of the idiom is closely connected with other
ideas and issues of the discourse underlining the contextual meaning of economic terms
typical for this very discourse and their interconnection.
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Figure 2 — The map of the idiom “grind to a halt”

Conclusion

The discourse-oriented teaching of business English vocabulary has such
advantages as: the understanding of the contextual meaning of words and their
connections with other parts of the discourse for the better perception and image of the
economic situation presented in the discourse; the identification of the central idea and its
correlation with other issues raised in the discourse are essential for the learning process
based on associations. VVocabulary maps are quite a powerful tool to achieve the set goals
in this activity.
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AACKYPC-OPHEHTUPOBAHHOE OBYYEHHE JIEKCHUKE
JAEJOBOI'O AHI'VIMUCKOI'O

Kopoaesa JL.IO.
TamMOOBCKHI1 rOCyTapCTBEHHBIN TEXHUUECKUI yHUBEpCcUTET, TamO0B, Poccus

Annomayusn

Oonum u3 mpebOBAHULL COBPEMEHHO2O0 MUPA A61Aemcs Gl1a0eHUe 0el08biM
AHRNIULICKUM ~ SI3bIKOM,  SAGNAIOWUMC ~ HEOMbEMIEMOU  YACmbl0  MeNCOYHAPOOHBIX
OmMHOWeHUll U compyoHuyecmea 6 cghepe sxkonomuxu. B pabome evioenenvt yeau Kypca
no 0e10680MYy AHRIUUCKOMY C AaKYEHMUpPO8aHUueM 6HUMAHUA HA HABbIKAX YMeHus.,
2060peHUsl, ayOupo8anus u nucbMa. Jlokasan mom gaxkm, umo memamuueckas JeKCuxa
ABNAEMCS CYUECMBEHHO BANCHBIM 36eHOM OJi PA36UMUS YIMUX HA8bIK08. Paccmompenvi
Memoobl 00yYeHUsl NeKCUKe 0el08020 AH2NIUNCK020, Cpedu KOMOPbIX 8blOeNleH OUCKYPC-
OpuUeHmuposanusvlli cnocoob. Ilposeden ananuz nocieone2o ¢ yuemom uHmepnpemayuu
9KOHOMUUECK020 OUCKYPCA U €20 COCMABIAIOWUX, BKIIOUAOUUX Chepbl IKOHOMUYECKOU
O0esimenbHOCmUY U OMHOWIEHUsI MexcOy Y4acmHukamu. Buumanue axyenmupyemcs na
mpex acnekmax OUcKypcd, a UMEeHHO, KOHMEKCMYalbHOM, KO2e3UIHOM U KO2ePeHMHOM, C
MOYKU 3PEeHUs UX OMHOUEHUS K Npoyeccy 00yueHus 0el0801 NeKCUKe ¢ UCNOIb308AHUEM
soxabynspuvix cxem. Coenan 6v18600 0 NPEUMYWECMBAX OUCKYPC-OPUECHMUPOBAHHO20
00yueHusi JieKcuke 0el08020 aH2IUNUCKO20, K KOMOPbIM OMHOCAMCS NOHUMAHUE
KOHMEKCMYaNbHO20 3HAYeHUsl CNO8 U UX C6sA3ell C OpysuMu yacmsamu Ouckypca Ojis
JyYuLeco0 OCHpUSIMUsL U NPeoCmasieHus IKOHOMUYECKOU CUmyayuu, npeocmagieHHol 8
ouckypce, u 8vloejleHue YeHMpaibHOU Uoeu U ee COOMHOULeHUs ¢ Opy2uMu npooremamu,
HOOHAMBIMU 8 OUCKYpCe, YMO BANCHO ONd npoyecca O0OYUeHUS, OCHOBAHHO20 Ha
accoyuayusx.

Knwueevie cnoea: o0eno6ou aueIuuickuil, memamudeckas AeKcuKa, memoo
00yueHUsl, HABbIK, IKOHOMUYECKUL OUCKYPC
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Abstract

The article considers application of CLIL in teaching socio-economic subjects as
a unique tool, which combines learning a language with getting specific knowledge in
some subject area. Examples of CLIL techniques are given with regards to teaching
socio-economic disciplines.

Keywords: content and language integrated learning, Centre, socio-economic
disciplines, Kahoot, simulation, virtual reality

Introduction

CLIL (Content and Language Integrated Learning) is as an approach to learning
content through an additional language, thus teaching both the subject and the language.
Certain positive aspects of CLIL use in academic institutions are: learning enhances
critical thinking of students; the learning process is based on real life situations; leaning
Is based on teamwork; raising the intercultural awareness of both students; increasing
employability of graduates; breaking various kinds of prejudice and fear of travelling
outside the home country; acquiring communicative skills and patterns [1].

Techniques of CLIL application in teaching socio-economic subject

CLIL may be used not only in elementary or high school settings; it may also be
applied in undergraduate programs since students take some of the subjects of their major
in English. Such an option is available to the students of Tambov State Technical
University (TSTU), namely at the Centre for International Professional Training, which
was established in 2004 as a structural unit of the university for the purposes of providing
both linguistic and professional training. Modern teaching and learning should indeed be
up-to-date and include the state of the art techniques and methods. Digitalization has
invaded all spheres of life, thus modern information technologies should be extensively
used in education as well.

Some of the hi-tech methods used in CLIL application at TSTU include
simulation, virtual reality and on-line quizzes.

Virtual reality (VR) is gaining recognition for its enormous educational potential.
Visualization tools that take advantage of VR technologies are being designed to provide
engaging and intuitive environments for learning visually and spatially complex topics in
technical sciences, medical sciences and social sciences as well. These applications
present dynamic, three-dimensional views of structures and their spatial relationships,
enabling users to move beyond “real-world” experiences by interacting with or altering
virtual objects in ways that would otherwise be difficult or impossible [3-5]. Fig.1
demonstrates a fragment of a virtual classroom for teaching socio-economic subjects.
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Figure 1 - Visualization of a virtual classroom

The system for simulation of dynamic processes SIMULS8 has been selected for
educational purposes. This system has a powerful set of tools for modeling and further
processing of results. SIMULS8 is based on object-oriented approach. Every real object or
process is associated with an object (or their combination) in a SIMULS simulation.[6]

A simulation is an animated model that mimics the operation of an existing or
proposed system, like the day-to-day operation of a bank, running an assembly line, or
assigning staff in a hospital or call center. Using intuitive simulation software like
SIMULS, you can build a visual mock-up of your process, similar to creating a flowchart.

By adding timings and rules around the tasks, resources and constraints that make
up your system, the simulation can accurately represent your real process.[7]

Simulation offers a powerful, evidence-based approach to decision making - by
using a virtual representation to test the impact of process changes and ‘what if' scenarios,
you can find an approach that delivers the best results. Fig. 2 shows a simple simulation
model of an order-processing unit of a company.
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Figure 2 - A simple simulation model in SIMULS8

Another resource we can use just as a final revision for our students is with a free
program called Kahoot. You have to download it from the web page:
https://getakahoot.com and sign up with an email account. Then, you must indicate your
role and the school, university, organization you belong to. Once you have signed, with
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the option “quiz”, you can start to create your own online quiz for your students in a very
easily way. Also, you must select the amount of time allowed for the students to answer.
Once you have created all the questions with their possible answers, you can select their
order of appearance in the quiz. The last step is just to choose the language of your
kahoot to be published, its primary audience (school, university, business, training, event
or social), and you can also establish the privacy settings and its level of difficulty. After
having selected everything, you’ll have your kahoot created and ready to be used in class.
Just to start your quiz in class, the only thing you have to do is that your students enter
the game pin appearing in the kahoot once it has been saved. The students can access to
the game by introducing the webpage https://kahoot.it/#/ and entering the given pin [2].
Fig.3 shows a screen of a kahoot on-line quiz. Students need to choose the correct answer
on their electronic devices.

Money used in exchange for goods & services 0

 siip |
0

Answers

A Means of payment ’ Store of Value
Unit of account . International payments

Figure 3 - A screen copy from a kahoot on-line quiz

Conclusion

CLIL method has proven its effectiveness during 15 years of its implementation at
the Centre for International Professional Training. Application of modern information
technologies allows enhancing teaching process and enriching learning experience of
students.
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NPUMEHEHUE NPEIMETHO-A3BIKOBOI'O UHTEI'PUPOBAHHOI'O
OBYYEHUA B TIPEIIOJABAHWMU ITPEIMETOB COLIUMAJIBHO-
IKOHOMMUYECKOI'O TPO®PUJIA
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Annomauyusn

B cmamve paccmampusaemcs npumenenue CLIL 6 npenooasanuu coyuanvro-
IKOHOMUHECKUX OUCYUNTUH KAK VHUKAIbHBIU UHCMPYMEHM, KOMOPblll couemaem 6 cebe
u3yyeHue sA3bIKa C NOJYYeHUueM KOHKPEmHbIX 3HAHUL 8 ONpeOeleHHOU NpeoMemHOu
oonacmu. Ilpusedenvt npumepor memoooeé CLIL 6 omuowenuu npenooasanus
COYUATLHO-IKOHOMUHLECKUX OUCYUNTUH.

Knrwueevie cnosa:: CLIL, nentp, conuanbHO-d)KOHOMUYECKHE TUCIHUIUIMHBI, |,
Kahoot, monenupoBanue, BUPTyalibHAsl peaTbHOCTb.
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Abstract

The article describes the process of teaching future engineers the principles of
argumentation and conviction in English, based on the facts cited from legal and
technical documentation. This skill can help students prevent incidents and resolve
disputes arising in communication with foreign language representatives in the context of
international professional interaction. A modern engineer is a person with high culture
and creativity, who is able to use equipment and technologies taking into account the
requirements and rules of operation, as well as applying various methods when
addressing engineering, scientific and technical problems. Therefore, the author suggests
including a special training course in the program of linguistic education of engineering
students consisting of assignments and applied tasks related to the future professional
activities, which can be solved under two conditions. The first is the knowledge of the
regulatory and technical materials, and the second is the ability to apply correctly the
first condition in the practice of reasoned conviction in English. This course has been
successfully tested among students from Ivanovo State Power Engineering University
named after V.I. Lenin. The results obtained from experimental studies indicate the
effectiveness of the proposed approach.

Keywords: English for specific purposes, professionally oriented training,
engineering education.

Introduction

Engineering activity is associated with the intellectual support of the processes
connected with creation and operation of artificial systems which are in demand in
modern technological society. Considering the scope and pace of technologization,
computerization, automation, and digitalization of modern society, the need for technical
specialists is rapidly increasing around the world.

Since Russia is expanding ties with foreign countries, the need in engineering and
technical personnel with knowledge of foreign languages as a means of international
communication arises [2]. In this regard, modern students need to form stable
communication skills, as well as develop a desire to establish and maintain the most
productive and effective relationships with representatives of partner countries [4].

Lately, subjects of research demonstrate an increased interest in teaching English
for specific purposes [3], as well as in integrated teaching of foreign languages and
professional disciplines in Russian universities [1]. This thesis is confirmed by works of
such scientists as V.V. Aitov, N.V. Evdokimova, E.G. Krylov, L.V. Maletina, O.G.
Polyakov, G.R. Chaynikova and others.

Today, there are various approaches and principles of teaching English to non-
philological students. Many of them are well known to university teachers. However, as
practice shows, when training future engineers (nuclear engineers, power engineers,
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mechanical engineers, chemical engineers, civil engineers, design engineers, etc.), an
important component for engineering is missed. It is connected with the need to study
serious legal and technical documentation in Russian and in foreign languages. The
information contained in regulatory documents is used as an argument confirming the
correctness and legitimacy of engineering and technical workers' actions, including
foreign workers' actions as well. Considering the number of joint international projects of
Russia with other countries in the field of engineering and their scope, it can be said with
confidence that the demand for engineers capable of conducting reasoned communication
in the field of professional activity is constantly increasing.

It should be clarified that this study interprets the concept of "reasoned
communication" as the ability to formulate ideas and build a logical chain of
justifications in order to influence the speech partner in the context of multilingual
professional communication.

Materials and Methods

The bridge connecting these theoretical ideas with the methodological and
pedagogical practice in a technical university is the principle of modeling foreign-
language situations of professional activity in the educational process [5], which
involves building models of reasoned argumentation in a foreign language while using
knowledge of the regulatory and technical documentation governing the engineering
activity in an international working environment.

The principle outlined in this article is implemented in the practice of teaching a
special training course consisting of simulation tasks, tests, and assignments in English,
which imitate the management of situations which can appear in future professional
activity.

These are the so-called "lingvo-engineering simulators™, which (like mechanical or
computer simulators well-known to technical students) facilitate the most accurate
reproduction of future working situations in the context of intercultural dialogue with
foreign-language partners, employees or co-workers. The purpose of using these
simulators is to form the skills of convincing argumentation necessary to achieve the
greatest efficiency and positive constructive interaction in joint international engineering
activities.

Such "role-playing” of possible situations arising from cooperation with
representatives of the international society allows students to look at the bigger picture,
foresee and prevent possible incidents, and therefore arm themselves with the practice of
initiating contact, arguing and persuading, preventing and settling disputes, upholding a
fair position and finding a compromise.

In other words, the content of assignments/tasks of linguistic engineering
simulators allows a student to take the active position of a citizen who understands his
own needs, motives, and seeks to implement them using a foreign language as a tool for
self-development, self-determination, self-identification in society, in daily life and in
future profession.

Moreover, a student develops abilities for a problem-based understanding of
various aspects of the future professional activity. This allows forming a willingness to
work, both in a domestic and foreign format. These characteristics are qualitative in the
logic of the formation of a competent personality for a future engineer, who possesses not
only the set of knowledge and skills necessary for work, a positive attitude to other
languages and cultures, but also the ability to substantiate his or her own professional
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position in a foreign language, competently using references to regulatory, legal and
technical materials.

Results and Discussion

There is an example of experimental work with an English-language training
course on teaching the energy sector future engineering and technical personnel the
principles of convincing argumentation and justification. Students of electromechanical,
electric power and heat power departments of lvanovo State Power Engineering
University named after V.I. Lenin were divided into control and experimental groups.

The control group of students was offered standard classroom classes, according to
the curriculum of the discipline "Foreign Language (English)". Furthermore, they were
recommended to independently get acquainted with a number of regulatory and technical
(model) documents, as well as with the rules of operation of energy-hazardous objects
and with the safety regulations in English. These students were informed that at the end
of the training course there will be a final test in order to determine their ability of a
reasoned response and the ability to operate with facts and figures from the proposed
documentation.

In addition to classroom lessons of English language, an experimental group of
students was offered a systematic work (classroom and independent) in the mode of
lingvo-engineering simulators aimed at working out situations of purely professional
reality, which includes studying the rules of operation of energy-hazardous objects and
safety techniques, as well as an acquaintance with the basic documents governing energy
activities.

The work algorithm assumed, first, the study of one or several regulatory or
technical documents, such as the Federal Law “On Environmental Protection” No. 7-FZ
of January 10, 2002; Federal Law "On the Protection of Atmospheric Air" No. 96-FZ of
May 4, 1999; Federal Law “On Production and Consumption Wastes” No. 89-FZ of June
24, 1998 (as amended in 2014 and 2019), etc. Secondly, the fulfillment of tasks and
addressing the challenges built in the logic of normative documents studied by students.
Finally, the discussion and a reasoned justification of selected answers to tasks offered
by a teacher or independently formulated by students (dialogues and polylogues on the
subject under study).

Students were recommended to use the following and other phrases to express
their opinions, to do the analysis and give reasoned answers: | think / | guess / | suppose /
| reckon /|1 deem / | consider that ... / | feel / It seems to me that ... / | see this ... / | am
sure that ... / To my mind / In my opinion ... / We should define it as ... and others.

The final lesson was based on all the documents studied during the course, such
as: the Federal Law of March 26, 2003 N 35-FZ "On Electric Power Industry"; the Order
of the Government of the Russian Federation of October 28, 2009 No. 846 "On the
approval of Rules of investigation of the reasons of accidents in power industry";
Operation requirements for electrical power plants and networks in the Russian
Federation (SO 153-34.20.501-03); the Order of the Ministry of Energy of Russia of June
19, 2003 N 229 (registered by the Ministry of Justice of Russia in June 20, 2003, reg. N
4799); Instructions for the prevention and elimination of accidents at thermal power
plants (SO 153-34.20.562-2003); the Order of the Ministry of Energy of Russia of June
30, 2003 N 265; Guidelines for the stability of power systems (SO 153-34.20.576-2003);
the Order of the Ministry of Energy of Russia of June 30, 2003 N 277, etc.

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS



The participants of the control and experimental groups were asked to answer a
series of questions, explain their answers and refer to the corresponding clause in one or
several regulatory documents. Here are examples of issues under discussion:

1) Indicate the activities that should be included in the volume of periodic
technical certification of equipment, buildings, and structures of a power facility based on
current regulatory and technical documents.

2) What are the duties of workers exercising technical and technological
supervision over the operation of equipment, buildings, and structures of a power
installation?

3) What measures are used to protect against indirect contact from electric shock
in case of insulation damage?

The results of the experimental group revealed that 82.5% of students working in
the system of "lingvo-engineering simulators™ showed good and excellent results, other
participants in the experiment received satisfactory ratings. In other words, all students of
the experimental group, without exception, coped with the set professional and language
task.

Participants of the control group were unable to implement the tasks completely,
thus half of the students received satisfactory marks. The rest of the respondents failed in
this kind of educational activity. It is worth noting that the students who suffered the
fiasco complained that they did not have enough time and effort to understand the
English versions of the normative and technical documents that were proposed for
independent study. Although they all realized that knowledge of these materials is
mandatory and necessary both for work at domestic and international power plants.

Conclusion

In this study, the principle of modeling foreign situations of professional activity in
the educational process is defined as a priority and involves the training of engineers to
provide reasoned answers to questions in English on a purely professional subject.

In recent years, there has been a marked increase in research interest in the
problems discussed above, which are due to increasing attention to a professionally
oriented approach in teaching a foreign language, especially in technical universities of
Russia. This study makes it possible to supplement the missing link in the process of
teaching English for special purposes in a non-linguistic university and convinces of the
need to introduce the proposed approach into the system of university education for
future engineers of various training fields.

The proposed principle is seen as the key but it is not limited by the examples
presented in the study. The developed training simulators can be supplemented in the
substantive aspect, as well as updated in the logic of postgraduate training for refresher
courses aimed at Russian and foreign engineering and technical workers.
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AHTJIMMCKUHA SI3BIK JIJIS BY IYIIIUX UH)KEHEPOB: OBYUEHHUE
HNPUHIIUIIAM API'YMEHTAIIMU U YBEXJIEHUSA

IIpoxopoBa A.A.
HBaHOBCKHUI TOCY1apCTBEHHBIN YHEPTreTUYECKUN yHUBEpCUTET UM. B.W. JlenuH,
HBanoBo, Poccus
e-mail: prohanna@yandex.ru

Annomayusn

B cmamve onucvlieaemcsi npoyecc o00Oyuenus OVOYWUX UHINCEHEPO8 NPUHYUNAM
apeymeHmayuu u yoexrcoeHus Ha aHeIULCKOM A3blKe ¢ ONOpOoU Ha hakmbl, npueedEHHble
U3 Npasoeoll U MexHuweckolu Ookymenmayuu. JlaHHoe YyMeHue Modicem NnoMOub
CcmyoeHmam npeoynpeicoams UHYUOEHMbl U YPe2yauposams CHopbl, 803HUKAIOUUE NPU
00WeHuy ¢ UHOAZLIYHLIMU — NPEeOCABUMENAMU 8  YCIOBUAX — MeNCOYHAPOOHO20
npogheccuonanvrozo  83aumooeticmeusi. CoBpeMeHHblll  UHJCEHep OMO  4eloGex,
obnadarowutll 8bICOKOU KyIbmypou U uU300pemameibHOCmbio, YMeowull noaib308ambes
MEXHUKOU U MEXHOIO2UAMU C YUemoM mpebo8aHull u npasuil IKCHAYAmayuu, a marice
NPUMEHAMb PA3TUYHble MEeMmOoObl NPU pPeuleHUul UHNCEHEPHbIX U HAYYHO-MEeXHUYeCKUX
3a0au. Hcxoos u3z smoco, asmop npeoiasaem — GKIIOYUMb 6  NPOSPAMMY
JIUHSBUCMUYECKO20 — 00YUeHUsl CMYOEHMO8 UHICEHEPHO20 NpoQuisi  CReyuaibHblil
VUeOHbll KYPC, COCMOAWUL U3 3A0aHUll U NPUKIAOHBLIX 3a0ay, CEIA3AHHbIX C
opeanusayueti  Oyoywell npo@eccUOHANbHOU — 0esmelbHOCMU, peuleHue KOMmopblx
803MOXCHO npu 08yx yciosusax. llepsoe, smo 3Hanue cooepicanuss HOPMAMUBHBIX U
MEeXHUYeCKUX Mamepuanos, d 6mopoe — M0 YMeHUe 2pamomHo NPUMEHUMb Nepeoe
yeanosue 8 npakmuxe apeyMeHmupo8aHHo20 YoedcoeHus: Ha aHeIUUCKOM s3biKe. [JanHblil
Kypc ycnewHo anpobuposan cpedu obyuaowuxcs Heanosckozo 2ocyoapcmeeHHo2o
oHepeemuuecko2o yHueepcumema umenu B.U. Jlenuna. Ilonyuenmvie 6 Xxooe
IKCHEPUMEHMATbHO20 — ODYUEeHUs. pe3yabmamvl  YKA3ulearom Ha  IPgexmusHocmo,
npeonazaemozo nooxood.

Knwuegvle cnosa: anenuiickuil sA36iK 018 CNEYUANbHLIX yenell, NpogheccuoHanbHo-
opuenmuposanHoe obyyeHue, UHMICeHepHoe 0bpasosanue.
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DEVELOPING STUDENTS’ COGNITIVE SKILLS THROUGH
BILINGUAL TEACHING: A COURSE IN CURRENT ISSUES OF SOCIAL
SCIENCES

K. V. Samokhin
Tambov State Technical University, Tambov, Russia
e-mail: kon-sam@yandex.ru

Abstract

The paper describes the course “Current Issues of Social Sciences” delivered in
English to undergraduate students of Tambov State Technical University. This discipline
is included in the curriculum of the Center for International Professional Training of the
above-mentioned university. The course has been successfully tested for a year and
confirmed its practical value for the students who have to do further training in social
sciences and humanities.

Keywords: bilingual teaching, CLIL, the English language, social sciences,
teaching methods

Introduction

The Bologna Process is one of contemporary challenges for the Russian education.
It is manifested through new methods of teaching, increased academic mobility, etc. In
line with this process, the Center for International Professional Training was set up at
Tambov State Technical University [2]. The main idea of this Center is to apply bilingual
teaching technologies in the educational process. The course “Current issues of Social
Sciences” is one of the disciplines included in the curriculum for undergraduate students,
and one of the ways of realization of this idea. It is studied by first-year students and its
basic aim is learning of vocabulary which is used in social sciences. This paper focuses
on description of teaching methods applied in the course “Current issues of social
sciences”.

Materials and methods

Main methodological principles of the discipline are based on CLIL (Content-and-
Language Integrated Learning) [3], which involve using a foreign language as the main
tool of learning. This practice is widely spread in many universities. Another teaching
methodology is the developmental teaching which was intensively applied in the Soviet
Union and is still very popular in contemporary conditions.

Results and discussion

The teaching of the main themes included in “Current issues of social sciences” is
done through practical classes. Students have printed materials at the beginning of each
lesson. They consist of vocabulary and exercises for an active usage of words. There is a
PowerPoint presentation in each class, which is used as the basis for material
presentation. Both basic and supplementary teaching tools are used.

The themes of the course are based on the school discipline supplemented with the
discussions occurring in modern social sciences, the Internet and mass media. The
learning materials used in the assignments and exercises are authentic. This method gives
possibility to make a comparative analysis of the differences between the ideas of
Russian and foreign scientists.

Students are familiar with this type of learning activities as they are used in other
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disciplines, and we describe several methods of our real practice.

The first topic

“Modern ideas about society” consists of three themes “Society as a

dynamic system”, “Multivariance of social development”, “Globalization: pros and
cons”. The text with theoretical information about the society as a dynamic system is the

base for the first of
order. According to

them. It has gaps which are filled with the words in the incorrect
our experience this type of exercises demands much time, but the

effect of vocabulary learning is quite high.
The deep understanding and usage of terminology are reached through the method
of “Gap-filling graphic diagram”. Students are very interested in the Euler diagram in this

case. However, they

are not familiar with the basic rules of the Euler circles. A teacher

has to explain these rules before the beginning of the exercise. A possible outcome of the

work might look like

metasystem

supersuste

this:

or

economic
subsystem

D O

Figure 1 - Gap-filling graphic diagram

The second theme about multivariance of social development is studied through
reading of the text and completing two tables:

Table 1. The differences between reforms and revolutions

Criterions Reforms Revolutions
Area of transformations Only society Both society and nature
Scale of transformations Partial Total

Character of
transformations

Not changing the bases Basic or radical

Paces Gradual Quick
Table 2. Types of societies
Types
Pre-industrial | Industrial | Post-industrial
The main sphere of the economy
Agriculture \ Industry | Service sector
The limiting factor
Land | Capital | Information
The leading social group
Landowners | Owners of capital | Owners of information
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The third theme “Globalization: pros and cons” covers reading of the extracts with
information about positive and negative consequences of globalization. Students have to
match these extracts with headlines and fill in the table with figures from the
corresponding extracts depending of their role for society.

Sometimes exercises on gap-filling of diagrams are used. The information usually
comes from the text. The block diagram below presents the example of this type of
activity in the class.

The strucure of
human activity

1

Subject Object

Another
Actions | person

Natural
resourses

Person

Group of
people

Any areas of

Organization public life

Country

Figure 1 - Gap-filling block diagram

This type of exercises is not challenging for students because it does not take
much time.

The theme “Ethics of scientific cognition” is based on the following exercise:
students have to read extracts from a single text and put the events in the correct order.
This exercise is quite time-consuming due to its complexity.

The course “Current issues of social sciences” is optional. Because of this there
might be problems with students’ attendance. A good solution is a score-rating system
[1]. Students do a short test including 15 multiple-choice questions on the studied topics
at the end of each lesson.

Conclusion

The course “Current issues of social sciences” was piloted a year ago and proved
its effectiveness. It meets the learners’ needs and matches their language competency.
Assignments and activities integrated with the course raise motivation for learning and
interest in social sciences.
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AKTUBU3AILIVA MO3HABATEJIBHOMN JEATEJIbHOCTH
CTYJAEHTOB
B PAMKAX JIBYSI3BIYHOM TEXHOJIOT'MA OBYYEHUS:
N3 OIIBITA NTPENNIOJABAHUMA JTUCIHHUIIJIMHBI
«AKTYAJIBHBIE BOITPOCBI COIIMAJIBHBIX HAYK»

Camoxun K. B.
TamOo0BCcKMiI rocy1apcTBEHHBIN TEXHUYECKUN YHUBEpCUTET, Tamb0B, Poccus
e-mail: kon-sam@yandex.ru

Annomauyusn

B cmamuve onucviearomes memoovl, ucnonvzyemvie 8 xooe npenooasanus Kypca
«AKxmyanvHvle BONPOCLI  COYUANBHLIX HAYK» HA AHSTUUCKOM A3blKe. Ykasanunas
OUCYUNIUHA — NpedyCMOmpeHa  y4eOuviM  niawom,  paspabomanHvim  Llenmpom
n0020MOBKU  MedcOYHapoonvix  cneyuairucmos @PIBOY  BIIO  «Tambosckuii
20CY0apCmeeHHbI  MmexXHu4ecKuti yHusepcumemy. [lenaemcs 661600 0O MOM, 4moO
anpobayusi O0aHHO20 KYpCa SGNAemcs YCNeWHOU. 5Mmo N03680Jiem CmMyOeHmam 8
oanbHeuuem o0ce8ausams OUCYUNIUHBL COYUATbHO-2YMAHUMAPHOU HANPAGIEeHHOCMU,
npenooasaemvle 8 pPAMKAX pearuzayuu  coomeemcmseyruiel.  00paz08amebHol
npocpaAMMbl.

Knrwueevie cnosa: amenutickuil s3vlK, O8YA3bIYHAS MEXHONO2U 00YYeHUs,
Memoouxa npenodasanus, coyuanvuvle Hayku, CLIL.
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ISSUES OF TRAINING FUTURE RESEARCHERS

OBIIEYEJOBEYECKHUE IEHHOCTH U MMPOLECC OBYYEHUS
UHOCTPAHHOMY SI3BIKY B KOHTEKCTE HAYYHOTI'O
JTHUAJIOT A

boraeBa A. Y., TokymbaeBa A. A.
KaparanauHckuii rocy1apCTBEHHBIN TEXHUYECKUNM YHUBepcHuTeT, Kaparanaa,
Pecny6nnka Kazaxcran
e-mail: damira.jantassova@gmail.com

Annomauusn

IIpobnema yennocmelu uenogeka OblIA AKMYANbHOU HA NPOMANCEHUU BCell
UCMOPpUU NPO2PeCcCUBHOl 0OUIeCB8EHHOL U nedda2o2udeckou Mulcau. B nacmosuee epems
ee aKmyanbHOCmb 00YCl08l1eHd HeoOX0OUMOCMbIO NPOMUBOOEUCMBEO8AMb  POCHLY
BCEBO3MOMNCHLIX  HE2AMUBHLIX MEHOEHYUU 8 JICU3HU COBPEMEeHHO20 obujecmaa,
OpUEHMUPOBAHUE  AKYEeHMOo8 00pa3oeanusi Ha  YOOBIemEOpeHUue UHMepeco8 U
nompebrHocmel JIUYHOCMU, CO30aHUE  ONACONPUAMHBIX  VCI08ULL Ol pPA3BUMUS
YEHHOCMHBIX OPUEHMAYUU CIYOEHMO8E.

Knroueewie cnosa: cospemennoe obuecmeo, memoouka )opmuposarus, npoyecc
MOOepHU3ayul, UHOA3bIYHOEe 00pazosanue, npoodiema yeHHocmet, 00pazosameibHble
MEeXHON02UU, MEeMOOUYECKULL AHATUS.

OCHOBHOM 1IeJIbI0  Ka3aXCTaHCKOro oOOpa3oBaHusl sBigercs  (HopMUpOBaHUE
HAIlMOHAJIBHOM MOJENM KOHKYPEHTOCIIOCOOHOIO MHOTOYPOBHEBOIO 00pa3oBaHMs,
UHTETPUPOBAHHOTO B MHPOBOE 00OpPa30BaTENbHOE MPOCTPAHCTBO M YAOBJIETBOPSIOIIETO
noTpeOHOCTH JMYHOCTH W oOmiectBa. B Hacrosiee BpeMs cieayeT TOBOPUTH O
3aKJIaJIIBAIOLINXCA KA3aXCTAHCKHUX HAI[MOHAIBHBIX MOJEISAX aHIJIO-PYCCKO-Ka3aXxCKOIo
NOJIMJIMHTBAJILHOTO OOyueHus, 00 U3MEHEHMHM COLMOKYJIbTYpPHOTO KOHTEKCTa B
OTHOILICHUH aHTJIHMHICKOIO A3bIKa, KOTOPBIA BOCTPEOOBAaH B COBPEMEHHOM Ka3aXCTaHCKOM
o0miecTBe HE TOJIBKO KaK CpPEACTBO KOMMYHHKAI[MM, HO W KaK HWHCTPYMEHT
No3HaBaTeIbHOU U podeccuoHanbHOU AesTenbHoCTH [1].

[Tocnennue roapl B HaleM OOLIECTBE AKTUBHO MHULIMUPYIOTCS TEXHOJIOTMYECKUE
NPOEKTHI, HAIIPaBJICHHbIE HA MOACPHU3AIMIO Pa3NUYHbIX cdep xu3Hu. K coxanenuto, B
HUX PACCMATpPUBAETCs MCKIIOYMUTEIBHO TEXHOKpaTHYecKas cocTaBisiomas. B To xe
BpEMsI BCE OTU IMPOEKTHI JIOKATCA HAa CTApyl0 MOYBY M3KUBIIMX CeOsl OOIIECTBEHHBIX
HeHHocTed.  HOBBIM TEXHOJIOTMUECKMM WHMIMATHBAM HYXHA HOBass KOHLEMHIUS
0O0IIIeCTBEHHBIX OTHOILIEHU, HOBasi cCCTEMa IIEHHOCTEH, CTajla HEOOXOAUMBIM 1IEMEHTOM
JUISL  YKPEIUIEHUsI MHHOBAIIMOHHOM OCHOBBI 3TUX MpoeKToB. (OOIeuenoBeyeckue
LHEHHOCTHU — 3TO (yHJaMEHTaJbHbIe, OOIIEYEIOBEUYECKHE OpPUEHTHUPHI U HOPMBI,
MOpajbHbIE LIEHHOCTH, SIBIISIFOLIMECS a0COIIOTHBIM CTaHAAPTOM JJIS JTFOJEH BCEX KYJIBTYp
u snox. Omenomisiioniee MHOrooOpasue TOYEK 3pEHHUsl 10 3TOMY BOIIPOCY BMEIIAET
npecTaBiaeHus 00 00IeUYeTOBEYECKUX LIEHHOCTSIX, KaK O SBJICHUU WHTEIUIEKTYaIbHOM.

B 00ydenuu riaobanbHyI0 poJib UTPAIOT TAKKE U MEAaroruueckre IEHHOCTH, TakK
KaK OCHOBHAas LieJb JESITEIbHOCTH COBPEMEHHOIO MENarora 3aKkjfo4aeTcs B peanu3aluuu
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JMYHOCTHO-OPUEHTHPOBAHHOTO MOIX0/Ia B BOCIIUTAHUHU U 00y4eHHH. DTO O3HAYAET, YTO
neaaror caMm JOJKEeH ObITh HPaBCTBEHHO OOOTaIlleH, BHYTPEHHSS JIMYHOCTHAS TMO3UIIUS
[IEHHOCTHO BhICTpOeHA. CYIIHOCTHOM XapaKTEPUCTUKOU MeAaroruueckoi AesiTeIbHOCTH
rejarora sIBJISIETCA €€ TYMaHHCTHYECKas HaIlPaBJICHHOCTb HAa YEJOBEKA KaK BBICHIYIO
abcomoTHYI0 1IeHHOCTh. [IpodeccuonanbHas NesSTENBHOCTh IeAarora cama mo ceoe
MPEJICTABISIET KIIIOUEBYIO CUCTEMOOOPA3YIOIIYI0 IEHHOCTh U (aKTOP BOCHPOU3BOJICTBA
JKU3HEHHBIX IICHHOCTEH.

YcnemHocTs AesATeIbHOCTH NpenoaaBatens no MHeHno M.A. JlaHuioBa, 3aBUCUT
HE TOJBKO OT €ro JUYHOCTHBIX KA4YE€CTB, OT €r0 HAayYHO-TEOPETUYECKOW MOJATOTOBKH,
[JIaBHOE, OT €ro IeJarorudyeckoro macrepcrsa. Cpeau ciaraeMblX IE€Aarornyeckoro
MacTepcTBa  0co0O€  MECTO  3aHMMAlT  Npo(decCHOHAIBHO-3HAUYMMBIE  00IIKE
MEJarorTHYeCKue yMEHHUS: THOCTUYECKHE, IPOEKTUPOBOYHBIE, KOHCTPYKTUBHBIE,
opraHuzaropckue, KomMmyHHKatuBHble [2]. C TOoukM 3peHus mnpodeccHoHaTH3Ma
HauOoJee 3HAaYyuMas CTOpPOHA JEATEIBbHOCTH NpernojaBaTessi — KOMMYHHKaTHUBHasi,
MOCKOJBKY pe3yJIbTaTaMHM KOMMYHUKATHUBHOM JEATENbHOCTU YUYWTENS SIBISIOTCS
HOBOOOpA30BaHMs JyXOBHOTO XapakTepa: MpeICTaBICHUS, WIEH, YEPThl XapakTepa,
MHTEPEChI, MPUOOLIEHHE KaXIOT0 K LIEHHOCTAM Jpyroro. BaxHbIM ycioBuem
YCHEIIHOTO MpOo(hecCHOHANbHOIO CTAHOBJIEHUS OYIyLIero MpenoaaBaTelis sBISETCS
dbopMupoBaHHE IIEHHOCTHOTO OTHOIIEHUS K Mearorn4ecKon JesiTeIbHOCTH.

OnpeneneHHble codeTaHus NPOPECCHOHANBHBIX IIEHHOCTEH 00pa3yloT CTHIN
LIEHHOCTHBIX OPUEHTALINHN:

l. JIUYHOCTHO pa3BUBAIOIIMI, T.€. HANpPAaBICHHBII Ha pa3BUTHUE JIMYHOCTHU
yYalluxcs;

2. IpeIMETHO-HAIIPaBJICHHBIM, TJIABHAS [IEHHOCTH IIPETI01aBAaEMBbIi IIPEIMET;

3. COOCTBEHHO-NENArOrM4ecK’il CTWIb, T.€. HANpaBJIEHHBI Ha LEHHOCTH
IIEJAarOTHYECKON JEATEIbHOCTH,

4. cTunb pogecCHOHANTBHO-HECYIIECTBEHHBIX LIEHHOCTEH;

5. CMEIIaHHBIM CTHJIb, TAC MEJarornuecKue IIEHHOCTH HEe NMEIOT IIeIaroruaecKom
nuddepenimaryu| 3].

Haubonee nponyKTUBHBIM M3 HUX SIBJSETCS JIMYHOCTHO-OPUEHTHPOBaHHBINA. OH
npeicTaBiasieT co0OM  COBOKYNHOCTh ILIEHHOCTHBIX  IapaMeTpoB,  OTPAKAIOIIUX
JOMUHAHTHYIO NEJAroru4ecKyr0 LUEHHOCTh — JIMYHOCTh CTYJE€HTA KaK Pa3BUBAIOLIETOCA
4esoBeKka. PaccMarpuBast OCHOBBI aKCHOJIOTHYECKOW KOHIICTIUU JIMYHOCTHOIO Pa3BUTHS
CTYIECHTOB, Mbl BBIICININ BAKHEHIIYIO COCTABJIAIOLLYIO 3TOrO MPOLEcca — BOCIIUTAHUE
YYaIIUXC PacCMaTpUBAaTh KaK MPOLECC YCBOCHUS CUCTEMBI LICHHOCTEM.

3amaueld BOCHHMTaHUS B JyXe OOIIEYETOBEUECKUX LIEHHOCTEH  sBisieTcs
dbopMupoBaHHEe COOTBETCTBYIOIIEH HampaBieHHOCTH JsmuHocTH. [.I. Cepremuena
ONpeneNsieT HANpaBIE€HHOCTh JMYHOCTH KaK «B3aUMOJEHCTBUE JIOMHUHHUPYIOIIUX
OTHOIICHUH K JIFO/ISIM, OOIIECTBY, KOJUICKTHBY, TPYAY, camomy cebe» [4].

OCHOBHOE TOJIOKEHHE IEHHOCTHO-OPUEHTHUPOBAHHOTO OOpa30BaHUS KacaeTcs
NeIarOTHYeCcKuX TEeXHONOrui. Mpues 3akimroyaercss B TMEpexoe OT OOBACHEHHS K
IIOHUMAHHIO, OT MOHOJIOTAa K JUAJory, OT COLMAJIBHOTO KOHTPOJISI K pa3BUTHIO, OT
yIpaBJieHUs K caMmoylpaBieHuio. M 31ech OCHOBHAs 3ajada mejarora — OOIIEHHeE,
B3aUMOIIOHUMAHHE CO CTyJIEHTaMH. 3afaueii BOCHHUTAHUS B Jyxe OOIIeUeIOBEYECKHX
HEHHOCTE! siBisieTcsi GOpMUPOBaHUE COOTBETCTBYIOILIEH HAMpPaBICHHOCTH JUYHOCTH.
WNHocTpaHHBIM A3BIK — 9TO HE 3aHATHSA B TPAJUIUMOHHOW (opMe, ero Leild U METOMbI
COBCEM JIpyrue: B 00y4eHUHU Ha TIEPBOM MECTE CTOSIT, IPEXJE BCETO, MEXKYIbTypHBIE
3ajayd. B y4eOHOM Ipoliecce HCIONIB3YHOTCS BCE BO3MOXKHOCTH, BCE 3JIEMEHTHI,
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KOTOpBIE JOCTABISIOT AETAM paJ0CTh, MOTUBUPYIOT K COTPYJHUYECTBY U HOOLIPSIOT
3aHsaTHe. B mpouecce QopmMupoBaHMs y ydaluxcs OOIIeueI0BeUeCKHX OpUEHTAlUN
«HCKIIIOUUTEIBHO Ba)KHASI POJIb MPUHAIJIEKUT IMIUPUN - TOBEPUTEIBHON, HCKPEHHEH,
noOpokenarenpHO ~ atMocdepe,  3aJadya  CO3JAaHMS KOTOPOM JOJDKHA CTaTh
nepBoovepeHoi i mpernoaasarenss. OCHOBHBbIE 3aladyd  OOy4YeHUS HHOCTPaAaHHOMY
CTYJICHTOB 3aKJIOUaeTcs B JaJbHEHIIEM pa3BUTUM Yy HHUX HHTEpeca K s3bIKaM Kak
POJHOMY, TaK U MHOCTPAHHOMY, SI3BIKOBBIX CIIOCOOHOCTEH, HABBIKOB MEXINYHOCTHOTO
oOIIeHUs, YMEHHM CaMOCTOSITENbHO peliaTh  AJIeMEHTapHble  KOMMYHUKAaTHBHBIE
3a/1aun.
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GENERAL VALUES AND THE PROCESS OF TEACHING A FOREIGN
LANGUAGE IN THE CONTEXT OF SCIENTIFIC DIALOGUE
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Karaganda State Technical University, Karaganda
e-mail: damira.jantassova@gmail.com

Abstract

The problem of human values was relevant throughout the history of progressive
social and educational thought. Currently, its relevance due to the need to counter the
growth of all kinds of negative trends in modern society, orienteering accents education
to meet the interests and needs of the individual, creating favorable conditions for the
development of value orientations of students.

Keywords: modern society, the method of forming, the process of modernization,
the foreign language education, educational process, educational technology, methodical
analysis.
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DESIGNING A COURSE IN WRITING FOR PUBLICATION
FOR GRADUATE STUDENTS

N. A. Gunina*, R.P. Milrood
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Abstract

The paper presents the findings of the action research into designing and
implementing a course in writing for publication for graduate students. The purpose of
the research was to measure the effectiveness of the technology tool, Academic Discourse
Organizer (ADO), designed at Tambov State Technical University. The contents of the
course, as well as its structure are described. The study confirmed the hypothesis that
combining a traditional course book with interactive online simulator is beneficial for
learners and helps them to acquire the necessary writing skills.

Keywords: academic writing; course design; technology tool; research paper;
needs analysis.

Introduction

The demand for teaching writing for academic purposes, especially writing for
publication is increasing. This causes universities in Russia to design courses for graduate
and postgraduate students aimed at the development of skills in conducting research and
describing its results in writing. In other words, the ability to present the findings of the
research work in the format of a research paper is becoming a new requirement for
graduate and postgraduate students.

This new popular trend has brought about the need to come up with a course for
graduate and postgraduate students to be delivered as part of their foreign language
training. The course was designed and piloted at Tambov State Technical University in
the 2018-2019 academic year. The course was supplemented by a technology tool
Academic Discourse Organizer (ADO) developed by a team of researchers at the
abovementioned university. The ADO is an interactive website, which facilitates writing
by implementing a guided approach and navigating the “author” through the sections of
the paper. It has three main tabs - My Archive, My Library, and My Projects. Each of
these tabs has its own designated purpose. For example, the author’s articles already
written on this site are stored in My Archive, while the article that the author is currently
working on is stored in My Project. The functionality of this technology tool was
described in detail in [1].

In this paper, we will briefly discuss the content of the course for graduate and
postgraduate students and focus on its unique features.

The course scope and aims

Prior to designing the course and working out its content, we conducted the needs
analysis to find out the learners’ expectations and to identify the learner profile. A
questionnaire (Fig.1) was given to 20 postgraduate and 20 graduate students.

The needs analysis was performed in the form of an anonymous questionnaire given to
the students before the course commenced as the most suitable approach to identify
students’ expectations from the course. It is noteworthy that the purpose of this
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questionnaire was to help to determine what elements to include in the course and select
the appropriate content.

1 Personal details (optional)
Gender
Age
2 Number of years learning English
3 Your current level of English
4 Do you have any experience of writing a research paper
- in your mother tongue?
- in English?
5 Are you familiar with IMRAD format?
6 Do you ever use technology for educational purposes? If yes,
how often?
e every day
e 2-3timesaday
e occasionally
e hardly ever
7 What do you expect to learn in the course?

Figure 1 — Needs analysis questionnaire

According to the results of the survey, the ratio of male and female students was 4
to 1, the average age was 23. The level of the English language proficiency ranged from
low-intermediate to upper-intermediate. Almost no one (5%) had previous experience of
writing a research paper in their mother tongue and none had such experience in English.
Very few students were familiar with the IMRAD format (7%); almost all of them used
technology for educational purposes quite regularly. This was not surprising as our
average learner belongs to the iGeneration (post-millenials or gen z). They are good at
computers and technology as they have grown up with it. They use smartphones,
computers and other digital devices for almost everything, from socializing to buying
things online [2].

The expectations from the course were not clearly formulated. Most of the
students put it quite simply: | would like to learn how to write a research paper in
English, or I would like to improve my writing skills for academic purposes.

In order to have to be familiar with the academic writing conventions and use
them appropriately, we formulated the learning outcomes for our students (Fig. 2).

Researcher skills Writer’s skills

» understand the procedure of a research » get the idea about the structure of a
experiment and how to describe it; research paper;

» develop the skills of critical » be familiar with the requirements for
understanding of the findings obtained publications in international journals;
and be able to draw relevant » be able to organize the step-by-step
conclusions; work on the text of the paper;

» be familiar with various formats to » know how to deal with scientific
present and visualize experimental literature for research purposes;
data; » be able to edit the text of the paper.

Figure 2 — Learning outcomes by skills developed in the course
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It is noteworthy that acquisition of the researcher and the author’s skills requires
sufficient effort, meaningful input and drilling. Therefore, the decision was made to
select the content and design assignments basing on the skill-oriented principle.

The content of the course

The choice of teaching materials has always been a crucial factor for successful
implementation of any foreign language course. This one was not limited to textbook
materials and complemented with the technology tool, the primary goal of which was to
achieve the learning outcomes. As stated by Mclintyre, “[d]on’t simply use technology as
an ‘add-on’ to the class. There must be a logical reason and purpose for the inclusion of
any [technological] tools [into our courses].” [3, p. 4].

Bearing this in mind, we proposed the following topics as the framework for the
course (Fig.3):

Contents

Introduction: How to ... ?
Research article anatomy
Research journals requirements
Article review writing
Literature review writing
Experiment description
Data presentation
Discussion of findings

9. Article production

10. Editing your article
Language bank

NGk wWNE

Figure 3 — Course content

As can be seen from Fig.3, the choice of the topics fully meets the students’ needs
and covers the main areas of writing for publication purposes.

The course book contains a range of activities and assignments that help learners to
develop critical thinking skills, abilities to analyze and process data, search for answers
and draw conclusions. Some of the assignments are given below (Figs 4-5).

Work in pairs. Discuss the following questions and share your ideas with the group.
a) How can the computer help scientists to produce research article?

b) What do you know about the structure of a research article?
¢) Which high-rating research journals are familiar to you?

Figure 4 — A brainstorming exercise to develop critical thinking skills

Use the site ScienceDirect to find a peer-reviewed journal suitable for your article.
https://www.sciencedirect.com/ Make up a short list of 3-5 journals in your area of studies.
a)

b)
c)

Figure 5 — An activity to teach to collect data and develop analytical thinking

The appropriateness of the selected materials, assignments and activities was
evaluated by the students.
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Students’ feedback
To evaluate the effectiveness of the course we conducted a student survey in
the form of a short questionnaire to get their feedback on the content and structure of
the course, and to receive their recommendations on possible improvements. Overall,
students responded positively to the course and showed satisfaction with the progress
they’ve made and the course content.

Writing in English still remained an issue with the students whose level of English
ranged from lower-intermediate to intermediate. The majority of students mentioned that
found it challenging to edit their articles, write a conclusion or prepare a literature
review. Yet, quite a few students demonstrated good knowledge of international journal
requirements that they analyzed during the academic year of our action research.
Conclusion

We discussed the key issues relevant to designing the course for graduate and
postgraduate students at Tambov State Technical University. The course design
started from analyzing learners’ particular needs and expectations. Based on the
learners’ needs and their future language use, the learning outcomes were formulated.
The content was selected and the evaluation of the course was made to measure its
effectiveness, the appropriateness of the materials selected and the necessity of
changes to the structure, content and methodology of instruction in the future.
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Annomayusn

B cmamve npeocmasnenvl pesyibmamosl UCcie008anus no papabomke u peanuzayuu
Kypca no 00yYeHUi0o NUCbMEHHOMY HAY4YHOMY ouckypcy. Llenv 3axkarouanace 6 oyeHke
appexmusHocmu  UCNONBL30BAHUS UHMEPAKMUSHO20 pecypca, Academic Discourse
Organizer (ADO), pazpabomannoco 6 Tamb6o8ckom 20Ccy0apCmeenHOM MeXHUYeCKOM
YHUsepcumeme. Jlano onucanue cooepaicanus Kypca u eco cmpykmypa. Iloomeepoicoena
eunomesa 0 mom, 4mo coyemanue mpaouyuoOHHO20 YUeOHUKA C UHMEPAKMUBHBIM OHIIALUH
UHCMPYMEHMOM CHnocobcmeyem GopmMuposanuto HeoOXo0UMbIX HABLIKOE NUCbMEHHOU
pedu y cmyoeHmos Ma2ucmpamypsl U acCnupaHmypbi.

Knwueevie cnosa: axademuyeckoe — nucbmMo,  pazpabomka  Kypca,  HAY4YHO-
uUccne008amenbCKas Cmamvs, aHaiu3 nompeoHocmell.
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Abstract

Currently, the education process in technical universities is aimed at reaching
high overall language proficiency by students by the time of their graduation. With a
continuing lack of study hours, the learning process should be organized as efficiently as
possible. In order to intensify the process of English learning it is proposed to focus on
simultaneous developing of vocabulary, gramma listening and speech skills. Suggested
exercises are based on materials of a social or personal significance. In particular,
authentic English-language songs are used as material for improving listening,
vocabulary and grammatical skills. Choosing right educational materials provides
additional motivation to learn a foreign language, as well as socio-cultural development
and moral education of students of technical universities. It is also suggested to
incorporate gamification and small group projects to achieve better results in teaching
English.

Keywords: authentic songs, communication, gamification, motivation, teaching
English.

Introduction

In recent years, due to globalization and intercultural integration processes a
general approach to the teaching a foreign language in technical universities has changed
[13]. It happened mostly after the signing of the Bologna Convention by Russia and the
adoption of the competence approach [1].

Currently, the education process in technical universities is aimed reaching high
overall language proficiency by students by the time of graduation. For example,
graduates of technical universities must, upon completion of their studies, be able to
successfully carry out both written and oral scientific communication. Oral scientific
communication refers to the ability to make a report and answer questions, give a lecture,
discuss a scientific problem with a foreign-language colleague, etc. Thus, it is necessary
to have good listening skills in both monologue and dialogical speech.

It is possible to claim that even now there is not enough attention paid to listening
in the framework of programs of teaching a foreign language for students in technical
universities [13]. This is largely due to the limited number of study hours devoted to
learning a foreign language and the persistent conviction that first of all graduates of
technical universities need to be able to read and understand foreign-language scientific
publications.

In this regard, 1) it is necessary to develop an approach allowing a simultaneous
training of listening skills and developing lexical, grammatical and other speech skills.

Another significant problem is the lack of internal motivation in students to learn a
foreign language. Many future technical specialists consider a foreign language as a
humanitarian subject, requiring a certain mindset and difficult for those good in math and
science. Others believe that mastering a foreign language in the future will not be useful
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for them. The third find it simply boring to perform similar exercises to train a particular
grammatical rule or retelling yet another technical text.

Therefore, 2) exercise materials should possess a socially- or personally-
significant nature and their content should be relevant for students on any language, both
native and foreign.

In addition, 3) the form of exercises itself should be interesting. It is suggested to
incorporate gamification [2] and small group projects to achieve better results in teaching
English [8].

Student’s English language proficiency level and requirements

A foreign language in a technical university is not a major subject and only a small
number of hours are allocated for its study (an average of 2 academic hours per week)
[13]. Also, for many specialties, the study of English often occurs only in the first two
years of baccalaureate and the first year of magistracy. In practice, the level of English
language proficiency of technical university students on average often corresponds to A2-
B1 by Common European Framework of Reference (CEFR) [1].

Thus, entering higher education, most students can generally follow the main
points of the discussion, provided that everything is pronounced clearly and in a literary
language, that is, for example, when the teacher has a conversation with stronger students
whose language level is closer to B2.

Following audio texts could be appropriate for technical universities students with
a level of proficiency in a foreign language A2 [7, 14]:

. educational or social communication;

. dialogic and monologue audio-texts, mostly authentic, but with a
sufficiently clear pronunciation and good quality of the recording (without noise,
extraneous sounds, etc.);

. personally- or socially-oriented, i.e. containing a problem of interest to
students;
. the text should contain not very long (about 10-12 words) and

grammatically uncomplicated sentences and its length should be no longer than 3
minutes;

. the text may contain no more than 4-5% of unfamiliar words [14].

For guided listening on A2-B1 level it is necessary to present audio-texts with
various performers (gender, age, tempo, timbre and pause), however, the overall sound
quality should remain sufficiently clear and precise with correct articulation.

Authentic English songs as a material for improving listening comprehension

A standard approach to teaching a foreign language in technical universities is
considered to be the use of materials on professional topics — a popular science texts, a
recording of subject lectures, etc. [6, 11]. However, studies of the motivational
component show a pronounced interest of students from non-linguistic and non-
musical/artistic higher educational institutions to the musical and visual arts of the
peoples of the countries of the language being studied [10].

Authentic English songs convey a social experience and characteristics of a
particular community reflect sociocultural features [4]. This makes their use effective in
developing cognitive competence and ability to participate in intercultural
communication, as well as in increasing motivation to learn a foreign language. In
addition, music influences the emotional and intellectual growth of a person and
stimulates the cognitive activity [4,5]. If properly selected, the content of the song will
contribute to the moral education of students. It is also necessary to take into account the
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potential of authentic song material in the formation of probabilistic prediction and
language guess, as well as in expanding the vocabulary of students [9,12]. Thus, it seems
appropriate to use authentic song material in listening activities when working with
students of technical universities. Note, that the songs (text, content, performer,
arrangement) should be selected in accordance with the above requirements to ensure the
effectiveness of listening (see Table 1).

Table 1. Proposed song list

song name singer/music year of feature moral education
band release
My way Frank Sinatra 1968 historical Your way of
context — dealing with
«Sinatra’s problems and
doctrine» people.
Call me Frank Sinatra 1962 word formation | What are important
irresponsible features in people
for you?
Locked away Adam 2015 second Marriage vows.
Levine/R.City conditional
Viva la Vida Chris Martin/ 2008 historical What to do in
Coldplay context — French | situation when you
revolution lost everything?
Santa Claus Frank Sinatra 1934 Christmas Compare
IS coming to (short version) (original | vocabulary, Christmas holiday
town version) | historical in your childhood
context — and now.
Christmas in
old days
Its my life Bon Jovi 2000 reference to How do you see
Sinatra’s song your life —an
«My way» adventure, a fight,
a theatre etc.?
What a Louis 1967 historical Life around us is a
wonderful Armstrong context — gift, which should
world Vietnam war be treasured!
So this is John Lennon 1971 historical Life around us is a
Christmas context — gift, which should
(War is over) Vietnam war be treasured!
Photograph Ed Sheeran 2014 modal verbs, Importance of
first conditional | keeping memories.
Stressed out Tyler Joseph/ 2015 subjunctive Difficulties of
Twenty one mood «I wish» | being grownup.
pilots

Exercise types

There are examples of phonetic exercises: 1) during listening, students can count
the number of interrogative utterances in an audio-text; 2) after listening, they can match
rhyming words to the key/new words from the text [14].
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There is a good lexical exercise to help memorizing a new vocabulary — ask
students to make a true statement (or short story) about themselves using new words [3].
It is desirable to introduce most of the new vocabulary before listening and discuss in
depth all the polysemic words. Then, while listening, students will have to determine
exactly which meaning of the word is used in the text. Also, while listening, they can
look for words in audio-text that are synonymous with the words in the suggested list.

As a grammar exercise, while listening, students can determine a grammar tense in
which the narration is conducted or count the number of conditional utterances
(depending on the grammatical features of the text).

In order to develop a speech hearing, students should listen to audio-text with a
visual support (printed text, illustrations, and video) and do exercises like:

. insert the missing word into the printed text (the exact word heard when
listening)

. select the same the phrases from the proposed list that were found in the
audio-text.

The following exercises can be used to develop the probabilistic prediction:

. insert the missing word into the printed text (guess by context, without
listening);

. complete the unfinished phrase by adding the missing part at the beginning,
middle or end of the sentence (exercise in the logical development of the plan).

Exercise forms

It is important to choose interesting forms for exercises. It recent years
incorporation of gamification and interactive methods in teaching a foreign language are
proved to be effective [2,8]. Gamification means addition of game elements (roles,
unpredictability, points, rewards, context or story) to learning process.

The main advantages of using gamification in teaching a foreign language are as
follows:

. an increase in students involvement due to the influence of positive emotions,
creativity and competition;

. the ability of the game to fully capture the player's attention for a long time
leads to unconscious involvement of students in the educational process (involuntary
attention);

. unawareness of inclusion in the educational process leads to a natural
substitution of external motivation for learning to internal, which makes the learning
more effective;

. the edges of the educational process are erased, which leads to a decrease in
the fear of making a mistake.

Interactive methods are meant to facilitate interaction not only between each
student and teacher, but most important between students themselves. Mutual
communication between students in small groups and collective solution of some
educational problem, especially in a game form (role play, quests, brainstorm, guessing
game, associations, reenactment), help them efficiently learn a foreign language. It is also
important to choose the tasks like those with personal involvement and opinion/ideas/life
views sharing in order to facilitate additional motivation in students.

Conclusion

In this work, the ways to intensify the process of teaching English in technical
universities are discussed. General motivation issues are also considered. It is found
reasonable to use authentic English song material in classes to develop listening skills.
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With proper selection, authentic songs have all the necessary characteristics of
educational audio-text. In addition, authentic English-language songs reflect the cultural
characteristics of the past and present of countries of the language being studied. Thus,
songs’ content and vocabulary make it possible to talk about their potential for moral
education and the development of sociocultural competence. The work examines types of
listening exercises, and suggests using game-based and interactive forms of exercises. All
this factors are thought to improve overall attendance and motivation, and result in more
effective learning, lasting active vocabulary, critical thinking and ability to work
effectively in teams.

References

Sources in English
1. Council of Europe Common European framework of reference for languages:
learning, teaching, assessment/ Available from: https://rm.coe.int/1680459f97 (Accessed
23 January 2019).
2. Kapp Karl M. The Gamification of learning and instruction: Game-based methods
and strategies for training and education. Pfeiffer, Wiley, 2012. 336 p.
3. Ur P. Gramma practice activities: a practical guide for teachers. Cambridge,
University Press, 1988. 288 p.

Sources in Russian or any other languages:
4. Aitov V.F., Aitova V.M. We are the world. Mi — eto mir: uchebnoe posobie po
distsipline «Metodika ispolzavaniya pesennogo i1 igrovogo materiala v obrazovatelnom
protsesse po inostrannomu yaziku». [We are the world: a study guide for the discipline
«Methods of using song and game material in the process of teaching a foreign
language»]. Part 1. Ufa: BSPU, 2013, 52 p. (Rus)
5. Andreeva |.A. Ispolzovanie raznozhanrovoi molodegnoi muziki v obuchenii
monologicheskoi rechi uchashihsya-podrostkov (angliiskiy yazik, starshie klassi srednei
obsheobrazovatelnoi shkoli). [The use of multi-genre youth music in teaching monologue
to teenage students (English, upper secondary schools)]. Ph. D. thesis. Pyatigorsk, 2002,
194 p. (Rus)
6. Antipova A.F., Shubkina I.l., Rastorguyeva L.A., Bakhchisaraytseva M.E.,
Kashirina V.A. Uchebnik angliyskogo yazyka dlya studentov tekhnicheskikh vuzov.
[Textbook of English for students of technical universities.]. M .: Alliance, 2015, 239 p.
(Rus)
7. Gal'skova N.D., Gez N.I. Teoriya obucheniya inostrannym yazykam. [Galskova
N.D., Gez N.I. Theory of learning foreign languages]. M., Academy, 2007, 335 p. (Rus)
8. Gushchin YU.V. Interaktivnyye metody obucheniya v vysshey shkole. [Interactive
teaching methods in higher education]. Psychological Journal of the International
University of Nature, Society and Man "Dubna", No. 2, p. 1-18, 2012. (Rus)
9. Yerykina M.A. Metodika integratsii autentichnogo pesennogo materiala v sistemu
sredstv obucheniya inostrannomu yazyku (angliyskiy yazyk; neyazykovoy vuz).
[Methods of integrating authentic song material into the system of means of teaching a
foreign language (English; non-linguistic university)]. Ph. D. thesis, Moscow, 2017, 273
p. (Rus)
10. Ivanov A.A. Sovershenstvovaniye angliyskoy razgovornoy rechi na osnove
autentichnykh pesennykh proizvedeniy. [Improving English speaking based on authentic
songwriting]. Ph. D. thesis, SPB, 2006, 160 p. (Rus)

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS m


https://rm.coe.int/1680459f97

11.  Lapteva E.Yu. Angliyskiy yazyk dlya tekhnicheskikh napravleniy. [English for
technical directions]. Moscow, Knorus, 2015, 492 p. (Rus)

12. Nguyen T. A. Metodika obucheniya v'yetnamskikh studentov-filologov analizu i
ponimaniyu poeticheskogo teksta na inostrannom (russkom) yazyke. [Methods of
teaching Vietnamese students of philology to analyze and understand a poetic text in a
foreign (Russian) language]. Ph. D. thesis. Moscow, 2001, 224 p. (Rus)

13.  Trofimenko M.P. Problemy v prepodavanii inostrannogo yazyka v sovremennom
vuze. [Issues in foreign language teaching in modern higher education institution].
Online-magazine «Mir nauki» 2006, VVol. 4, no. 6. (Rus)

14.  Shchukin A.N. Metodika obucheniya rechevomu obshcheniyu na inostrannom
yazyke. [Methods of teaching speech communication in a foreign language]. Moscow,
Ikar, 2017, 452 p. (Rus)

UHTEHCU®UKALIUA OBYUEHUS AHTJIMHCKOMY S3BIKY B
TEXHUYECKOM YHUBEPCUTETE YEPE3 AYTEHTUYHBIE IECHHA
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Annomayusn

B nacmoswee epems yuebHblli npoyecc 6 mMeXHUUECKUX 8Y3aX HANPAGIeH HA
docmudiceHue 8blCOK020 00ue20 YPOBHS B1AOEHUS A3LIKOM CMYOeHMaMu K MOMEHMY Ux
oxonuanus. ITlpu coxpausiioweticsi Hexeamke Y4eOHbIX YACO8 YYeOHbII NPoYecc OO0JIHCEeH
ObIMb  OP2AHU308AH MAKCUMATLHO 3pgexkmusno. [ unmencugukayuu npoyecca
00VUEeHUsL AHITULUCKOMY A3bIKY Npeodiazaemcs CQOoKycuposamvcsi HA 0OHOBPEMEHHOM
pazsumuu C108apHO20 3aNacd, 2pamMMamuyeckKoco ayOupoB8aHus U peyesbiX HABbIKOG.
Ilpeonacaemvie ynpajicHeHuss OCHOB8AHbL HA MAMEPUANAX COUYUATLHO2O UIU JUYHO2O
3HaueHus. B uacmunocmu, 6 xauecmee mamepuana 0ns Yiy4uieHUs HABLIKOE CIYVUAHUA,
JIeKCUKU U 2PAMMAMUKYU — UCHONb3YIOMCA  AYMEHMUYHble — AH2N0A3bIUHbIE  NEeCHU.
Coomsemcmeyiowuii 8b100p YueOHbIX Mamepuanlos obecnedusaem OONOIHUMENbHYIO
MOMUBAYUIO K UBYYEHUIO UHOCMPAHHO20 S3bIKA, 4 MAK’Ce COUUATbHO-KYIIbMYPHOE
pazeumue U HpABCMEEHHOE BOCNUMAHUEe CMYOeHmMO8 mMeXHUYecKux 8y308. Taxowce
npeonazaemcs SKIOYUMb 2eUMUGuUKayuio u epynnosvie Npoexkmvl OJisi OOCHMUNCEHUS
JIYUUUX Pe3YIbmamos 8 NPeno0a8anl AH2IULCKO20 S3bIKA.

Knroueevie cnosa: aymenmuunvle necHu, eimupuxayus, momusayus, oouetue,
npenooasanue aHeaIUUCKo20 sA3blKd.
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Abstract

Communicating with people of all nationalities is the task that most of the
universities and language schools are aimed at. However, this along with preparation to
standard language exams leads to the problems in other spheres of language acquisition.
Intensive summer language school may provide opportunities for teachers to develop
reading skills which in general give more than just expansion of horizons. The article
offers the number of real exercises that were used during summer language school based
on the novel by modern American writer J. D. Salinger as well as the review of the main
functions that home reading in English develops.

Keywords: language competences, reading skills, summer language school,
teaching English, enhancing vocabulary.

Introduction

The modern world requires highly-developed speaking skills to be able to
communicate with the interlocutor in a foreign language. This ability is also widely
demonstrated at language exams, both international and the Russian State Exam.
However, developing the skill of oral speech as the priority, teachers often practice all
other skills as tools for improving speaking.

Thus, reading at the lessons loses its independence as an aspect and becomes an
attribute of oral speech, and reading texts — only an additional material for the
development of speaking skills.

Most often, the given text is read aloud, translated or retold. The question-answer
form is also used as a reading task. But the very reading is not taught, home reading as an
aspect is not envisaged by the curriculum of the “Foreign Language Course”.

Neglecting this aspect leads to ignoring the following essential functions of
reading:

Culturological: when reading a literary text, the students are introduced to the
world of literature, which helps to expand their horizons.

Developmental: it forms the critical and creative thinking of the student, an
independent attitude to the world.

Teaching: this function forms the skills of the so-called “intellectual and
communicative reading”, helps to relate the piece of literature content with the personal
experience and teaches the ability to explain the understanding of the problems raised in
the text.

Another side of teaching is the practical appliance of the material that students
read. Reading is one of the most important sources which provide new vocabulary in the
spheres of future professional activities of students as well as the sphere of general use
[1, 71]. Regular reading practice is the tool that helps students to appreciate their
evolution in language acquisition.
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Materials and methods

The format of the summer language school of the Russian Presidential Academy
of National Economy and Public Administration allowed the teachers of the Foreign
Languages Department to conduct home reading lessons for high school students. To
make reading fun and at the same time to develop not only speaking, but also reading
speech skills, the teachers created a set of tasks for Salinger's book “The Catcher in the
Rye”. In addition to reading the novel the classes included studying the entire
background associated with the writer, the era, cinema and the language.

The programme of the language classes involved a thoughtful study of the text and
content of the novel. The students analyzed the slang used in the text and paid attention to
the variability of pronunciation as well. In addition, in the classroom discussions that
were built around the main work and had a certain order, the students studied the writer’s
biography, some facts from the American history and poetry of that period. The films that
the students watched in the evenings were also connected with the main novel, the film
discussions enriched students’ vocabulary and trained speaking [2, 92]. As soon as the
students were of different age and some of them were 13-15 years old they didn’t have
skills of how to debate in any language. The set of tasks we used was aimed at
developing all these skills.

Examples of the used tasks

Different tasks on “the Catcher in the Rye” after Salinger included:

1. Vocabulary work: analysis of the lexical and grammatical difficulties of the
text, activation of the new lexical material

2. Comprehension:

a / control of the understanding of the information given in the text (control
content).

b / control of the understanding of important text details (analysis and
evaluation).

c / analysis of literary style features of the text.

3. Discussion: creative discussion of the content.

4. Writing: various pieces of writing

It is important to stress that speaking assignments on the given text should be
organized in the form of a consistent series of tasks aimed at a gradual transition from
prepared speech to unprepared one.

Tasks samples:

1. Vocabulary work

(Analysis of the lexical and grammatical difficulties of the text, activation of the
new lexical material).

Chapter 3

Task: Write down adjectives, describing Holden, Stradlater and Ackley.

Chapter 10

Task: Write down the words and word-combinations characterizing Phoebe, Jane
and girls from the Lavender Room.

2. Comprehension.

(a/ control of the understanding of the information given in the text (control
content).

Chapter 1

Task: Look through the chapter and say whether these statements are true or false
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. Holden was the first pupil in the class.

. Holden was fond of movies.

. His brother was in Hollywood.

. Holden was a football fan.

. Holden’s fencing team won in New York.

. Holden was expelled from school.

Chapter 3

Task: Answer the questions:

. Why did Holden call himself the most terrific liar?

. What books was Holden fond of? What is his definition of a really good

. What did Holden buy in New York after losing the foils?
. Who was Holden’s roommate?

1. Comprehension

(b/ control of the understanding of important text details (analysis and evaluation)

Chapter 1

Task: Claster

Find the description of the weather and nature in the chapter. Does it help to
understand the narrator’s mood? In what way? What else helps you to feel the
atmosphere of the story?

Task: Look through the text again and collect info about:

His brother, the school he studies, the headmaster's daughter, Spencer.

2. Comprehension.

(c/ analysis of literary style features of the text).

Chapter 1

Task: Twice in this chapter the narrator tells us he stands next to a “crazy cannon”
while watching a football game. How might this prove to be important? What does this
say about the narrator?

Chapter 2

Task: Holden often uses the term “phony” to describe people and their actions.
What does it mean?

Chapter 8

Task: Collect some info regarding Holden’s speech:

What elements are distinctive about Holden’s voice?

What words does he like to use?

2. Discussion

(Creative discussion of the content).

Chapter 2

Task: Express your opinion on the following:

“Life being a game. And how you should play it according to the rules”.

“You don't have to think too hard when you talk to a teacher”.

“But it was just that we were too much on opposite sides of the pole, that's all.”

“I’m just going through a phase now”.

Task:

Compare the two schools Holden had studied at: Elkton Hills and Pencey Prep.

Task: pair work.

Draw a diagram of Holden’s meeting with Mr. Spencer.
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Chapter 6

Task: pair work.

Draw a pyramid, describing Holden’s feelings.
Chapter 8

Task: Holden’s lies

Lie Reason

Task: pair work.

Discuss the following:

Who do we lie to? Why do we lie? Is lying ever the right thing to do?

4. Writing.

(\Various pieces of writing).

Chapter 4

Task: Write a description of a special object in Holden’s manner.

Conclusion

The programme of this summer language school was aimed at expanding the
general culture of students, practicing English every day, excluding talks in Russian, but
the main task was the development of reading skills and getting children to learn
debating. The proposed set of tasks proved to successfully solve the problems. At the end
of the school students passed the test and the oral discussion to the examiners and all the
students showed the deep understanding of the piece of fiction. All in all, reading lessons
should be included in the curriculum of “Foreign Language Course” of schools and
universities. The programme may be organized around every novel and in any language
while probably the modern authors are more preferable because of the language changes.

Thus, home reading in English allows:

* develop different types of reading in complex;

* teach to find the necessary information in the text and process it so that it is
adequately understood and firmly assimilated;

* form the basic technologies of working with texts;

* develop logical thinking;

* teach to improve individual knowledge of the English language.
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Annomayusn

Obwenue c a100bMU 6CeX HAYUOHATbHOCMEN — 3a0aud, HA KOMOPYIO
OpUEHMUPOBanbl OONLULUHCIBO YHUBEPCUMEMO8 U A3bIK08bIX wKol. OOHako Hapsady c
NOO20MOBKOU K CMAHOAPMHBIM S3bIKOBLIM IK3AMEHAM MAKAsl Y3KAsi HANPAGIeHHOCHIb
npueooum K npooiemam 6 opyeux cghepax o6naderus A3bIKOM. MHmeHcusnas iemHsis
AZBIKOBASL WIKOJA MOJHCEM NPedOCmasumy YYUmensam 603MONCHOCHb PA3BUMb HABLIKU
ymeHusl 00YYAIOWUXCS, KOMOopble 0arom Oobule, Yem NPOCmo pacuuperue Kpyeozopa. B
cmamve npediasaemcs psao PeanrbHbIX  YAPAJCHEHUU N0  POMAHY COBPEMEHHO20
amepuxarckoeo nucamens [oc. [[. Canunoocepa, Komopbwle UCNONb30BAIUCH B0 BDEMs
JlemHuell A3bIKOBOU WIKObI, A MAKdce 0030p OCHOBHLIX (YYHKYUU, KOMOpble pa3eueaem
OoMawHee UmeHue Ha AHEIULLCKOM S3bIKe.

Knroueevie cnoea: xomnemenyuu, 1emuss S3blK08As WIKOJA, HABLIKU UYMeEHUs,
00yueHue aHIULICKOMY, CJIOBAPHDBLIL 3aNndc.

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS m



KOTHUTUBHBINA MOJXO/ K MEPEBOJY HHOSI3BIUYHBIX TEKCTOB
HA PYCCKHUMU SA3BIK
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Annomauyusn

B cmamve uccneoyromes ghakmopwi, obycrosnusarowjue a0ek8amuyo 0essmeibHOCHb
nepeBooOYUKA 8 MENCKYIbIMYPHOM 0OWeHUU, 8 OCHOBE KOMOPLIX HAXOOUMCS KOSHUMUBHO-
OUCKYPCUBHBLI AHAIU3 UCXOOHO20 UHOAZLIYHO20 MeKCma. Aemopamu paccmampusaemcs
UCNONIb308AHUE KOSCHUMUBHBIX MEXAHU3MO8 UHmepnpemupyrowel @yHKyuu sA3ulKa,
KOmMopas no360.sem 00bACHUMb OUHAMUKY Peye8o20 83auMo0elicmaus u 00ycioiusaem
Haubonee MOUHYIO Nepeoayy CMbICAA BbICKA3bIBAEMO20, (4 MAK#Ce AHANUBUPYIOMCS
KYIbMYPHO-KOZHUMUBHbIE — (DAKMOpbL,  CHOocoOCmsyowue  peuweHuro  npoonem
IPPAMOoNo2UU NEPesodd 8 MENCKYIbMYPHOM 0OUjeHUU.

Knwueevie cnosa: ammponoyeHmpusm, KOSHUMUBHO-OUCKYPCUBHBIL — AHANU3,
appamonocus nepesood, KylbMypHO-KOSHUMUBHbIE (aKmopsl, UHMEPAPemupyouas
@DYHKYUA A3bIKA, MEOPUsL PEUeBO20 83AUMOOCICBUSL, MENCKYIbIMYPHOe 0OueHue.

Teopusi mepeBoja, KaKk Hay4dHas IUCLIMIUIMHA, CTAaHOBIEHHE KOTOPOUM IaTUpyeTCs
HavyasioM 50-rofoB, OazupoBaiach, Kak MPaBWUIIO, HA TUIOJOTUYECKUX OCOOCHHOCTSX
SI3BIKOB (MHOCTPAHHOTO U POJHOTO0). COMOCTaBUTENBHBIA METO/I, OCHOBBI KOTOPOT'O OBLIN
3ai0)keHbl U pa3paboranbl B padorax E.J[. TlomuBanoma, JI.B. Ilep6Osi, 11I. bammu,
MPUMEHSJICA, B OCHOBHOM, JJIs BBISIBJICHUS Pa3IMUUid B COTMOCTABJISEMBIX SI3bIKAX U B
CUJIy 3TOr0 SIBWJICS OCHOBOM KOHTPACTUBHOW JMHIBUCTHUKU. C MOMOLIBIO JaHHOTO
MeTo/a ObUIM YCIICIIHO YCTAHOBJIEHBI UACHTUYHOCTh U PACXOXKICHHUS BO MHOTUX SI3bIKAX
Ha BCEX YPOBHSX S3BIKOBOM uepapxuu. OJIHAKO MO MPOIIECTBUU BPEMEHU CTajo SICHO,
4TO TPOIECC TMEPEeBOMYECKON IKBUBAJIEHTHOCTH 3aBUCUT OT OOJIBIIOTO YHCTA
OOBEKTUBHBIX M CYOBEKTHBHBIX (DaKTOPOB, OMNPEICISIIONIMX ATOT TPOILecC U
HaxOJAIIUXCA B TOCTOSHHOM B3auUMOJICUCTBUU. DakTOphl, 0O0YCIOBIUBAIOIINE
MEePEBOAUYECKYIO DKBUBAJICHTHOCTh COOTHOCSITCSI C KOMMYHUKATUBHBIMU KOMIIETEHIIUSIMU
KOMMYHHKAaHTOB W OMUPAIOTCS Ha CHCTEMY 3HaHHM, KOHIeNTOChEephl, BKIIOYAIONICH
pa3HOOOpa3HbI COLMAIBHBIA W S3BIKOBOM ONBIT W JAaHHYHO KOMMYHUKATHBHYIO
cutyaruio [1,c. 82-83]. IIpobGremsbl 3ppaTosioru TEpeBOja, aaeKBATHOW Mepenayu
CMBICIIa BBICKA3bIBAEMOTO HEJb3s PEIINTh 0€3 MPUBJICUCHUS K aHAIN3y MEHTAIBHBIX U
SI3BIKOBBIX OCOOEHHOCTEW HOCHTENeH s3bIKa, MECTa W BPEMEHH MPOIyIIHPOBAHUS
peyeBbIX 00pa30BaHU, XPOHOTOIIA, TIOHATHE KOTOPOTo ObLI0 BBeaeHO M.M. baxTunbiMm,
U TIPOYUX YCJIOBHM MPOTEKaHUs PEUYEBOTO aKTa, T.€. BCEX XapaKTEPUCTUK (PpeiiMOBOit
CTPYKTYPbl MOHOJIOTHYECKOTO WJIM IUAIOTMYECKOTO JUCKYpCa.

Takol KOMIUIEKCHBIM aHalau3 CTall BO3MOXXHBIM C PAa3BUTUEM HJIEM KOTHUTHBHOM
JUHTBUCTUKHU, TPU3HAHUEM KOTHUTHUBHOW CYIIHOCTH s3blka (cM. pab6oter H.H.
bonasipera, B.3. JlembsinkoBa, B.W. 3a0otkunoii, O.K. Upucxanosoii, B.B. Kpacusix,
E.C. Ky6psaxosoii, [x. Jlakodda, P. JIanekepa, JI. Tanmu, Y. Gunmopa u ap.). B cBoux
UCCIEOBAHUSAX  JIMHTBUCTHI-KOTHUTOJIOTH  HMCXOISAT, B  TEPBYO  oOdepelb, W3
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AHTPOIOLEHTPUYECKON MPUPOJIBI SA3bIKA. AHTPONOLIEHTPUUYHOCTD, KaK OJHA U3 TJIaBHBIX
XapaKTEPUCTHK SI3bIKA, MPOSIBISIETCS B €r0 (DYHKLUAX: KOTHUTUBHON, KOMMYHUKAaTUBHOMN
U UHTEPIPETUPYIONICH, 00beUHSAIONICH B ce0e BCe JOMOTHUTEIbHBIE (DYHKIIUU, TOMUMO
KOTHUTUBHOW W KOMMYHHMKATHBHOW. MMeHHO uHTeprpeTupyomas (yHKIHUS s3bIKa
Mo3BOJISIET  OOBSCHUTH  JMHAMHUKY  PEUYEBOrO  B3aUMOJECHCTBUS,  HM3MEHEHUE
WHIVMBHUIYaJdbHOM KapTUHBI MHpa KaXKJIOIO0O U3 KOMMYHHMKAaHTOB, €ro 3HaHUM,
MpeACTaBICHUN, MHEHUN, SMOTUBHOTO COCTOSIHUSI Ha KaJ0M dTane oOuieHus. [lonstue
aHTPOIIOLEHTPU3MA MPEANOJIAaraeT, YTo «4YEJIOBEK HE BOCIPOU3BOJIUT B TOTOBOM BHUE
S3BIKOBBIC 3HAUCHUSI U (POPMBI, <...> a (POPMHUPYET CMBICIBI U BHIOUPAET CPEICTBA MX
peanu3aluy 3aHOBO B KaXJOM KOHKPETHOM akTe€ pedyeBoro ooOmeHus» [2, c. 5].
[IpuBeneHHOE BBICKA3bIBAHUE OYEHBb BAXHO [UJI MpPOLECCa MOHUMAHUS W BEPHOU
nepeaady CMbICIA BBICKA3bIBAHMS B paMKaX MEKKYJIbTYPHOM KOMMYHUKaluu. B cumy
HAIMOHAJIBHBIX U KYJIBTYpPOJIOTMUECKUX OCOOEHHOCTEeW OKpYXKAIOIIMUA Hac MHUP
CTPYKTYpUPYETCA M  KATErOpU3YyEeTCd B  CO3HAHWM  MPEACTABUTEIEH  pPa3HbIX
HallMOHAJIBHOCTEN MO-pa3HOMY. BocnpuHuMas 4yyxyro peub, agpecaT UHTEPHPETUPYET
€e, HUCIONb3ysl KaK KOJUIEKTUBHBIE 3HAHMS, HAKOIUICHHbIE YEIIOBEYECTBOM, TaK H
WHIUBUyaldbHbIC 3HaHUA. [103TOMY MpU NepeBo/ie MHOA3BIYHOTO TEKCTAa OYEHb BAKHBI
MO3HAHMS TIEPEBOAYMKA, TOT KOTHUTHBHBIN Oarak KOJJIEKTHMBHBIX M WHAMBUIYATbHBIX
3HaHUM, KOTOPBIE OH YCIIE€Jl HAKOIIHTD.

[IpuMeHnsis ompeneneHHblE KOTHUTHUBHBIE MEXAHU3MbI, YEJIOBEK OIpPEAEsIeT
KOHIIENTYaJbHYIO CYIIHOCTh, HOMHHUPOBAaHHYI0 B TEKCTE€, U HHTEPIPETUPYET CMBICI
BBICKa3bIBa€MOro. M TOJIbKO MOCIIE€ TaHHOW MPOUEAYpPbl OTBICKUBAET COOTBETCTBYIOLIUE
S3BIKOBBIE CPEJACTBA, CIIOCOOHBIC MepeaaTh TOT K€ CMBICT B POJHOM SI3bIKE HAa Pa3HBIX
SA3BIKOBBIX ypOBHsIX. [lpm 3TOM JOMKHBI OBITH COOMIOJEHBI KPUTEPUH  CTUIIA,
TOHAJIBHOCTH, YMECTHOCTH.

Hacrosiiee cooO1ieHne MOCBSIIEHO OJHOMY W3 METOJOB TMEPEeBOJIa TEXHUYECKUX
TEKCTOB, CBS3aHHOMY C IOJMMOJAIBHOCTHIO. lIpuMeHeHMe HOBBIX HMHHOBAIlMOHHBIX
METOJOB OOYCIOBICHO PSIAOM OCOOEGHHOCTEH TaKOTrO TMEpeBOjia, KakK TMepeBOJ]
TEXHHYECKOTO0 TEKCTa, XapaKTepU3YIONIErocs HaaudyheM OOJIBIIOTO  KOJMYECTBA
TEPMHUHOB U ab0peBuatyp. [lepeBoqunk, MOMUMO 3HAHUS TEXHUYECKOW TEPMUHOIIOTHH,
JIOJDKEH OPUEHTUPOBATHCA B TEXHHUKE, B €ro KapTUHE MHUpaA JOJKHBI COAEPKAThCA
cBeJieHus] 00 OOIMX TEeHJCHUMSIX €€ pa3BUTHUS M O KOHKPETHOU TeXHHUYECKOou cdepe, K
KOTOPOW OTHOCHUTCSI MEPEBOAUMBIA TEeKCT. OCHOBHOM 3aJadeil TEXHUUECKOro IMepeBojia
SBIIACTCA KpailHE TOYHOE JIOBEJCHHE [0 4YHUTaTellsd COOOIIaeMbIX JaHHBIX. OTO
JOCTHXKMMO TTYTEM HUCTIOb30BaHUsI HEABYCMBICIICHHBIX TEPMUHOB, HAMTYUYIITUM 00pa3oM
OTpaXarwIluX CyTh OpUrHHana. HeoueHnmMyr0 MoOMoOmb B 3TOM MOTLYT OKa3aTh
rpaduueckue cpeacTa, n300pakeHHsl, WIUTFOCTPAIIUU, YTO B COBPEMEHHOM SI3bIKO3HAHUU
HAa3bIBAIOT SBJICHUEM IMOJIUMOJAIBHOCTH. TE€PMUH «IOJUMOJAIBHOCTEY» HUCHOJIb3YETCS B
COBPEMEHHOM SI3bIKO3HAHUU B IIMPOKONW CEMUOTHYECKON TPAKTOBKE KaK CIOCOOHOCTh
Pa3HOPOJHBIX 3HAKOB B3aMMOJICHCTBOBaTh B BEpOAIbHOM KOMMYHHMKAIIMM Kak Ha
KOTHUTHBHOM, TaK U Ha ()OPMaTbHO-CTPYKTYPHOM YPOBHSIX, U BIHATh HA CEMHOTHYCCKUE
CBOICTBA JIPYT Ipyra, HOPOK/1asi HOBBIE CMbICIIBI B TEKCTE.

SI3bIKM — HE CTOJBKO CIOCOOBI PA3IMYHOTO HA3BaHMs OJHUX M TEX JK€ BEIeH,
CKOJIBKO pa3Hble CIOCOObI BocTpusTHa Mupa. Hanpumep, npu HaOt01eHUN OJJHON U TOU
)K€ 3PUTEIBbHOW CIIEHBI, HOCUTEIN Pa3JIMYHBIX SI3bIKOB: HEMEUKOTO W aHTJIMKUCKOro,
CKJIOHHBI MHAYe OMHCHIBATH W JPOOUTH ATy CIIEHY Ha 3Tallbl, BBIJCIAS pa3uyHble €&
aCTIeKThI KaK HauOoJiee CyIIEeCTBEHHbIC. AHTIIMYAaHE BBITIONHSIOT 3Ty 3a7a4y ObIcTpee U
JIPOOST CIIEHY Ha MENIKHE JIeTalH, TEM BPEMEHEM, KaK HEMIIbl TPATAT Ha ATO OOJIbIe
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BPEMEHHU, ACJST CIOKET Ha OOJbIIME YacTH U MPH MepecKaze COACp>KaHUsI UCXOASIT U3
pe3ynbTara crokera. TakuM 00pa3oM, BbLAENIEHHE W U300pa)KeHUE OJHOTO U TOTO Ke
o0BeKTa WIM mpouecca IIyOOKO KyJIbTypHO crnenuduuHo. B kadectBe mnpumepa
HEOJHO3HAYHOCTH BOCHPUATHUSL TPpaPUUYECKON YacTH MOXKHO PACCMOTPETh PEKIaMHBIN
O6annep komnanuum Coca-Cola, kotopblii ObUT co3maH miig pekiambl B CaynoBCKOM
ApaBuu.

Unesa, xoTtopyto xoTenu mnepedaTh MPU IMOMOIIM JaHHOTO OaHHEpa peKIaMHbIE
areHThI, JOBOJILHO MPOCTa: yCTaBInuii, 4yenoBek meéT Coca-Cola, omrymaer NpuiiMB CHIl |
ornpasisieTcsi B myTb. OQHAKO TpU MEpPeBOAE HE OBLJIO YYTEHO TO CYIIECTBEHHOE
obcrosaTenbcTBo, 4To B CaynoBCcKol ApaBUM TOCYIapCTBEHHBIM SI3BIKOM  SIBIISIETCS
apaOCKuil 5I3bIK, HAIMpaBJICHHE MHUChbMa B KOTOPOM — CIpaBa HAJIEBO B OTIWYUE OT
OOJBIIMHCTBA €BPONEHCKUX SI3BIKOB. B pe3ynbraTe B peKjaMHBIN MiIakaT ObUT 3aJI0KeH
CMBICII, IUaMETPAIIbHO MTPOTUBOMOJIOKHBIN TOMY, KOTOPBI N3HAYAIBHO 33/ [yMBIBAJICS.

Cnez[yeT TaxKK€C OTMCTHUTH, UTO OCHOBHAas1 Macca OIINO0K IIpu nepeBOAC MPOUCXOAUT
II0 ABYM IIPpUYHUHAM: CTPYKTYPHOI'O M COJACPKATECIBHOTO HECOOTBETCTBHUSA B KapTHHE
MHUPAKOMMYHUKAHTOB.

B nepBoM citydae y mepeBOUMKA MOXKET OTCYTCTBOBATh 3HaHHWE (KOHIENTYalbHOE
MOHSTHE), COJEpIKaIeecss B TEKCTe — OpuruHaie. Tak, Hapumep, B BUTPUHE OJHOIO U3
Mara3dmnHOB Ta,ZDKI/IKI/ICTaHa UIpylmika IIOHH COIIPOBOXIACTCA OTUKETKOM «HIINAK —
MaTpOC», YTO CBHUJETEIHCTBYET OO0 OTCYTCTBMHU JAHHOTO KOHIICTITA B KapTUHE MHpa
IpoJaBIa.

Bo BTOpOM cityyae — cityyae coepKaTeIbHOI0 HECOOTBETCTBHUSI, TEPEBOTUUK MOKET
HCBCPHO MHTCPIIPECTHUPOBATH HAIITMCAHHOC aBTOPOM B CBA3H C TCM, UTO TCKCT OTHOCHUTCA K
WHOMY BPEMEHHOMY ILJIACTy, IPYro KyibType unu crneuuduueckon cpene. IIpuBenem
IIpUMeEpP HCIIOJIb30BAHHUS CJIOBa «Mutter» B TEXHUYECKOM KOHTEKCTE:
«NietmutternzugdornmitMutterM4 fiirProfi-Nietzange, passendfiirBGS 405 (Art. 405-
M4)». B pesynbTaTe 3ampoca MOMCKOBas CHCTeMa BBITAET, CPEAM MPOYEro, HECKOIBKO
M300pakeHUM ¢ ralkaMu U OUTaMu JIJisl TA€YHBIX KJIFOYEH, YTO U COOTBETCTBYET CMBICITY,
3aIaHHOMY B HCXOJJHOM TCKCTC.

D‘:’%’-
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[IpuBenem eiie oguH NpuMep.

«Als Weiterentwicklung der spanischen Reiter kann der Tschechenigel angesehen
werden, der im 20. Jahrhundert als Panzersperre entwickelt wurde»

[Tpeanonoxum, HE0OXO0IMMOTIEPEBECTUTEPMUH «SpanischeReiter»,
KOTOPBIMIOCIIOBHONIEPEBOJIUTCS, KaK «UCIAHCKUEBCAJAHUKU». BoOT u300pakeHus,
BBIJJAHHBIE TTIOMCKOBOM CUCTEMOM O 3TOMY 3aMpocy:

I iy [ B A R

Cpenn oXugaeMblXx HM300paXEHHUM C BCaJHUKaAMU B Tjlaza OpOCarOTCsA TakkKe
KAPTUHKU C MPOTUBONEXOTHBIMU 3arpaKJCHUSIMH, YTO U COOTBETCTBYET KOHTEKCTY
UcXoaHoro Tekcta. CTOUT YHOMSHYTh, YTO HMEHHO C 3TUM TEPMUHOM OBLIH COTPSIKEHBI
HEKOTOPBIE CIIOKHOCTH MEepeBojia BO BpeMs Benukoit OTeuecTBEHHOM BOMHBI.

[Tpumep3.

B pacckaze JI. ®panka «Der Menschistguty B TeKCTe IPUCYTCTBYET HPEIOKEHUE!
«Das bekam alles: ein Kinderzimmer, sterilisierte Kindermilch, einenfedernden
Kinderwagen, einenweifllackierten Stall, Hampelmdnnery. IlpumeHenne crocoda morcka
nepeBoja MpU MOMONIM HW300pakeHWd 1o 3ampocy «Feder» maer wu3oOpakeHHe C
pe3yabTaTaMu MOuCKa:

/, wualrert

yon

“VJorgcrn

Cpeau npo4nx KapTUHOK BBICOK MPOIEHT U300paXKeHUM ¢ U300pasKeHUSIMH TIPYKHH,
Onarojapsi 4eMy BO3MOKHO MOHUMaHHUE TOTO, YTO peub UAET O mpyxuHax. OJHAKO U3
KOHTEKCTa SICHO, 4YTO JETCKas KOJsICKa, YIOMsHyTas B TEKCTe, CKOpee He
CTOANPYKUHEHHAS», a «IMOAPECCOpeHHas». Tak, TOHSIB COJEPKATEIbHBIA KOHIEHT
TEKCTa, MOXKHO TT0100paTh O0Jee TOUHBIN MepeBOI.

ITpumep4.
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Brekcrepacckasza Leonard Frank «Der Mensch ist guty mpucyTcTByeTnpenioxeHue:
«Spdter ein Spazierstockchen, einen Matrosenanzug mit einer Miitze, auf der stand ,,S.
M. S. Hohenzollern“, einen rindsledernen Biicherranzen, eine Rechenmaschine mit roten
und weifsen Kugeln, einen polierten Griffelkasten»

AJIeKBaTHBIN, COOTBETCTBYIOIIMI KOHTEKCTy mepeBog cioBa «Griffelkasten» B
cloBapsAX OTCYTCTBYeT. IloWick mepeBoja HpH IMOMOIIM HM300paKEHUH IO 3aIlpocy
«Griffelkasten» maet ciemyromnue pe3yabTaThl:

([ CEatsia

Ha neBsiti W3 MATHAANATH KAapTHHOK H300paKCHBI IMEHANBI IS KAHIEIIPCKUX
NPUHAUICKHOCTEH. B COBpeMEHHOM HEMEIIKOM S3bIKe Ul 0003HAYCHHs KOHIICHTA
IMEHAJI 06s14H0 ucniosb3yercs ciioBo «dasPenaly.

Takum oOpa3oM, oHUM U3 3(PHEKTUBHBIX METOIOB MEPEBO/Ia TEXHUIECKUX TEKCTOB
C HEMEIIKOTO sI3bIKa Ha PYCCKHUH, CIIOCOOOM M30€XkKaTh IPPATOIOTHIO TIEPEBO/IA SIBIIACTCS
METOJ TIOMCKa KapTHHOK C HCIIOJb30BaHMEM HHU(POBBIX TEXHOJOTHH, MHA4Ye TOBOPS,
METOJ MOJMMOJAIBHOCTH. B TeCHOM B3aUMOJEHCTBUM C KYJIbTYPHO-KOTHHUTHBHBIMH
dakTopaMu pabOTalOT W CHUTyallMOHHBbIE (DAKTOPHI, KOTOPHIC BKJIIOYAIOT yMECHHE
UCIIOJIb30BaTh S3BIKOBBIE CPEJACTBA HAa OCHOBE OINPEACICHHBIX IPEICTABICHHUIA.
KyabTypHO-KOTHUTHBHEIE (baxTophI YUUTHIBAIOT IPECYIIO3UTHBHEIE,
SHIUKJIONEANYECKHE U (DOHOBBIC 3HAHUS MEPEBOIUNKA U MPEACTABICHNE MEPEBOIINKA O
COOTBETCTBYIOIIMX 3HAHHWSX JPYrUX YYaCTHHKOB KOMMYHHKATHBHOTO aKTa Kak
IpeICTaBUTENIEH COOTBETCTBYIOIINX KYJIBTYpP, 3HAHHUS IEPEBOIYMKA O HOPMAX PEUEBOTO
U HEPEUYEBOrO IOBEJICHHMS, BKJIOYAs TEKCTOBBIE KOHBEHIMM M HMX COOTHOIIEHHE C
KOHIIENTYaIbHBIMU CHCTEMaMH B JIBYX KYJIbTypax.

CHmcok HCNMoJIb30BAHHBIX HCTOYHHKOB:

1. I'puropseBa B.C. PeueBoe oOuieHne B acrekTe B3auMOJICHCTBUS KOTHUTHBHBIX U
S3BIKOBBIX CTPYKTYp // KorHutuBHbIe uccnenoBanus s3bika. — 2012, - Ne 12, — C. 82-92.
2. bonasipes H.H. AnTpomoneHTpudeckas CYIIHOCTh S3bIKa B €ro (PyHKIUSX,

eIMHUIAX U Kateropusx // Bornpockl kornutuBHON nuHTBUCTUKA. — 2015. — Ne 1 — C. 5-
12.
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COGNITIVE APPROACH TO TRANSLATION OF FOREIGN LANGUAGE
TEXTS INTO RUSSIAN

V.S. Grigorieva, Yu.A. Zakharov
Tambov State Technical University, Tambov, Russia
e-mail: grigoriewa@mail.ru

Abstract

The article deals with the factors contributing to adequate the activity of a translator
in intercultural communication, based on cognitive-discursive analysis of the original
foreign-language text. The authors consider the using of cognitive mechanisms of
interpretative function of language that it allows to explain the dynamics of verbal
interaction and leads to the most accurate reproduction of the meaning expressed, and
the cultural-cognitive factors that contribute to the solution of problems of narratology
translation in intercultural communication are analyzed.

Keywords: anthropocentricity, cognitive-discursive analysis, erratology of
translation, cultural-cognitive factors, interpretative function of language, theory of
communication, intercultural communication.
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THE APPEARANCE OF PERSONAL BRANDING AS A SUBJECT IN
HIGHER EDUCATION

M. Hajnal, C. Czeglédi, A. Papp-Vary
Budapest, Hungary
e-mail: monika.hajnal@gmail.com; czegledi.csilla@gtk.szie.hu, arpad@papp-
vary.hu

Abstract

In our study, we examine the relationship and interaction between personal
branding and education, including higher education. So far, personal branding has not
been a subject of the utmost importance within the framework of education. However
though, the results of our survey demonstrate that if personal branding as a subject is
included in the syllabus of higher education, it may support the chances of jobseekers
and new entrants on the labour market, facilitating their successful employment. Thus we
can get a clear picture of the necessity for including personal branding in the processes
of education, which is facing new challenges.

Keywords: higher education, personal brand, human resources, marketing

Introduction

The 21st century educational methods are becoming more and more practice-
oriented, highlighting the significance of providing the students with up-to-date
knowledge. The everyday use of online communication tools places great emphasis on
the change of education towards this direction, which results in new subjects and
supplementary courses. In addition to these processes, generational changes also
progress.

One of the current topics is personal branding, as most people (and not only young
people from today’s generation) exactly know that they need personal branding and self-
marketing.

The education of personal branding may become a complex process, which may
also involve a number of other subjects. During the process of personal branding, the
application of effective communication and problem-solving skills must also come to the
fore, together with abilities such as empathy and flexibility. However career planning and
basic guidance are also essential besides self-awareness. With the help of a personal
brand, job search techniques can be used effectively if students are provided with ready-
to-use, proactive and up-to-date methods and knowledge. It should also be remembered
that the aims of personal branding also include utilitarian aspects such as higher salary,
growing reputation and faster promotion.

It is also a tool of self-expression if someone does not engage in branding in order
to achieve direct financial benefits, but to raise awareness and create a positive image
among a specific audience.

What is a personal brand?

The first industries where the spread of personal branding was realised were the
ones where personal branding paid off to the greatest extent, for example the film
industry, fashion, music and professional sports. People engaged in these fields usually
build strong personal brands. When we mention strong brands, we often think of stars,
that is, people with a particularly strong position whose outstanding performance is

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS

103



mailto:monika.hajnal@gmail.com
mailto:czegledi.csilla@gtk.szie.hu
mailto:arpad@papp-vary.hu
mailto:arpad@papp-vary.hu

acknowledged by the environment, also rewarding them to an outstanding degree
[Toréesik, 2017]. Think of David Beckham as an example.

According to the laws of marketing, branding itself can be used virtually anywhere
if consumers have branding opportunities. Examples that can be branded include physical
products, services, businesses, geographical units, organisations and ideas [Papp-Vary,
2013]. Personal branding is not much different, as a book by Tom Peters, management
consultant suggests. In his book The Brand You 50, Peters presents fifty ways an
employee can transform himself/herself into a brand. He uses the term ’Brand You’
referring to some kind of an independent entity providing a promise of a reliable, fresh,
first class *something’ (Peters, 1999). We may see the expression as a synonym of brand
you: 'Your brand is a promise kept.” [Purkiss - Royston-Lee, 2010]. Dan Schawbel
already mentions the term ’personal branding’. His explanation defines the process of
personal brand building: *Personal branding describes the process by which individuals
and entrepreneurs differentiate themselves and stand out from the crowd by identifying
and articulating their unique value proposition, whether professional or personal, and
then leverage it across platforms with a consistent message and image to achieve a
specific goal. In this way, individuals can enhance their recognition as experts in their
field, establish reputation and credibility, advance their careers, and build self-confidence
[Schawbel, 2012].’

On the one hand, authors describe me-branding (or self-branding) as a process
including the conscious and consistent communication of our professional and personal
qualities and values, making them visible to others [Laszlo, 2015]. On the other hand,
they define the term ’human brand’, emphasising that ’formally, a human clearly
corresponds with the criteria of a brand, because he/she is self-identical and can be
separated or distinguished from other people [Torécsik, 2017].

Through further analysis of the term we finally come to a definition of personal
brand building. According a definition by Arpad Papp-Vary, this means the definition
and demonstration of personal strengths, successes and values, increasing the awareness
of one’s influence on others and presenting one’s own story. First of all, it requires
persistent and consistent work and thoughtful construction, also involving some courage
[Papp-Vary, 2009]. Outstanding examples of personal branding always highlight key
competences such as communication, reliability and transparency. The stability and
developability of the personality and self-awareness are essential for the conscious
representation of the values distinguishing him/her from others. In addition, professional
performance is also one of the key elements that serve as the basis for a personal brand.
Strong brands are always developing — they always seek to improve and provide better
quality.

The connection between personal brand and generations

The rapid spread of personal branding was significantly affected by generational
change. The Z generation (people born after 1995) was socialised in this era. This
generation thinks it is natural to make itself marketable through the same means (Nagy,
2014). For the Z generation, social media has become a natural part of life, and they
experience their personality, relations and life through these channels. They have grown
into a world where it is easier to understand everyday events with the help of the internet
than using classic methods [Trunk, 2017].

In the case of the young generation, real-time textual and visual communication
has become dominant [Tordcsik, 2017]. A variety of social platforms have been created
including Facebook, Twitter, Instagram, Flickr, LinkedIn, etc. Attractive introduction and
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self-representation have become a common practice on these platforms, because online
presence is often realised visually — in those cases, photos tell our stories, not textual
platforms. It has become fundamental to be interesting, stand out, get noticed, and
generate impulses all the time. A virtual space of personality building was born. In this
space, people can build themselves and even their personal brands according to their
intelligence and needs.

The Z generation also arrives at workplaces with a new attitude. Their mindset
does not focus on work, but tasks to solve. Annual performance reviews are replaced by
ongoing evaluation, where instant feedback may be decisive. Their network of
relationships basically exists in the digital space, therefore they are not proficient in
personal conflict management techniques [Willin-To6th, 2018].

The role and importance of personal branding in education

This new era and this new generation require a different kind of education, where
new approaches and methods adapted to the members of the new generation are essential
[Hajnal M; Czeglédi Cs; Fodor-Borsos E, 2019]. In the United States of America,
specific online learning platforms such as LinkedIn Learning, edX, Udemy or Udacity
have become increasingly popular. These all necessitate a new kind of education system.
The younger generation prefers affordable alternative solutions to traditional means of
education, and employers accept qualifications acquired this way as well. Self-directed
learning is driving the need for new credentialing systems. More employers will be
accepting different types of credentials as they seek to build diverse talent pools and
expand their reach. Younger generations are starting to refuse traditional degrees due to
the ever-increasing cost of tuition, which has increased by nine percent in a year in the
case of four-year public school programmes. Some people avoid college altogether,
pursuing free or low-cost online courses that provide enough education on important
skills to get by. As companies continue to accept non-traditional credentials, students
become able to avoid debt, and study at their own convenience without fear of
unemployment [Schawbel, 2017].

Personal branding as a school subject was first introduced in Hungary by a private
university, Budapest Metropolitan University. The training was launched for first-year
(full-time and part-time) students at the Faculty of Business, Communication and
Tourism in autumn 2018. The programme was aptly named MyBrand and provides a
professional portfolio-based training. The aim of MyBrand is to ensure that the graduates
of the university start their professional life and career on the labour market more
confidently, in possession of a professional portfolio. This also means conscious and
constant career planning for the students during their university years as they organise
their professional experiences in a so-called professional portfolio, which they can take
along after their graduation. As a result, they have an opportunity to build their own
brand, and learn to present their competences in way that is the most attractive and
relevant for potential employers. This gives them credibility, competitive advantage and
tangible results. Therefore they successfully enter the labour market as new entrants, and
their promotion, professional development and representation is facilitated after their
years of work experience.

MyBrand enables the easier motivation and activisation of students, because the
compilation of their portfolio requires more active participation, stronger work ethic,
individual responsibility and closer cooperation with educators.

The introduction of MyBrand is not only an advantage for students, but it also
allows the university to position itself as an innovative educational institution. It adds to
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the prestige of the university as it increases the value of degrees received there, also
providing awareness and credibility. In addition, it provides educators with new
methodological knowledge as it requires a new Anglo-Saxon kind of teaching attitude,
establishes partnership with students, and presupposes an open attitude. The teaching
staff of the university can also employ these techniques and educational methods with
great efficiency.

According to the plans of Budapest Metropolitan University, the subject will also
be included in its international programmes from September 2019, encouraging even
more students to apply for the university.

The subject matter and methodology of this research

We carried out an online research in order to map the situation of personal
branding in higher education. The questionnaire survey took place in March 2018. We
based our research on a Google Drive tool designed for this purpose, the Google Forms
format. The link of the questionnaire was distributed online among Budapest
Metropolitan University students. (At that time, the MyBrand programme had not started
yet.) The size of the available sample that also served as the basis of further results was
158 persons (n =158). In connection with the survey methodology and the target group
reached (Budapest Metropolitan University students), 87 percent of interviewees are less
than 25 years old, and this means a count of 130 persons. As interviewees included part-
time students, we presumed that this category would also include students over the age of
36, and 6 persons belonged to this age group. 43 persons from the sample are part-time
students, which is 27 percent of the total number of respondents, while full-time students
amount to 73 percent (115 persons).

Most respondents aware of the term ’personal branding’ have heard about the
expression during their studies: their number is 98 persons out of 120. This is followed
by 66%, the ratio of people who met the term on the internet. 29 percent of respondents
met personal brand at events and conferences. 20 percent of them stated that a well-
known person was an example of a personal brand. 17 percent of the interviewees learned
about the term in their circle of acquaintances, and 16 percent of them learned about it
from the TV or the radio. Only 4 percent saw bad examples to avoid in connection with a
well-known person. At the same time, only 1 percent wrote that they encountered this
term at work. Also, only 1 percent marked the answer that a well-known person (or
several well-known persons) provided good and bad examples of personal branding as
well. (Fig. 1).

Where did you hear about personal branding?

During my studies |EG— R s
Onthe internct |GG 66
At events [N 0
At conferences [N 19
Awell-known person was a good example I 20
In oy circle of acquaintances [N 17
Onthe TV or theradic NN 16
Bad M 4
Examples to avoid from a well-known pesonfil] 4
Atwotk | 4

Well-knownpersons providsd good and bad examples| 1

| 20 3 40 S0 &0 ] BD 90 100

Figure 1 - Where did you hear about personal branding?
Source: The authors’ own edit, 2018
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The abovementioned study clearly shows that personal branding is a popular topic
in higher education. Its presence is especially strong in higher education programmes
with marketing subjects (or subjects discussing the topic).

Results

It was also concluded from the results of our research that more than 2/3 of
interviewees (68 percent) would avail themselves of professional help in their personal
branding. However, they consider personal branding to be important — respondents
ranked career-related values, characteristics and definitions such as life and career goals,
diligence, professional relations and job search as the top 5 items on the lists.

According to our respondents, personal brand has the greatest effect on the
increasing of popularity, the establishment and development of professional and personal
relations, and job search (from among the fields provided), while it has little effect on
other non-professional fields (e.g. family, dating, completion of studies) (Table 1).

Descriptive Statistics
What do you think, how much does personal branding affect the fields below?
Please mark your answer on a scale of 1 to 5.

Std.
N Minimum | Maximum| Mean Deviation Skewness Kurtosis

Statistic | Statistic | Statistic | Statistic | Statistic | Statistic | Std. Error| Statistic | Std. Error
15. [Increasing popularity] 158 2,0 5,0 4,525 , 7375 -1,487 ,193 1,547 ,384|
15. [Building professional relationships] 158 2,0 5,0 4,506 ,7026 -1,195 ,193 ,486 ,384
15. [Job search] 158 1,0 5,0 4,316 , 7494 -1,053 ,193 1,566 ,384
15. [Development of personal relationshipg 158 2,0 5,0 4,228 7729 -,587 ,193 -,562 ,384
15. [Job interviews] 158 1,0 5,0 4,158 ,8853 -,986 ,193 ,902 ,384
15. [Self-realisation] 158 1,0 5,0 4,152 ,9182 -,757| ,193 -,220| ,384]
15. [Promotion] 158 2,0 5,0 4,139 ,8018 -,633 ,193 -,170 ,384
15. [Dating ladies or gentlemen] 158 1,0 5,0 3,962 1,0213 -, 723 ,193 -,282 ,384
15. [Successful completion of studies] 158 1,0 5,0 3,108 1,1150 -,187| ,193 -,503] ,384]
15. [Deepening family relations] 158 1,0 5,0 2,791 1,2469 ,164] ,193 -,857 ,384

Table 1 - How personal branding affects the fields below
Source: The authors’ own edit based on a questionnaire survey, 2018
Respondents were also asked about their needs in terms of assistance or services
by professionals or consultants. 73 percent of them mentioned professional training,
followed by professional support in verbal communication (64 percent) and self-
confidence and self-awareness (64 percent). We think that it is a forward-looking and
positive result that 59 percent of students would also require help in website creation. The
creation and publishing of professional content is almost as important (the difference is
only 3 percent), 56 percent of students would require support in this field. The creation of
uniqueness is important for 46 percent, while 44-44 percent think that a revision of their
social media profile or body language would be important. Clothing (which is associated
with appearance) was only mentioned by 34 percent. The writing of their CV was only
mentioned by 30 percent of them, which shows that respondents usually solve this by
themselves, possibly with the help of the internet.
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In what field(z) would you ask for professional assistance?

Professional training |- 73
Verbal communication I —— 4
Self-confidence and self-awarensss IR —— 4
The creation of a websitz GGG 5o
The creation and publishing of professional content GGG S
Distinciness, uniquenss: ITEEEEENEEEE——— 15
Revizion of social media profile, propoeal: IE————————— 1.
Body language e 1.4
Cll:!-[hil‘lg I
Writing a CV | ()
MNone of these field=jpm 3
Tdonotknow ) 1

0 10 20 30 40 50 G0 r0 8O 90 100

Figure 2 - In what field(s) would you ask for professional assistance?
Source: The authors’ own edit based on a questionnaire survey

The results of the survey clearly show that there is considerable demand for
professionals’ services in order to make the personal brand more successful and better
known.

Conclusions

The results of our survey justify the forecasts predicting that personal brand
consulting may be one of the fastest growing fields of the next three decades (Schawbel,
2012). At the same time, it is clear that the need arises for human consulting services
facilitating and supporting the development of a personal brand.

All around the world there is an increasing number of consulting and marketing
companies providing assistance for job seekers to develop their personal brands and thus
become *marketable’ in the labour market (Brooks — Anumudu, 2016).

Our study clearly demonstrates that the idea of personal branding is well-known
among students of business higher education. It is also obvious that the field is important
to them, therefore it may be useful to create distinct courses on personal branding in
universities and other higher education institutions.

As we have pointed out, personal branding in this sense is actually about
communicating the professional skills and personal qualities relevant to our professional
life to as many important people (in terms of our career) as possible. Thus our personal
brand becomes a tool to reach our professional goals, bringing us closer to the success to
be achieved.

The example of Budapest Metropolitan University clearly shows that conscious
personal branding may be taught and learned through programmes operating within the
framework of higher education, for example MyBrand. Furthermore, the MyBrand
portfolios of the students provide them with an opportunity that may define their future
both professionally and personally.
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MEPCOHAJIBHBIN BPEH]] B CUCTEME BBICIIIEI'O OBPA3OBAHUS

Xaitnaa M., YUeraean Y., [lann-Bapsr A.
bynanemr, Benrpus
e-mail: monika.hajnal@gmail.com; czegledi.csilla@gtk.szie.hu, arpad@papp-
vary.hu

Annomauusn

Hzyuena e63aumocesasv u e3aumooericmeue Mmexncoy HNOHAMUAMU «NePCOHATLHBI
Opero» u «svicuiee obpazosanuey. JJo cux nop nepcoHanbHulil OpeHOune He OblLl NPeOMenom
nepeoOCMeneH Ol BaANCHOCMU 8 PAMKAX CUcmeMmbl 8vicuieco obpazosanus. Tem He meHee,
pe3yibmamsl Hauieeo onpoca NOKA3bl8aiom, umo u3yueHue cneyupuKku nepcoHanrbHO20
OpeHOunea u e2o 6HeOpeHue 8 NPocPaMM) GblCUe20 00PA308aAHUL MOJHCEM YEEeTUUUMb
WAaHCyL couckameneli U HOBbIX YUACMHUKO8 HA pbihKe mpyoda. B cmamve obocnogvieaemcs
HeooX00uUMocmy U3yyeHusi 0cobenHocmel NoCmpoeHUsi NePCOHANbHO20 OpeHoa 6 cucmeme
o0bpazosanusi.

Kniwouesvle cnoea: esvicuiee obpasosanue;, nepcoHAlbHuIL OpeHO; yenogeuecKue
pecypcbi; Mapkemune.
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JIN®PEPEHLIIMPOBAHHBIN MOAX0/ K OBYYEHUIO
WHOCTPAHHOMY SI3BIKY B HESI3BIKOBOM BY3E

Opemuna E. E.*, MaxoBukona JI. B., Jloruna T. B.
TI'Y um. I'.P. lepxxaBuna, Tamb6oB, Poccus
*e-mail: oreshekaterina@yandex.ru

Annomayusn

Cmambvs nocesawena npooieme npumeneHus OughgpepenyuposanHoco nooxooa K
00yUeHUr UHOCMPAHHOMY SA3bIKY 6 Hessvikosom BY3E. Iloopobno packpwisaromcs
mMpyOHOCMU, C KOMOPLIMU MONCHO CMOJKHYMbCA NPU 00YUeHUU UHOCMPAHHOMY SA3bIKY
CMyO0eHmos HesA3bIKogblx chneyuanvhocmetl. Ocoboe HUMAHUE YOeniemcs peuleHuio
npobemvl 00yuUeHUs: U OCHOBHLIM NPEeUMYyuecmeam OudhpepenyuposanHoco nooxooa 8
npoyecce ONMuMU3ayUY pabomul u no8vluleHUs. e€ 3 pekmusHocmu.

Knrwouesvte cnosa: ougghepenyuposannvlii nooxod, obyueHue UHOCMPAHHOM)
A3ZBIKY, paboma 6 epynnax.

Beenenne

Cucrema BbIcHIeTO OOpa3oBaHMs B Poccum moCTENEHHO MEHSIETCs, CTPEMSCh
COOTBETCTBOBATh MOTPEOHOCTSIM COBPEMEHHOI'0 O0IIecTBa. 3a MOCIEIHUE JAECATUICTUS
nperepriesa CyIIeCTBEHHbIE H3MEHEHHUs yueOHas MporpaMMa BBICIIMX Y4eOHBIX
3aBEICHUM — HEKOTOpble JUCIUIUIMHBI TOJHOCTBIO HCYE3JIH, HEKOTOpble ObLIN
MOJIUGUIIMPOBaHbI, B TO K€ BpeMsl yueOHbIN IUIaH oOoratuics HOBBIMH Kypcamu. Ilpu
3TOM, AMCUUIUIMHA «VHOCTpaHHBIM S3BIK» HE TOJBKO COXpaHWJIACh, HO M IpuolOpena
CEroJIHsd 3HAYMTEIbHYIO aKTYaJbHOCTh. Pa3BUTHE MEXKIyHApOIHOI'O COTPYIHHYECTBA B
0o0JacT HayKW, MEIWLUHBI, TEXHHUKH, MPOMBIIUIEHHOCTH, a TaKXe T'yMaHUTapHbIE
KOHTAKThl OTKPBIBAIOT HOBBIE NEPCHEKTUBBI B pPa3IMYHBIX cdepax AesTeIbHOCTH.
HeoOxoauMoCTh aKTUBHO B3aWMOJIEHCTBOBAaTh, Y4acTBOBaTb B IE€pPEroBopax H
KOH(EpeHIHIX, 3HAKOMUTBCS C HAYYHOU JINTEpaTypoil, MPEACTABIATh PE3YIbTaThl CBOEH
pa®oTbl TpeOyeT BBICOKOTO YPOBHSI BJAJEHUS MHOCTPAHHBIM SI3BIKOM JIaXK€ OT
BBIITYCKHUKOB HEJIMHIBUCTHYECKUX CIIELIUATIbHOCTEN.

Matepuajabl 1 METOABI

[enbto mpenomaBanus JUCHUIUIMHBI «IHOCTpaHHBIN S3BIK» B HES3BIKOBBIX BY 3ax
SBIIsIETCSI 00yueHNEe MHOS3BIYHON NMPO(hecCHOHATBLHO OPUEHTUPOBAHHOW KOMMYHHKAIIUH,
TO €CTh TMOATOTOBKA CTYIEHTOB K HMHOS3bIYHOMY OOIICHHIO B IMPO(EeCcCHOHATBHBIX,
JIETIOBBIX, HAy4HbIX cuTyanusx [3, c¢. 72]. JloCcTMKEeHHE HaHHOW WENU CBS3aHO C
peanu3anueil mpemnojaBaTeneM CIeAYIONMX 3afad: TINATENbHBI OTOOp S3BIKOBOTO
MaTepuana, ompeselieHne oObeMa MarTepuaja W PacHpeelieHHe €ro MO YPOBHSAM,
dbopMynupoBaHUE MEXaHUW3Ma OBJIAJCHUSA CTYJEHTAaMH OCHOBHBIMH BHJIaMU pPEUEBOM
NEeSITENbHOCTH, pa3pabOTKa CPEJICTB U KPUTEPUEB KOHTPOJISI, CO3/IaHUE MYJIbTUMETUNHBIX
KYpCOB JIJIs1 HHAUBUAYAIbHOM U TPYMIIOBOM paboTHI.

Conepxanue kypca «HOCTpaHHBIN S3BIK» BKIIOYACT B c€0s1 KOMILJIEKC 3a/IaHUH,
HaIIpaBJICHHBIX HA Pa3BUTHE Yy CTYIECHTOB BCEX BUIOB peueBOM JeATesbHOCTU. [lepeBon
npo(eCCHOHAIIBHO OPUEHTHPOBAHHBIX TEKCTOB HCIIOJIB3YETCSl HAapsIy C MPOCMOTPOM
BUJICOMATEPUANIOB, CUTYallMOHHBIMH 3aJaHUSAMH U posieBbiMu urpamu. [1.1. O6pasunos
BbIJICNISIET OCHOBHBIE YCJIOBHSI HCIIOJIb30BaHUS TOJOOHBIX 3aJaHM HA 3aHATUAX IO
MHOCTPAHHOMY SI3bIKY B Hesi3bikoBoM BVY3e: yetkas ¢popMynupoBka 1eneil HHOSI3bIYHON
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JESITENPHOCTH; CONMANIbHAS U TIpo(deccroHaNbHAS HAMPABIEHHOCTh dTOU JIEATEIHHOCTH;
YIIOBJIETBOPEHHOCTh CTYACHTOB IPH PEIICHUH YaCTHBIX pEUYeBBIX 3aj7ay; (popMupoBaHUe
y CTYICHTOB YMEHHUS TBOPYECKH TMOIXOAUTh K PEIICHUIO 3a7ad  OOIIEHUS;
OJIarOMpUSITHBIN MICUXOJIOTUYECKHUI KJIUMAT B KOJIJIEKTHUBE [3, ¢. 68].

Opnako yXe Ha TMEpBBIX 3aHATHSAX MO HWHOCTPAHHOMY S3BIKY IMperojaBaTellb
CTaJIKUBAETCSl C MPOOJIEeMOl, KOTOpasi MOXKET MOCTAaBUTh MO/ COMHEHHE 3(PPEKTUBHOCTD
y4e0HOTO TIpoIlecca — CTYIACHTHI OJHOW TPYNIbI MMEIOT Pa3HBIA YPOBEHb BIIAJICHUS
WHOCTPAaHHBIM sI3bIKOM. HMHOrAa sTa pasHula sBiseTcs 3HaYuTeNlbHOH. OCHOBHBIE
OPUYMHBI TaKOM pa3HUIBI — OCOOEHHOCTU JIMYHOCTU CTYACHTOB, HHAMBHIyaJbHbIC
CIIOCOOHOCTH K HM3YyYEHHIO WHOCTPAHHOTO SI3bIKA, PA3JIMYHBIN YPOBEHb MpEIOaBaHUS
WHOCTPAHHBIX SI3BIKOB B IIIKOJIE. DTH MPUYHMHBI YacTO B3aMMOCBS3aHBI. HeraTwBHBIN
OTBIT M3YYEHHUS WHOCTPAHHBIX SI3BIKOB B INKOJE CHUXACT MOTHUBAIMIO CTYACHTOB K
nanpHele pabore, B TO BpeMsi KaK HHU3Kas MOTHBAIMS BEACT K CHUXCHHUIO
3¢ (HEKTUBHOCTH M3YUYEHUS] HHOCTPAHHOTO SI3bIKA.

HuddepeHIIMpoBaHHBII MOAXO0Jl K OpraHu3alud paboThl Ha 3aHATHUSX IO
WHOCTPAHHOMY $SI3BIKY CYIIIECTBEHHO MOBHIIAET () (HEKTUBHOCTh U3yUCHUS S3bIKA.

JuddepeHrpoBaHHoe 00y4eHHEe OCHOBAHO HA MCIOJIb30BAHUM 33JJaHUN pa3HOIo
YPOBHS B 3aBHUCHUMOCTH OT CIIOCOOHOCTEH CTYIEHTOB W YpPOBHS CHOPMHUPOBAHHOCTH
pCUCBBIX HAaBBIKOB M yMeHHH [2, c.15]. M3BecTHO, YTO CIMOCOOHOCTH K HW3YYCHHUIO
WHOCTPAHHOTO SI3bIKa HE OJIMHAKOBBI: OJTHUM SI3BIK NAETCS JIETKO, IPYTUM — C OOJIBIIUM
TpyaoM. C Ipyrod CTOPOHBI, Y KaKIOTO CTYJAEHTa CBOM OCOOEHHOCTH M CKIOHHOCTH:
OJIHU JIETKO OCBaMBAIOT JIKCHKY M IpaMMaTHYe€CKHe KOHCTPYKIIHUU, HO CTAKUBAIOTCS C
TPYIHOCTSIMH, BBITIONHSAS 33/IaHUs Ha ayJUPOBAHUE; MPYTHe UMEIOT Pa3BUTHIC HABBIKU
ayIMpOBaHMs, HO TIPAKTHYECKH HE CITOCOOHBI BHIPA3UTh CBOIO MBICIH HA WHOCTPAHHOM
s3plke. Ha HagampHOM JTame MpermojaBaTenio HEeOOXOAUMO H3YYUTh CKIOHHOCTH
CTYJICHTOB TpPYIIBI, HMX Yy4eOHbIE BO3MOXXHOCTH, a TakKXKe MPOAHAIN3UPOBAThH
MEPCIIEKTUBBI Pa3BUTUS STUX BO3MOXKHOCTEH. Ha oCHOBE pe3ynbhTaToB JAHHOTO aHAIHM3a
pa3pabatbiBaeTcs iIaH IudQepeHIIMPOBAaHHOTO OO0yYEHUS HHOCTPAHHOMY SI3BIKY B
HesA3bIKOBbIX BY3ax.

JuddbepeHIpoBaHHbII MOIX0/ HAIIPaBJIeH Ha JUKBUIAIUIO MPOOETIOB B 3HAHUSIX
CTYJICHTOB, H a «BBIPABHUBAHWEC» TPYIIIbI, OH TO3BOJIACT YYUTHIBATh WHJIMBHIYAIBHO-
TUTIOJIOTHYECKHUE OCOOCHHOCTH JMYHOCTH. OH Takke MpeArnonaraeT YTOYHCHUE e |
collep>kaHusi OOydeHUs, MPUBEJACHHE MX B COOTBETCTBUE C OCOOEHHOCTSIMH TPYIIIHI.
HuddepenmpoBannbiii  moaxoa B OOy4YeHMHM TeCHEHIIMM 00pa3oM CBsI3aH C
WHIMBHyaTn3aIeil 00y4eHus, T.e. ¢ YUETOM HHTEPECOB, CKIIOHHOCTEH CTYIEHTOB; MX
MHUPOBO33PEHMsSI; HMX CTaTyca B KOJUIEKTHBE (MOMYJSPHOCTU CpPEId COKYPCHHUKOB,
CUMMATHI /I HAXOXKICHHUS PEUYEBBIX MApPTHEPOB, JIMJIEPCKUX KAYECTB M CIIOCOOHOCTH
abdextuBHO pabotath B KoMmaHae). JuddepeHrupoBaHHBI MOAXOI TMO3BOJISET
n30eKaTh YPE3MEPHBIX HArpy3o0K, CTpecca W CTpaxa, KOTOpbIE YacTO HE IMO3BOJISIOT
cabbIM CTYZICHTaM OTBEYATh HA 3aHATHUSAX, a CHJIBHBIM CTYJIEHTaM J1aeT BO3MOXKHOCTh
NPOSIBUTh B pabOTE CaMOCTOSITENILHOCTh W TBOPYECTBO, TAaKUM OOpa3oM, MOBBIIIAETCS
MOTHBAIIUS K U3YYCHHIO HHOCTPAHHOTO SI3bIKAa Y BCEX CTYICHTOB.

OpHako wcnonb3oBaHue AupepeHIUpPOBAaHHOTO TMOAXO0Ja TauT B  cede
3HAYUTENBHBIA HENOCTAaTOK, 0€3 MPEeoJoJIeHUsT KOTOPOTO HEBO3MOXKHO 3(derTuBHOE
o0ydeHre MHOCTpaHHOMY s13bIKY. Co3maeTcst mapaIoKCaIbHOE TI0JI0XKEHHE, IPH KOTOPOM
0oJee CUIIbHBIE CTYICHTHI, KOTOPBIE OBICTPO paboTaroT Garogapsi CBOUM CIIOCOOHOCTSIM,
MOJIYYAOT IOTIOJTHUTEBHBIC 3a/IaHUS, B TO BPEMs KaK cIa0ble BHITIOIHSIOT 00JIETYCHHBIE
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3aJaHUsT B MEHBIIEM KOJW4YecTBe. Takas opraHusamuss pabOThl NPUBOIUT K
3aTOPMaXMBAHUIO B MOBBIIICHUN YPOBHS 3HAaHUH U TE€X U APYrux [6, c. 567].

[IpoGnema ontumu3anuu paboOThl W JUKBUAALMHM pa3pblBa MEXAYy Tak
HA3bIBAEMbIMU CHJIBHBIMU U CJaOBIMU CTYJIEHTaMU MOXET OBITh pelieHa TOJbKO Ha
OCHOBE COUYETaHUs MPAaBUJIBHOTO MCMOJIb30BaHUS WHIUBUIYaTbHOM, MAPHOU, TPYNIIOBOM
1 KOJUICKTUBHOM (opM pabOTHI.

[legaroru nmpennararoT MHOKECTBO IPUEMOB /ISl IPEOAOIEHHS 3TUX Mpoduem: 1)
IpU MPE3eHTAIMH HOBOT'O TPaMMaTHYECKOr0 MaTepraia MpPaBUIIO BHIBOAST CTYIEHTHI CO
cnaboil crocoOHOCTBhIO K OOLIEHUIO (PYHKIIMOHATBHBIX TMPU3HAKOB TI'PAMMATHYECKOTO
SBJICHUS; 2) LEJIEHANPABICHHOE HCIIONIb30BAaHUE OMOP PA3JIMYHOIO THUIA: CMBICIOBBIX,
BEepOANbHBIX, WJUIFOCTPATUBHBIX, CXEMATUYECKHUX, MpPaBWIbHO MOJ00paHHas omopa
MOMOXET CJIa0OMY CTYJIEHTY OCO3HATh HOBOE I'PaMMAaTUYECKOE SIBJICHHUE, MPU YCBOCHUU
JIEKCUKH TIOMOXET JIOTaJaThCsl O 3HAYEHHH CJIOBa, MpPU OOYYEHHH MOHOJIOTHYECKOMY
BBICKa3bIBAHUIO - U3JIOKUTh MBICIH; 3) O4€pEAHOCTh OMPOCa — €CJIU MEPBBIMU OTBEYAIOT
CWJIbHBIE CTYACHTHI, CJIa0ble MOTYyYaloT JIOMOJHUTEIHHOE BPEeMs JUIsl TOATOTOBKH OTBETA
U o0Opaser] OTBeTa CWJIBHBIX CTYJIEHTOB; 4) BapbUpPOBAHHE BPEMEHU Ha TOJTOTOBKY
OTBETa — ATOT MYHKT TECHO CBSI3aH MPEAbIAYLIUM, Clla0ble MMOIYYaroT ABOMHYIO, 8 UHOT A
U TPOWHYIO TOPLUIO BPEMEHM; 5) HCIOJIb30BAHME YIPOILEHHBIX 3aJaHUi, TJIAaBHBIM
o0pa3om, B IOMAIIHUX 3a/IaHUSX.

OcoOy1o 11eHHOCTh B paMKax AuQdepeHIIMPOBAaHHOTO MOIX0a UMEET paboTa B
rpynnax. C oJHOW CTOpPOHBI, OpraHM3anusl Takod padoThl TpeOyeT OT MpenojaaBaTens
MaKCUMaJIbHOM TOJTOTOBKM M KOHTPOJISl, KaK CKPBITOTO, Tak U mpsimoro. C napyroit
CTOPOHBI, IPU MPABUIHLHON OpraHU3alliy TpynoBas padoTa KpaiHe PO yKTUBHA.

Cy1iecTByeT HECKOJIBKO MOAXOAOB K (OPMHUPOBAHUIO TIpyMi: OOBEAMHEHHE B
rpynnsl (apbl) MOXKET MPOU3BOJIUTHCSA CTYJEHTAMU HA OCHOBAHMM JIMYHBIX CUMITATUN
WIA TpenojaBaTelieM Ha OCHOBE YPOBHA HMX MOATrOTOBKU. OObennHEHHE B TPYIIIbI
MHOTJ]a TIPOMCXOUT 0 UTOTraM xkepeObeBku. Hanbonee rhdexTuBHOI npencTaBiseTcs
paboTra CHUJIBHOTO U €1aboro CTyAEHTa B OAHOW Ipynme. DTO HE TOJIBKO TapaHTHUPYET
yCIIEHIHYI0 paboTy, HO U TMO3BOJSET CJIa0OMy YYUTHhCS Yy CHIBHOTO, a CHIIBHOMY
JIOTIOJIHUTENIFHO TIOBTOPUTh YCBOGHHOE B XOA€ OOBSICHEHHS CIIOKHBIX MOMEHTOB
naptHepy. IlpenonaBaTtenb B 3TO BpeMsi [JOJDKEH OCYUIECTBIISITH HEHaBS3UMBOE
HaOmo/leHne 3a paboToil Kaxaoro, u30eras CUTyallud, KOTJa CUJIbHBIA CTYJIEHT
BBINOJIHAET 33JaHUE 32 JIBOMX. 3a4acTyl0 cla0blil CTY/IEHT YCBAauBaeT MaTepuai Jydlle,
paboTasgs ¢ COKYPCHMKOM, TaK KakK HCYe3aeT CTpax 3aJaTb «TIIYIIbIi» BOIIPOC
IpenoaBaTeo.

3ak/roueHue

Takum o6pazom, nuddepeHnUpoBaHHBIA MOAX0J K OOYYEHHIO WHOCTPAHHOMY
A3bIKY B Hesi3bIkOBOM BY3e no3possieT noBbicUTh 3¢ (HeKTUBHOCTh paboThl. OCHOBAHHBIN
Ha y4eTe MHIUBUIYATbHBIX CKIOHHOCTEH M BO3MOXKHOCTEH CTY/IEHTOB y4eOHOM TpyMIIbI,
3TOT TMOAXOJ TOMOTaeT CKOPPEKTUPOBaTh COJAEp)KaHWE OOy4deHHs U OToOpaTh
aJieKBaTHBIE 3a/1aHus U MaTepuansl. CoueTaHne MHAWBUIYAIbHON U TPYNIIOBON paOOThI
CHUMAaeT TICHXOJIOTHUECKOE HAaNpsKeHHe W co3JaeT KOoMQOpTHYro armochepy s
U3YYCHHUS SI3bIKA.
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DIFFERENTIATED APPROACH IN FOREIGN LANGUAGE TEACHING
IN NON-LINGUISTIC INSTITUTIONS OF HIGHER EDUCATION

E. E. Oreshina, D.V. Makhovikova, T.V. Logina
Tambov State University named after G.R. Derzhavin, Tambov, Russia
e-mail: oreshekaterina@yandex.ru

Abstract

The article is concerned with a problem of using differentiated approach in
foreign language teaching. A detailed description of the issues foreign language teachers
face in non-linguistic educational institutions is given. Special attention is paid to the
problem solving and advantages of differentiated approach for optimization of teaching
process and increasing its effectiveness.

Keywords: differentiated approach, foreign language teaching, group work.
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STUDY, TEACH AND RESEARCH IN TURKEY - ENGLISH FOR
ACADEMIC MOBILITY

1.V. Shelenkova
Maltepe University, Istanbul, Turkey
e-mail: i.vassilyva@mail.ru

Abstract

Researchers from different countries are trying to find the ways of academic
mobility enhancement. Improvement of English language training in the context of
academic mobility should be based on a new concept, combining 3 principles:
improvement and sustaining of the educational quality; improvement of the English
language command by students and academics; informational, social and cultural
preadaptation of students and teaching staff taking part in academic mobility. The goal
of the research is to put this concept into practice. The main outcome of the research
project will be the development of the training course curricular and the coursebook
‘Study, Teach and Research in Turkey. English for academic mobility’ for Intermediate /
Upper-lntermediate learners. The course will include Students’ Book, Teachers’ Book,
DVD with audio and video material. The research and the course development will
include several stages: preliminary research; collecting the material for the coursebook;
coursebook writing; pilot training of target group members; collecting and analyzing the
feedback from the pilot training instructors and learners; working on the improvements
of the course; working out the final version of the course components. A new training
course can be used by foreign and Turkish students and academics.

Keywords: academic mobility, cultural preadaptation, higher education, teaching
English

Introduction

Globalisation has influenced almost all the spheres of human activity. Education is
not the exception. The majority of higher education institutions worldwide are going
through the period of changes connected with the integration into the European Higher
Education Area. Turkey has been a full member of the Bologna Process / European
Higher Education Area since 2001. It called for the increase in the quality of education,
development of academic mobility, the possibilities of life-long learning, collaboration of
academics from different countries, opportunities for international careers for the
graduates, and opportunities for students from other countries to study and work in
Turkey.

To set the training of internationally active specialists becomes one of the
priorities of higher education institutions. Taking this tendency into account, it is clear
that using English only as the means of international education is not enough. English
language should be used as a tool to understand global culture in general and the culture
of the country where the students are planning to work or study in particular.

Purpose and importance of the research

The desire to comply with the international educational standards and opportunity
to develop academic mobility call for the development of innovative training courses,
programmes and teaching materials that foster the improvement of higher education. For
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achievement and sustaining of competitiveness in the internal and external markets for
educational services, it is necessary for higher education institutions to pursue the policy
of educational quality, to develop new concepts in education process and to follow them.
Achieving conformity with these criteria and improving the quality of teaching which is
also focused on acquiring cultural issues mean introducing a new concept in English
language teaching and learning [1, 2].

The concept is based on the combination of 3 principles:

) improvement and sustaining of the educational quality;

) improvement of the English language command by the students and
academics;

o informational, social and cultural preadaptation of students and teaching

staff taking part in academic mobility.

This concept can be put into practice with the development of the training course
aimed at students and teachers wishing to take part in academic mobility projects. The
training course can be used by foreign students and academics to learn more about
Turkish educational and cultural environment, and by Turkish students and academics to
tell about their educational background, share with foreign colleagues the information
about Turkish educational system, and develop scientific collaboration between the
universities in English.

Goals and objectives

The primary goal of the research is to implement the principles mentioned above
and thus to promote academic mobility in Turkey. The objectives are:

o to develop a new English language training course and the course book;

o to make the course multi-target, i.e., it will help to improve the command of
the English language, promote academic mobility and help with cultural preadaptation;

) to aim the course at the learners who come to Turkey for academic purposes
and at Turkish students and academics who represent their country abroad;

o to develop the course for suitable for undergraduate students, postgraduate
students and academics;

) to train the target groups using the course materials;

) to measure and analyze the educational quality improvement and readiness

of the learners for academic mobility, comparing education results of the pilot training
and non-pilot target groups.

Project description

The main outcome of the research project is the development of the training course
and the coursebook ‘Study, Teach and Research in Turkey. English for Academic
Mobility.’

Level of learners: Intermediate / Upper-Intermediate

Coursebook components: Students’ Book, Teachers’ Book, DVD with audio and
video material.

Units’ topics of the coursebook:
Turkey in international educational environment.
System of higher education in Turkey.
Academic mobility programmes in Turkey.
Turkish university life (Maltepe University in Istanbul).
Turkish academic culture.
Being a foreigner in Istanbul: dos and don’ts.
The latest achievements in science and technology in Turkey.

NogakowhE
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Learners’ skills developed by the coursebook:

- reading, listening, writing, and a special focus on speaking English as a
foreign language due to Reading, VVocabulary, Listening, Writing, and Speaking sections
in each unit;

- 21-st century skills such as communication, critical thinking, collaboration,
creativity, digital literacy due to the relevant tasks given in the coursebook;

- special attention to cross-cultural skills due to topics cover in the
coursebook.

Teaching methods that can be applied in the training: interactive plus Content and
Language Integrated Learning (CLIL) approaches can be used by the teachers involved in
the training. The main principals of the course and the recommended teaching methods
will be highlighted in the Teachers’ Book along with the keys to the tasks, listening and
video scripts and other important notes and recommendations.

The training course and the coursebook can be used by: higher educational
institutions, language schools and independent learners.

Methodology

Methods and Techniques. The research and the implementation of the project with
be conducted with the help of multiple methods and techniques: questionnaires, tests,
meetings, consultations and discussions, comparative analysis, information collecting,
material development and pilot training. All of them will be used throughout the research
implementation.

Research Stages:

Stage 1

- making SWOT analysis of the project;

- conducting meetings and discussions with the representatives of the
relevant Maltepe University divisions to find the ways to eliminate threats and
weaknesses, use the opportunities and make the most of the strengths;

- collecting material and information for the coursebook using printed and
Internet resources.

Stage 2 — ‘Study, Teach and Research in Turkey. English for academic mobility’
course components’ development, consultations and cooperation with the Maltepe
University divisions.

Stage 3

- selecting students from 3 target groups (undergraduates, postgraduates and
academics) and instructors for the course pilot teaching;

- forming the groups and organizing the study schedule.

Stage 4

- developing the questionnaire to check how much factual information
representatives of target groups and students and academics who do not take part in
course pilot training know about academic mobility in Turkey;

- developing the test checking the level of English for academic mobility of
the pilot and non-pilot training learners;

- comparing the results of the questionnaire and the test in the pilot teaching
and non-pilot groups.

Stage 5

- selecting the parts of the coursebook for pilot training and consultations
with the pilot training instructors;
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- pilot training of target group members on improvement of the skills
mentioned above (see Learners’ skills developed by the coursebook).

Stage 6

- developing the questionnaire to check how much factual information
representatives of target groups know about academic mobility in Turkey after the pilot
training;

- developing the test checking the level of English for academic mobility of
the learners after the pilot training;

- comparing and analyzing the results of the questionnaire and the test in the
pilot training groups. Identifying the progress of the pilot teaching groups.

Stage 7

- collecting and analyzing the feedback from the pilot training instructors and
learners;

- working on the improvements of the course;

- working out the final version of the course components.

Review of the previous successful experience

Promoting of academic mobility has always been a challenge for the countries
and universities which are the members the European Higher Education Area and take
part in the Bologna Process. The researchers from different countries have been trying to
find the ways of academic mobility improvement and development. One of the projects
which showed good results was developed within the framework of the
Tempus project CD JEP_ 27119-2006 “Innovative Language Curricula in Technical
Universities (ILAN)” (2007-2009) [4]. Six institutions of higher education from Austria,
Sweden and Russia, took partin this project. ILAN is intended for three groups of
learners: students, teachers of technical disciplines, and administrative staff of
engineering universities. Its main goal is to train learners to use international English to
promote academic mobility in higher technical education in Europe. Both the learners and
the teachers working with the course gave very positive remarks.

ILAN was so much demanded that it was decided to enrich and enlarge the course
with more topic and material for study. The same team of authors created a
new coursebook ‘English for Academic Mobility. Coursebook for Students, Lecturers
and Administrators of Technical Universities’ [3]. The coursebook took part in VII All-
Russia Contest of Publications for Institutions of Higher Educationand won
in nomination “New Types of Educational Publications” in 2015.

The novelty of the research

The task of the planned research is to use the positive results of the previous
projects which proved their success and to make the course helpful for people who are
going to study, teach and research in Turkey. The aspects that need to be improved in the
course for the promoting academic mobility in Turkey are:

. to change of the content of all the topics and the choice of the material for
study and base them on the Turkish academic reality;
. to develop the course for a larger audience of learners, i.e., notto

concentrate only on one particular type of universities (e.g., technical universities) as it
was in the previous projects;

. to include information and the tasksto develop cross-cultural skills
and to provide cultural preadaptation for those who are coming to Turkey and, at the
same time, for those who are representing academic life in Turkey abroad;
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. to develop the tasks to improve learners’ 21-st century
skills with the special attention to the development of communication and critical
thinking skills;

. to include more academic English tasks of Intermediate/Upper-Intermediate
level to improve the learners’ command of English for academic mobility.

Conclusion and dissemination of the results

In case of success of the course development and pilot training, its results can be
shared at the scientific conferences in Turkey and abroad, published in scientific journals
and presented at the universities interested in the development of academic mobility all
over Turkey.
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YUYUCHh, YYU U UCCJIEJYH B TYPIIUN — AHTJIMACKUH JIJIS
AKAJIEMUYECKOH MOBHUJIBHOCTH

Ileaenkosa U.B.
VYuusepcurer Mantene, CramOymn, Typrus
e-mail: i.vassilyva@mail.ru

Annomayusn

Hccneoosamenu u3z pasHvlx CcmpaH NulmMArwmcs Haumu  nymu  paseumus
axademuueckou moourvHocmu. CosepuieHcmeosanue 00yYeHUsi AHeTUUCKOMY SA3bIKY 6
KOHMeKCme aKademMuyeckol MOOUTbHOCIU OOJIHCHO OCHOBbIBAMbCSA HA KOHYEnyuu,
00veounsOwWel 3 NpuHyuna: YiyduieHue u noooepicaHue Kaiecmea o00pa3o8aHus;
VAyYUleHue 3HAHUS AHTUNCKO20 S3bIKA CMYOeHmamu U VYeHbIMU, UHDOPMAYUOHHAS,
COYUanvbHas U  KyIibmypHas —npeaoanmayusi —CmMyoeHmos u  npenooasameinell,
yuacmeyiouux 6 akaoemuieckou moounrbHocmu. Llens ucciedosanus - peanuzoeams 3my
KoHyenyuto Ha npaxmuxe. OCHOBHLIM pPe3YIbMAMOM UCCIe008AMENbCKO20 NPOEKMA
cmanem pazpabomia y4eoHo2o Kypca u yueoHo2o nocoous « Yuuce, yuu u uccieoyi 8
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Typyuu. Awnenuiickutl 051 aKademudeckol MoourbHocmuy Oisi 00yyaemvlx cpeoHe2o /
8blille CpeOHe20 YPOBHA 81A0eHUs aHeTUlCKum sa3vikom. Kypc 6ydem exnouams 6 ceOs
KHU2y Ona yyawuxcs, kuuey onsyuumens, DVD c¢ ayouo u euodeo mamepuanamu.
Hccnedosanue u paspabomka Kypca 6KIUAem HECKOAbKO dMANno8: npeosapumenbHoe
uccinedosanue; coop mamepuaia O0as Y4eOHUKA, CcOCMmasieHue Y4eOHUKa, NULomHoe
obOyueHue yenesol epynnvi;, cOOp U AHAIU3 OM3bIBOE 00YUAeMbIX U npenodasamerell,
paboma Hao yuyyuieHuem Kypcd, pa3pabomra OKOHYAMENbHOU 6epCcuu KOMNOHEHMO8
kypca. Hoevlil yuebnulil Kypc modcem Ovbimb UCNONb3084H UHOCPAHHBIMU U MYPEYKUMU
CcmyoeHmamul U y4eHbLMU.

Knwueevle cnoea: akxademuyeckas MoOUTbHOCMb, Gbicuiee 00pazosauue,
KYIbMYpHAs npeadanmayus, npenooasanue aH2auticko2o A3ulKd.
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COACHING AND NLP IN SERVICE OF EDUCATION

Veresné Valentinyi Klara
Szent Istvan University, Godollé, Hungary
e-mail: veresne.valentinyi.klara@gtk.szie.hu

Abstract

The purpose of this article is to give a short introduction into coaching and NLP,
and equip teachers with some coaching and NLP-techniques which can be used in their
teaching in the classrooms to enhance the efficiency of education. Therefore the article
gives a brief overview of the basics of coaching and NLP (Neuro-Linguistic
Programming) first. Then practical ideas and techniques are suggested which can be put
into practice easily without a prior knowledge of coaching and NLP. These techniques
have been tried in university context and proved to be successful and extremely motivating
for students and teachers alike.

Keywords: coaching, NLP, strategies, techniques, education, motivation

What is coaching?

A couple of years ago nobody had an idea about what coaching was. The word
coaching was used in sports mainly. But today the meaning and the use of coaching have
changed, it is used in all walks of life as an ‘omnipotent tool’ [VeresnéValentinyi, 2018],
which resulted in a number of interpretations and misinterpretations of coaching.

Many people believe that coaching of today is about advising people in trouble in
private life or feeling lost in business about what to do, it is believed that coaching is
some sort of therapy, counselling, mentoring or giving advice. But coaching is neither
counselling nor psychotherapy, neither the mixture of these: coaching is a helping
profession to assist coachees to find their own solutions in different areas of their lives
[Czeglédi-Valentinyi, 2018a, 2018b, 2018c].

In the coaching session, the coach focuses on the coachee’s values and beliefs, on
his emotional and intellectual resources, which are his positive emotions, positive
experiences and learnings, getting rid of negative emotions and inhibiting factors. A
coach actively listens to the coachee and uses questioning techniques which helpthe
coachee to be responsible and accountable for achieving his goals and develop his
capabilities relying on his resources [Kunos et al, 2016, VeresnéValentinyi, 2018]. The
coach facilitates change in coachee’s life promoting his growth, learning, professional and
personal development through establishing the feeling of ‘flow’ [Csikszentmihalyi, 2015].
It is important to note that the coach never tells the coachee what to do, the coach asks
questions only and tries to understand the coachee’s problem. As said above, coaching and
its methodology can be used in all walks of life, for example in education. The efficiency
of coaching methods and that of the coaching questions have been tested in higher
education context, and they have been found efficient and extremely motivating, provided
sufficient time is allocated to them.

Coaching models

There are many coaching models, which can be followed strictly or used flexibly,
depending on the coaching context. Below we will show the GROW-model of John
Whitmore (Whitmore, 2008), because it is a simple model, which can easily be used in
any context, without indepth knowledge of coaching. As said, the GROW-model is a
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simple model which has four stages that predetermines the structure of the coaching
process for the coach and the coachee. The acronym, GROW stands for Goal, Reality,
Options and Will. Goal stands for working with the coachee to make the coachee aware
of and make clear for him what his goal is. Their goal should always be SMART
(specific, measurable, attainable, realistic and timed). The coach may ask all sorts of
questions clarifying the coachee’s goals. These questions can be put on all sorts of
context. This makes coaching a tool which can be used either in private life or in business
or in health etc. For example we can use these questions in education, in which case they
will sound as follows: What do you expect from this class/ exercise? What would make
you satisfied at the end of the class/exercise/the term? What outcome would be ideal?
Reality means that the coach should make the coach become aware of his current
situation, because sometimes the coachee does not really know where to start from.
Example questions: Where are you now in relation to your goal? On a scale of 1 -10
where are you? What has contributed to your success so far? Options are the things the
coachee can do to achieve his goal. The coach can ask the following questions: What are
your options? What else? Will it help the student to be committed to his goal and remain
accountable? The coach may ask the following questions: What actions will you take?
When are you going to start? Who will help you?

Will Goal

Options Reality

Figure 1 - The GROW Model

Goals in service of motivation

In coaching, the first and most crucial step is identifying coachee’s goal and
consequently, focusing on the outcome which is the learning process. As is said above, the
coach’s task is to ask the most suitable questions, in educational context it means that the
teacher needs to ask the questions which help students achieve their goals. These
questions may be the following in the education context: What (what three things) do you
really want? Create 3 goals which would make the biggest difference in the learning
process which you could achieve within the next 3 months! Imagine having achieved
these goals! What do you see, hear and feel? Be very specific! Are your learning goals in
line with your values? Are they your goals or somebody else’s? Does the thought of
achieving your goal feel right and comfortable to you? If you could have that goal right
now, would you take it? Is your goal ecological? Does it have any negative impact on
others? Who do you have to be to achieve your goal? Who do you have to stop being to
achieve your goals? When identifying the learning goals, the obstacles should also be
specified asking the following questions: Do you have complete control over achieving
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your goals or are they dependent on efforts of other people? What or who may you have to
deal with to move towards achieving your goal? What is pleasant about your current
situation? What ‘secondary gain’ is there for not moving towards your goal? How can you
keep the good parts and still move towards your goals? What might you have to give
up/stop doing to achieve this goal? Are you willing to do it? If there was anything around
achieving this goal that you haven’t mentioned yet, what would it be? Also, it is important
to size student’s learning appropriately, this is called goal sizing. The teacher may ask the
following questions: Where does this goal sit overall? Should this goal be broken down
into smaller goals or does it form part of a larger goal? What would be the minimum level
of the goal you want to achieve? What would be the extraordinary level of goal you want
to achieve? These questions help students to set up a SMART goal (specific, measurable,
achievable, realistic and time) (see above), to become aware of their specific goal and
remain focused throughout the learning process.

Achievement list

In the learning process it is always important to feel achievement and progress,
this is what motivates students to get over barriers. Apart from specific formal
assessment (tests), which give formal feedback, it is motivating if students write down 5
of their learnings that they have had at the end of the day. The idea is to help create an
awareness of the things students have achieved and gives motivation for the next day(s).
At the same time, it helps to create a sense of empowerment in that students will feel as
achievers. It is also motivating, when students feel down, the list of things students have
achieved makes them inspired.

Importance of effective listening

Effective listening is a key issue in coaching. Next, we will see what teachers can
learn from effective listening and how they can use their learning in the classrooms. First
of all, it is important to make a distinction between hearing and listening. By definition,
hearing is the act of perceiving a sound by ear. Hearing happens passively, it is not a
conscious activity. Whereas listening to someone implies that we truly try to understand
another person’s point of view. Listening requires an active, conscious choice and mental
effort. Listening requires focused attention.

Effective listening skills are a pre-requisite of a good teacher, and ideally, a teacher
spends far more time listening than speaking. Teachers should not become distracted with
their own thoughts, feelings, judgments and opinions. In classes, teachers should put their
own agenda, opinions and judgments aside and focus on students. Also, teachers should
listen not just for the words being said by students but also for their feelings, values,
emotions and what is not being said verbally, the body language of students. This
knowledge and skills are powerful tools to motivate students.

There are quite a few techniques to make our students notice and feel that the
teacher is listening to them, these techniques are called verbal listening techniques, which
would include short interjections such as “Yes”, “right”, “OK”, “Ahha”, etc. , which are
great for showing that the teacher is listening and will not interrupt the student train of
thought. Another technique is reflecting back words, thoughts and feelings, emphasizing
their own words e.g. ‘so, you say you want to read a book in English?” or “you sound as if
you are really excited about watching the film in English”. These responses imply
teacher’s acknowledgement of students’ achievement, discoveries and learnings. It is a
great way to bolster their self-esteem and is a great way to keep them in a positive frame
of mind whilst really showing that the teacher is listening to understand students. At the
same time, the teacher needs to be sincere and be specific about what he is
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acknowledging, and thus he will sound authentic. Apart from acknowledgement,
clarification, that is asking clarifying questions, is another active listening technique.
Again the questions should be about students’ learning and not to satisfy teacher’s
curiosity about something not related to the student. And finally, providing a brief
summary of what has been said by students serves as a useful check that the teacher has
heard and understood his student correctly. It also serves for the student to explain in a
different way if that was not their intended intent of what was said.

Apart from verbal active listening techniques, teacher may use a lot of non-verbal
active listening techniques. Non-verbal active listening techniques means that the teacher
uses appropriate body language to demonstrate that he is listening and especially when
verbal interruptions by the teacher may hinder. Non-verbal active listening techniques
include eye contact. Without staring, having eye contact shows the teacher is listening.
Positive facial expressions such as smiling, looks of empathy, etc. all naturally respond to
students and will indicate the teacher is listening. Teachers should avoid expressions
which might indicate judgment, such as raised eye-brows or the shaking of head. Another
non-verbal active listening technique is nodding. A slight nod of the head is great for
showing that you the teacher has heard and understood the student. It is important that
these techniques should not be overused and teachers should always be sincere and
authentic.

Silence as coach’s powerful listening skill

The use of silence can be a powerful skill for teachers. Ideally, students should be
talking 80% of the time and teachers should be listening 80% of the time. Having that
silence and allowing your students the time to think, is a very important skill. It may take
a while for the teacher to feel comfortable and to master this technique, but it will allow
the students to have enough time to reflect on their learnings and thoughts: allowing
silence gives them the space to think and learn. Giving students the space to think, will let
students feel listened too and they will be more likely to learn. Also, if your students do
not respond immediately to a question or a task, don’t be tempted to dive straight in:
teachers should use silence effectively and leave a few seconds more than the usual, it will
make wonders.

Types of feedback

Feedback should be response to student’s achievement and not judgment. In
teaching it is very important how we give feedback to our students. Feedback needs to be
non-judgmental and relevant to the topic that is being discussed. It is also important to
give feedback soon after the event. If you wait too long to give feedback then it can lose
its effectiveness. Feedback is not to be confused with complimenting, telling somebody
off or congratulating somebody. When giving feedback, teacher should be specific, direct
and sincere, tell the truth while being unemotional and matter-of-fact, this is how feedback
will sound and feel authentic.

An objective feedback is when teacher simply states what he has observed through
giving details of performance and be specific. It is not enough to say, "You did a good
job” instead say, “Well done on getting the job out on the due date. I know that you had a
critical problem, but you used your initiative and sorted the problem out on time after
reading the book ....”

Teachers should always communicate the value of what was done by the student.
Teacher should explain clearly the consequences, results, difference the learning has
made, the impact of the learning on the final outcome, the importance, benefits and
advantages: feedback should focus on the specific task and specific achievement which
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students accomplished. Teachers should always avoid being critical of the student as a
person. When feedback is aimed at the identity of the person, then that can be taken
personally. It can have a negative effect as it digs students’ heels in and they may close
down for learnings.

One way to give feedback is in the form of a feedback sandwich. In the first part of
the feedback, teacher reflects on student’s positive results so far (Here is what you did that
worked). Then the teacher gives the norm, if it is a grammar class, teacher may refer the
relevant grammar rule as a norm. (This is the (norm). This is what you need to improve
next time to make it even better). Finally, the teacher gives a positive feedback (Overall
you did well in ... (positive statement).

Other types of feedback, which coaches use and can be efficiently used in
classrooms, are self-assessment and self-reflection. These techniques make student
become aware of their mistakes, and provide them with the skill to improve, without
destroying their self-esteem.

Another feedback technique, which always works, is when the teacher asks
students to swop roles, the teacher and students change their hats” and the teacher asks: If
you were the teacher, what would you say to the student? What feedback would you give
him?

Scaling as a feedback techniques is very efficient to show students how he has
achieved the task: On a scale from 1-10, where are you? How could you move one scale
ahead?

The SWOT-analysis is often used in business because of its efficiency to identify
strength, weaknesses; the basic questions should sound like this: What are your
strengths/weaknesses/opportunities/threats in...? How could your weaknesses become
your strengths? How could your threats become your opportunities? All the answers can
be summarized in the table as is shown below.

Table 1 - SWOT-analysis

SWOT-analysis

Strengths Weaknesses

Opportunities Threats

Self-coaching for teachers

Lifelong learning has become a recognised skill in the EU, and permanent
development and learning should be an important issue for teachers as well. To do this,
teachers can use coaching techniques or ,,coach themselves” asking themselves the
questions which a coach asks his coachee [Valentinyi, 2016]: What are teaching goals for
the next term/year? What will you do to achieve them? Teachers can always ask their
students to give them feedback about their teaching, however, students’ feedback should
be well-structured in order to avoid bad feelings in teachers. This will create rapport in the
classroom: What three things were especially useful for you today? How can | (the
teacher) help you more in your learning? Finally, teachers should make a plan about their
learning for themselves asking themsleves the following questions: How should |
develop? What shall | do to develop? How will | notice that my teaching skills have
developed? How will my students notice that I am improving my teaching and
pedagogical skills?

Agreement between teacher and student in the class

Having an agreement with the coachee is the first thing a coach does with his
client. The agreement is verbal, but specifies what the coach will do for the coachee, how,
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and what the expectations from the coachee are in order to make the coaching session as
effective as possible. If the coachee breaks the agreement, the session will not be
successful, which is in his interest, since he pays for coaching.

Similarly, it is advisable to establish an agreement in the very first class in which
both teacher and students agree on what the teacher will do for the students to help them
learn, and what students are expected to do. For example, students should not be late for
the class, they should do the homework, should actively participate in the classroom,
should listen attentively to the teacher, etc. The agreement can be written on a big poster,
which can be hanged in the classroom for later reference. If students break the agreement,
for example, they do not do the homework; teacher can point at the agreement poster and
ask the following questions: Did you know we had an agreement? Did you know that you
broke the agreement? Are you willing to remake the agreement? This would remind
student of the agreement and it is expected that he will never break the agreement again.

Definition of NLP

Another buzzword of today is NLP, which is an acronym for Neurolinguistic
Programming. According to NLP, people get and take in information from the external
world through their five senses: visual, auditory, kinesthetic, olfactory and gustatory
(which is VAKOG shortly). The information obtained about the world around them is
stored in pictures, sounds, feelings, tastes, smells, in auditory digits (self-talk). They are
called the internal representations of the external world. The information obtained from
the external world is generalized, distorted and deleted through filters (memories,
experiences, attitude, belief, feelings, etc.) and stored in the internal representations.
Deletion happens because people cannot pay attention to everything in a situation: there is
more going that people can realize. Since the internal representations determine what
events around people attribute meaning to, distortions and misrepresentations of reality are
made in perception. People learn through generalization based on their expectations which
are formed and influenced by the perception of previous events. The internal
representations, state and physiology determine people’s behavior. In NLP, the
unconscious mind drives the conscious mind; therefore the majority of changes in humans
come from the unconscious mind. The goal of NLP is to influence the unconscious mind
and facilitate positive change in people. NLP is practically a bunch of techniques, which
affects the unconscious mind in several ways to achieve permanent changes. NLP
techniques rely on VAKOG.

Presuppositions of NLP

NLP is based on presuppositions, which are summarized in the acronym:
RESPECT YOUR WORLD. The letters of the acronym stand for the following
presuppositions: Respect for the other person’s model of the world. Behaviour and change
are to be evaluated in terms of context, and Ecology. Resistance in a student is a Sign of a
lack of rapport. (There are no resistant students, only inflexible communicators. Effective
communicators accept and utilize all communication presented to them.) People are not
their behaviours. (Accept the person; change the behaviour.) Everyone is doing the best
they can with the resources they have available. (Behaviour is geared for adaptation, and
present behaviour is the best choice available. Any behaviour is motivated by a positive
intent.) Calibrate on behaviour: The most important information about a person is that
person’s behaviour. The map is not the Territory. (The words we use are NOT the event or
the item they represent.) (U) You are in charge of your mind, and therefore your results
(and | am also in charge of my mind and therefore my results.) People have all the
Resources they need to succeed and to achieve their desired outcomes. (There are no un-
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resourceful people, only un-resourceful states.) All procedures should increase Wholeness.
There is ONLY feedback! (There is no failure, only feedback. The meaning of
communication is the Response you get. The Law of Requisite Variety: (The
system/person with the most flexibility of behaviour will control the system.) All
procedures should be designed to increase choice. The next chart illustrates the basic
concepts of NLP.

DELETE

Figure 2 - The communication model of NLP

What can teaching learn from NLP?

Sensory acuity

According to NLP, our body tells us a lot about our thinking and attitude to the
external world. If we use our five senses (look, feel, smell, hear, taste) we will be able to
understand the other person. This is called sensory acuity. The same may be true of
students in the classroom. If the teacher uses all his five senses he will be able to
understand his students more, and consequently help him more in his learning. The
inclination of the spine, general posture and gesture (slumped or straight, leaning
forwards, upright or back), breathing, eye-movement (focused or defocussed, pupil dilated
or undilated, skin colour (blushing), lip size, all these are indicators of students attitude to
learning, his motivation, his emotions, etc. The teacher should form his sentences
according VAKOG, e.g.: I can see/ feel/hear that ...

Rapport

Rapport is used in English to imply harmony, a feeling of shared understanding and
of being at one. It is a very important process in any interaction. We have all created
rapport many times: when we’re with a friend, or when we meet someone and it feels like
we’ve known them all our lives, when we are ,,at the same wave-length”. When people are
like each other, they like each other. Rapport is a process of responsiveness. NLP claims
that when we have rapport, communication is easier. In classroom settings, we tend to
forget how important it is to have rapport with students: teaching and learning are more
efficient, teacher and students work together as equal partners.

Conclusions

Coaching and NLP have not invented the wheel; they use techniques which each of
us may use in his classroom. However, these techniques help teachers to teach more
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consciously and become aware more of what they are doing and what not. Also, coaching
and NLP provide only techniques, not full pedagogical ideology or methodology, but if
we use these techniques for what they are good for they will be very useful in the
classrooms.
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Abstract

Nowadays mobile devices are the tools that almost every student, from the primary
to university level, is intimately familiar with and carries around with them all the time.
Yet, many teachers view the presence of mobile devices in the classroom as “an enemy
invasion”, without realizing the educational potential of mobile technologies. The paper
intends to discuss the advantages of mobile learning and give practical ideas on how to
incorporate mobile technologies in the process of foreign language learning.

Keywords: foreign language learning, mobile learning, mobile technologies.

Introduction

The emergence of mobile technologies has changed the way we live and they are
beginning to change the way we learn. Many teachers still view the presence of mobile
devices in the classroom as “an enemy invasion”, they often distract students from
focusing on the task with their notification sounds, tempt them to check messages during
class, etc. However, it cannot be denied that they also open a whole range of new
learning opportunities that were unavailable before. Thus, the task of developing new
learning paradigms that will account for mobile technologies inside and outside the
classroom is an urgent one.

According to UNESCO statistics, today over 6 billion people have access to a
connected mobile device, and in 2017, 50.3 percent of all website traffic worldwide was
generated through mobile phones [5]. The ubiquity of mobile devices is reflected in the
fact that more and more mobile applications are being developed — during just one year,
over the period from December 2016 to December 2017, the number of mobile
applications offered by Google Play, the largest application store as so far, has grown
from 2.6 million to 3.5 million [9]. The majority of service providers on the Internet
choose to offer a mobile version along with a regular website interface to their clients.

And it is also worth mentioning that education is the category with the one of the
largest number of apps available at the moment — as of the beginning of 2018, more than
300,000 educational apps were available on Google Play [1], and in Apple’s App Store it
is the third largest category with 8.5 % share of the total amount, outranked only by
gaming and business apps [12].

The implications of such wide spread of mobile technologies for the education
include the possibility to engage in learning activities at any time and any place, with
students being mobile both inside and outside the classroom, as well as to implement a
variety of media and resources previously not available to teachers: audio, video,
hypertext, geographical positioning data, augmented reality, real time broadcasting,
community reviews, etc.
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Students are generally eager to embrace new educational opportunities of the
digital world. For instance, among more than 3000 US college students surveyed in 2016,
63% agreed that their usage of digital learning technology resulted in them being better
prepared for classes and having improved studying efficiency. Other benefits of the
digital technologies mentioned by respondents were more confidence in the knowledge of
course materials and less stress related to studying [8]. Despite these figures presenting a
somewhat subjective evaluation, it is clear that more students rely on digital resources
and materials in their learning, and, given the amount of mobile device users among
young population, it can be safe to assume that many of them do that with the help of
mobile technology.

Our own research at Tambov State Technical University (Russia) [6] has shown
that a sufficient number of students have educational apps installed on their smartphones
or tablets, mostly foreign language learning apps. The majority of interviewed students
agreed that they find mobile devices useful both for in-class and outside the classroom
learning: they read electronic books, access lecture slides, make recordings and take
notes during classes. When asked if they wanted their teachers to use mobile devices in
educational process, many students answered ,,yes".

However, despite the availability of mobile technologies, not many educational
environments specifically encourage teachers to use them in their teaching. The paper
will discuss several creative ideas on how to incorporate mobile devices in the process of
learning foreign languages.

Mobile Devices and Mobile Learning

There is probably little misunderstanding today regarding what a mobile device is,
however, for clarification purposes, we shall consider that any device that “can be used at
Point A, Point B and everywhere in between without stopping” is mobile, as opposed to a
portable device that is “used at Point A, closed down and transported, then opened up
again at Point B” [14, p. 116]. Thus, the most common mobile devices include mobile
phones, tablets, and media players (which are being used less and less as smartphones
and tablets are able to perform their functions), and newer devices such as fitness
trackers, smartwatches and smart glasses (or augmented reality glasses).

With the ubiquity of these mobile devices in our lives, it is most natural that they
began to be used in education. At first, mobile learning was defined simply as “learning
facilitated by mobile devices” [7], but as the focus shifted toward new opportunities
mobile devices have created for student-teacher interactions, mobile learning is being
described as “learning across multiple contexts, through social and content interactions,
using personal electronic devices” [4].

Mobile resources available to students and teachers can be categorized in two
groups: mobile materials and mobile activities. The first one implies the use of web
services either through a regular browser or by downloading a specialized piece of
software adapted for mobile use — an app. Apps provide a more streamlined experience,
with many educational services offering app (and sometimes app-only) versions. By
mobile activities we mean educational activities designed around the use of mobile
devices, websites or apps. These activities may be fully digital or delivered in the context
of blended learning, but it is essential that their “pedagogical use needs to be carefully
considered in the overall design of a learning activity” [14, p. 118].

Among educational apps ranked most popular by users (according to App Store
and Google Play statistics), there are both targeted single-discipline apps, such as foreign
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language learning apps or standardized test preparation apps, and a variety of apps
representing large online learning platforms like Coursera, Udacity, etc. which give
access to lectures, courses or even degree programmes via mobile. An interesting
category is apps that develop academic skills and general learning abilities, for example,
GradeProof — a ‘personal editor’ apps which improves style, grammatical structure and
checks originality of student writing, or Mendeley, a mobile version of a popular desktop
service for annotating academic texts and managing research citations. A growing
number of apps are designed to assist teachers in developing and managing lessons.

At the same time, researchers and practitioners try to evaluate and balance the
advantages and challenges of implementing mobile technologies for learning. On the one
hand, mobile devices with Internet access allow us to have knowledge literally at our
fingertips, anytime and anywhere. They support situated learning, when knowledge
acquisition is not confined to the walls of a classroom, first of all, and when learning
occurs in a variety of contexts. Mobile technologies also give us an opportunity to learn
with the others, sharing our educational experiences and results with wider audiences, be
it classmates or the whole world (via social media platforms, for instance). For this
reason, mobile learning has been endorsed by supporters of social constructivism theory
of learning. As Cochrane writes, “The ubiquitous connection to web 2.0 tools and
collaborative communication and user generated content creation capabilities of these
devices make them ideal tools for facilitating social constructivist learning environments
across multiple learning contexts” [3]. Pegrum [11] stresses the intercultural dimension
of m-learning, focusing on the importance of digital technologies in the development of
intercultural literacy across different cultural contexts by merging global and local
contexts in a mobile classroom. This aspect of mobile learning is especially promising for
foreign language teaching, which fact has already led to the emergence of numerous
studies into mobile-assisted language learning (MALL) [11].

However, the critics of mobile learning point out that there is still a need of more
extensive research on the interference of technology in the classroom. Pedro, Barbosa
and Santos [10], for example, highlight that a teacher in a mobile classroom must have
excellent multitasking abilities since their role in-class changes to that of a media
orchestrator and learning facilitator. Not many teachers nowadays are trained to perform
such challenging tasks, nor to properly utilize mobile resources.

The use of mobile devices must never be a goal per se, a teacher always needs to
have a clear understanding of how a mobile device will benefit the learning process:
“Ask yourself if there is an added value to using a phone for the activity you have in
mind. If there is none, perhaps it is better to find an alternative” [13, p. 21].

Wide diversity among mobile technologies also represents a challenge for teachers
and learners who wish to accelerate academic outcomes. Reinders [13] suggests first to
take stock of the resources that teachers have available. There is an enormous range of
phone makes and models, and the technology is always advancing. When designing a
mobile leaning activity, a teacher must keep in mind that it may not work on all the
devices and be prepared to group students so that they share the device with required
capabilities. Otherwise, poorly designed or limited capability mobile technologies
adversely affect usability and can distract students from learning goals.

Mobile Technologies in Use

The two principal areas where mobile devices can contribute to successful learning
include active utilization of technical capabilities of mobile devices (sound and video
recording features, different meters, etc.) and accessibility of a whole range of the World
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Wide Web information resources via browser or apps.

Among the technical features most useful for foreign language learning, cameras
and microphones are definite leaders.

One of the easiest ways to use a mobile phone for learning is to record samples of
the target language by taking pictures. Students can take pictures of English text by using
the camera feature on their mobile phones. They can then make a collage of the images or
upload the pictures to a shared area on their LMS or to a social network group. Camera
phones provide a great way to ask learners to ‘notice’ grammar around them. A teacher
can encourage students to take photos of street signs, menus, advertisements, or other
examples of written language that they see around them, for instance spotting the misuse
of apostrophes (‘s) in English or noticing incorrect spelling.

Another useful tool is the recording function on mobile devices. Learners can
record themselves speaking a target language and share it with friends, who can offer
feedback. This is a great opportunity to practise pronunciation. Learners can record
conversations with native speakers on a range of topics and integrate them into projects,
or incorporate voice recordings into edited videos. Mobile technology turns the question
‘What did you do last weekend?’ into a personal story, as learners can share with the
group photos or videos of what they did, where they went, and how they felt.

Having instant access to the wide realm of the Internet while in the classroom
offers exciting opportunities in terms of authenticity of learning. And by authenticity we
mean both authentic learning situations and authentic materials and language. Barsukova
and Khayrova [2, p. 143] argue that authentic materials are one of the prerequisites for
effective target vocabulary acquisition. Students can find meanings and discuss up-to-
date words, phrases and language patterns used on different websites, blogs and social
media.

Mobile phones are an excellent tool to organize authentic speaking practice in the
form of language exchange for example, via Skype. In this activity two students who
want to learn each other’s native language talk in that target language for half of the time.
It can be a good way to encourage reluctant students to start speaking.

With the help of mobile technologies a traditional writing activity can be
transformed into blogging. This is great for writing about personal experiences, places
visited, and people met, but it can also be used as an activity in which students collect
information and report on it like journalists. Teachers can read these blogs and provide
feedback, request more information, or ask students to comment on each other’s work.

And finally, as it has been pointed out above, nowadays there is no shortage of
educational apps and, specifically, language learning apps. A teacher may choose a
suitable app (for example, Duolingo, Memrise, etc.) to extend students’ vocabulary on
the topic. Both teachers and students can create vocabulary flashcards to be retrieved,
shared, and practiced anywhere. Many of the free games for mobile phones, such as
Scrabble and crossword puzzles, involve a focus on language. Although not all of them
may be suitable for second language learners, they at least encourage students to engage
with the target language, and to do so in the context of entertainment.

Conclusion

Nowadays mobile devices are the tools that almost every student, from the primary
to university level, is intimately familiar with and carries around with them all the time.
Teachers need to stop seeing mobile phones and other gadgets only as a distraction and
try to take advantage of the increased opportunities that they offer for effective, authentic
and engaging language learning.
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Annomauyusn
B nacmoswee epems mobOunvhvie ycmpoicmea AGNANMCL meM UHCMPYMEHMOM, C
KOMOPbIM XOPOWO 3HAKOM U NOCMOSAHHO HOCUmM C COOOU NPAKMUYEeCKU KariCovlll
cmyoenm, om HAYaIbHOU WKOAbL 00 YHUBEPCUMEMCK020 YposHs. Tem He meHee, MHozuUe
yuumensi paccmMampuiaom npucymcmeue MOOUIbHbIX YCMPOUcme 6 Kilacce Kak
«8padiceckoe 8mMopaiIcerue), He 0CO3HABA 00pPA308aMeENIbHO20 NOMEHYUALA MOOUTLHBIX
mexuonoculi. B cmamve obcysxcoaromes npeumyuwecmea MoOUNbHO20 00yYeHUs: U
oaromcs npakmudeckue uoeu no uHmezpayuu MOOUTbHLIX MEXHOI02Ull 8 Npoyecc
00VUYeHUsL UHOCIMPAHHOMY S3bIKY.

Knrwoueesvle cnosa: mobunvhoe oOyueHue, MOOUNbHbIE MEXHONO2UU, 00yueHue
UHOCMPAHHOMY S3bIK).
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Abstract

Technology is very significant part of language learning throughout the world at
all different levels. The beginning of the XXI century is characterized by an intensive
process of introducing new information and communication technologies in foreign
language teaching, creating new and innovative forms of education and training. Mobile
foreign language teaching is a form of organization and control of the learning process
based on the using of mobile communication devices.

Keywords: mobile learning; foreign language; vocabulary learning; innovative
thinking

Nowadays all possible ways and methods are used in the educational process, the
main aim is to develop and improve the teaching and learning skills and abilities. And
one of these methods is mobile technology. Currently mobile technology is evolving so
rapidly that they become part of our lives and no one is without a computer and a mobile
phone. This is reflected not only in everyday life but also in all spheres of life, including
education.

Mobile learning has been developed in the last century and the prerequisites for
this were laid in the 1970s. When Alan Kay proposed the idea of “a computer the size of
a book” for educational purposes, in the 1990s with the advent of PDAs begins
development and evaluation of mobile learning for students, there are the first training
projects for the mobile environment. Appear fundamental research in the field of mobile
learning foreign scientists: T.Anderson, M. Sharlz, Allie M., D. Attevel, M. Ragusa, D.
Traxler.

The idea of using mobile technology in the educational environment is becoming
increasingly important. In 90 years with the advent of personal handheld computers
(PDA) begins development and evaluation of mobile learning students, there are the first
basic research in the field of mobile learning, as well as the first educational projects for
the mobile environment. T. Anderson examines the theory and practice of e-learning; M.
Sharples learn learning to the mobile age; Allie M. considers electronic resources in the
format of learning objects; D. Attevel emphasizes the need to involve and support mobile
learners; M. Ragusa analyzes Australian mobile learning network, the introduction of
mobile technology for the delivery of training courses for jobs; D. Traxler considering
mobile learning based on the SMS-support system for teachers. The first book Mobile
Learning: A handbook for educators and trainers, dedicated to mobile learning, appeared
in 2005 (A. Kukulska-Hulme, John. Traxler).

The analysis of foreign and domestic pedagogical literature has shown that the
majority of interpretations of the term “mobile learning” (mobile learning, m-learning)
based on the technologies used in mobile devices or on the didactic possibilities of their
application. So, from a technological point of view, mobile learning - is the transmission
and reception of educational information through technology WAP or GPRS on any
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handheld mobile device, with which you can access the Internet, receive or find materials
to answer the questions in the forum, do a test, etc.

Mobile learning - an activity carried out regularly by the compact, portable,
mobile, and technology and allows students to become more productive, communicating,
receiving or creating information.

Mobile learning - is the ability to obtain or provide information in any format on
personal mobile devices.

For mobile learning is characterized by the following:

1. Teacher mobile learning will not be able to teach the student to what he does not
know how.

2. Innovative thinking is a prerequisite for the modernization of education and
implementation of mobile learning.

3. Educational effect of mobile learning in each individual, there is no way to
predict what it will be of a particular person in this situation, but in an environment of
mobile learning is very high probability of self-interest on the basis of the student's
competence crisis.

4. Mobile learning is based on relationships. The learner is always included in the
whole system of interpersonal and social relationships (parents, teachers, colleagues,
friends).

5. Mobile learning - a natural process of transmission and reception of
information, using the need for computer communication, the evolution of technical
training and opportunities of information and communication technologies; natural
inclinations of man are directed to what should be explored.

6. Mobile learning is related to the practice of using technical means of education
and the power of information and telecommunication technologies.

7. Mobile computer, other portable electronic device with wireless access to
information and telecommunications - an indispensable tool for the educational process
of mobile learning.

8. Manage mobile learning can only be the one who owns the information

J.Traxler argues that mobile learning is changing completely the learning process,
because mobile devices are not only modify the shape of the material, and access to, but
also contribute to the creation of new forms of knowledge and mentality. Education
becomes timely, sufficient and personalized (“just in-time”, “just enough”, “just-for-
me”).

Thus, the majority of scientists are inclined to believe that the definition of
“mobile” characterizes the two main components of the educational process - access to
learning and forms of implementation of educational interaction. The learner can now
have instant access to training materials and programs, educational resources, to carry out
tasks, to communicate with the teacher at any time and in any place. This form of training
is also consistent with the modern concept of competence-oriented education in which
the emphasis is on learning to independently find the necessary information, highlight
problems and look for ways to solve them, to critically analyze the knowledge and apply
them in practice.

During the analysis of the literature, we have set ourselves the fundamental
characteristics of mobile learning:

1) mobile learning - a personality-oriented, situational and flowing at a convenient
time and in a convenient location process;

2) mobile learning is a natural process of innovation in the education system;
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3) mobile learning - a teaching cognitive activity that requires conscious effort:
students must work actively in the process of mobile learning [2]. Here, in our opinion,
the main attention should be paid to the psychological readiness of students to the
implementation of training activities with the help of mobile devices;

4) The main feature of mobile learning is its focus on active and conscious self-
employment;

5) The use of mobile technology in the learning process should be based on a
systematic approach to ensure the implementation of certain didactic goals and
objectives, and generally intensify the educational process.

Let us dwell on the last point. Effective model of the introduction of mobile
technologies in the educational process has been proposed by foreign researchers and was
named The Framework for the Rational Analysis of Mobile Education (FRAME)
(Marguerite L. Koole). This model is a Venn diagram consisting of intersecting circles,
which correspond with the basic aspects of mobile learning.

For mobile learning, the following mobile communications:

* Phones: Cell phones, smart phones (like Blackberry), smartphones (iPhone);

* a variety of handheld mobile

devices: MP3/ 4 players, netknigi,

apparatus for electronic games (Nintendo DS), a device for listening to podcasts
(iPod), GPS-navigators, and others;

* laptop computers - portable handheld computer (PEP), a tablet (iPad).

These devices are most often used in the following cases:

* For playback of multimedia educational web resources (audio, video, podcasts,
images);

* to provide quick access to training sites, resources, reference books, dictionaries;

 for classroom communication (SMS-messages, webinars, instant messaging,
Skype and so on.).

The study was conducted a survey of 65 students of the first-second course to
determine their readiness for the implementation of mobile learning in the framework of
self-study. Following data were obtained: 100% of students have cell phones, 95% of
them - smart phones to access the Internet. The data allow us to conclude the technical
readiness of students to the use of mobile technology in the learning process. Also, 87%
of respondents expressed a desire to exploit the potential of mobile technology in the
study of a foreign language, and in particular, during independent work. Students cited
the following arguments: “the phone is always on hand”, “you can get information at any
place and at any time”, “time spent on public transport, queues, traffic jams can be
devoted to the study of a foreign language”, “access to video and audio files in a foreign
language”. It is also significant that 75% of the students expressed their fears that without
consultation and monitoring of teacher self can not cope with this activity as "do not
know where to start."

Such an understanding of the essence of mobile learning as a means of
intensification of students' independent work allows you to select the function.

Motivational function. The current generation of students in the foreign literature
is defined as “always-on generation” (always on the Internet). With this in mind, perhaps
to strengthen students' independent work in any subject, take it to a new "mobile™ level.
Educational mobile applications are unconventional and relevance of the organization of
independent work, causing the interest of students. Independent educational activity is
timely, adequate and personalization (“just-in-time”, “just enough”, “just-for-me”),
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which creates positive attitudes towards independent work: relaxation, psychological
discharge, helps to intensify training cognitive activity.

Learning function. Access anywhere and at any time to a variety of types of tasks
aimed at the development of receptive and productive foreign-language skills, which are
a kind of continuation of the work carried out within the framework of classroom lessons.
Systematic execution of tasks, consultation with the teacher in the course of independent
work enhances the quality of students’ knowledge on the subject “Foreign Language”.

Developmental function. Systematically independent work has a significant
impact on the educational and cognitive and personal development of the student. The
student becomes more independent in finding information and its assessment, less likely
to seek help from a teacher, to develop information competence and independence
training.

Educational function. Active individualized independent work affects the
personality characteristics of students developing their hard work, emotional and
volitional, skills, self-reflection, "the trainees form a creative, constructive and active
setting for future profession, a sense of civic and professional responsibility for their
performance.”

Independent function. A key aspect of mobile learning is its focus on an effective
independent work. In the context of modern society information particular importance on
their own skills to extract information, to receive it, synthesize, produce, and distribute
the resulting new. Work with educational mobile applications offers a variety of tasks,
flexible timetable for their implementation; examination of the information provided, as
well as stimulates the search for a new; organize systematic feedback; timely monitoring
and adjustment of self-activity of the student. These features suggest the formation of
students' ability and desire to learn independently, and create conditions for independent
use of different sources of information and its evaluation.

Taking into account the numerous positive aspects of the use of mobile technology
in the learning process, however it should be noted and the existing disadvantages:

- Teachers do not always have (as opposed to students) the appropriate level of
competence that allows them to implement in the traditional form of learning tasks based
on mobile technologies, use of existing educational applications for mobile devices, to
provide interactive support the learning process, to develop the competence of the
students themselves in this area;

- At the moment is not enough ready mobile training resources and programs,
although it should be noted that foreign language teachers are in a better position: there is
a variety of different applications and games in foreign languages;

- Unwillingness of the majority of students a structured use of mobile technology
in the performance of independent work.

In conclusion, it can be noted correctly, the advent and popularity of mobile
technology has ushered in an era of Communication Revolution. Such is the effect of this
revolution that pretty every student you come across has a mobile phone. Students are
using the mobiles in colleges, universities, secondary and primary schools. And owing to
the influence of this technology we will get more educational results in future.
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Abstract

The article deals with the choice of mobile technologies to teach English to high
school students. The role of technology is learning a foreign language is discussed. The
advantages of some of the technology tools for educational purposes are described.

Keywords: learning; English; mobile devices.

Introduction

Over the past few decades, the technology has made a giant leap forward. The
advances in digital technology have influenced a lot how teachers teach and learners
learn. One of the recent trends is the use of mobile apps for in-class and outside-class
learning. The efficiency of mobile devices for educational purposes has been tested in a
number of studies aimed to implement activities entailing the use of such devices and to
learn their impact on students' learning [1-3].

Although most teachers feel quite comfortable in adopting mobile technologies for
educational purposes, there are some issues which some of the teachers might find off-
putting, These might include lack of knowledge of how technology works, feeling that
students are more advanced in using the technology, fears of the technology distracting
from real learning and even the amount of effort to put into designing activities with the
technology.

Coping with challenges of bringing technology into the classroom

Obviously, inclusion of mobile technologies in classroom learning can increase the
impact of learning and benefit both teachers and students. This consideration remains the
driving force encouraging teachers to handle the challenges of using technology in their
teaching.

The most important thing to do is to make sure that adopting a certain technology
is worth the effort. This means that teachers should not use mobile apps for the sake of
using them. Instead, there must be a need or reason to do so. For example, it helps
learners to memorize new words faster, or it facilitates learning of a grammar pattern, or
it provides sufficient drilling of the rule.

Another important consideration is confidence in using technology. To prevent
unexpected failures or troubles in the classroom when using mobile applications, it is
necessary to get some prior experience of working with the app before giving instructions
to your students. The teacher can study the technology and feel confident when using it in
the classroom. The fact that most software tools come with manuals and tutorials gives
most teachers peace of mind and build up their confidence. They can teach students on
how to use the technology and answer their questions without fear. What is more, pre-
class testing of several apps might help teachers to select the one which is the most
appropriate for a particular purpose and put aside those which are not that comfortable or
effective.
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A distractor vs. a useful tool

One of the popular beliefs of many teachers is that students are overloaded with
technology and they do not need it in the classroom. They see a mobile device as a
distraction rather than a practical tool to be integrated with the students’ learning.
However, one cannot deny that mobile devices paly a very important role in the learners’
lives. The current age students belong to the so-called “generation Z”, whose lives are all
about using smartphones, laptops, tablets and using the Internet. They have no fear of
using technology and they even feel uncomfortable if they cannot use their favorite
device for a while. Modern teenage students are willing to use the technology and
teachers can take advantage of this. Instead of prohibiting mobile devices they should
integrate the mobile devices with the educational process to accomplish some practical
goals.

One of the recent surveys (Student Pulse Survey, 2017) polled more than 500

college students about digital devices, textbooks and learning. The findings were quite
surprising - 94 percent of students said “they want to use their cell phones in class for academic
purposes” [4].
The survey also found that 75 percent of students “believe using personal devices in the
classroom has improved their ability to learn and retain information™ [ibid]. Another study,
which was published in 2016, found that although seven out of 10 of students
interviewed think mobile phones support learning [5]. This brings us to the conclusion
that students are willing to use mobile devices for learning purposes, and teachers
should find ways to bring technology into the classroom.

Incorporating mobile learning into the classroom

One of the problems related to using mobile devices in the classroom is that teachers
their primary function is not to educate but to provide their users with technical resources
for communication. In fact, lots of features of mobile devices can be applied in the
classroom learning. Some of the most typical activities include:

e using apps for assignments to be accomplished in the classroom;
searching for answers to in-class questions
accessing digital textbooks;
using e-learning platforms and resources;
taking pictures of the slides and other learning materials;
taking tests.

Most smartphones have features which allow for the abovementioned activities in the
classroom. With this in mind, it is noteworthy to look at some of the opportunities that
mobile apps open up for students. Firstly, technology enhances active learning; student
engagement can be increased through online quizzes and questionnaires. They share the
information, work collaboratively on the projects and interact with each other and the
teacher. Secondly, mobile apps make it possible for teachers to get students feedback on
the learning materials and assignments. Data which the teacher obtains can be used for
further analysis of students’ progress and help to customize their learning. Thirdly,
mobile apps can help teachers to use a variety of new methods and make learning more
engaging. For example, some of the apps can be used for “gamification” of the classroom
to achieve the learning goals in a fun manner. Fourthly, technology tools provide access
to the information which is up-to-date. For many students it is really important to get the
feeling that they keep up with the time. And finally, using mobile apps increases digital
literacy of students, they become more confident with technology ad learn how to use it
beneficially.
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Conclusion

No one can deny that mobile devices can be used in the classroom for educational
purposes, and the number of available mobile apps is increasing daily. Yet, selecting the
technology can be a challenging task as the teachers have to bear in mind that the device
or the app they are using is fitting into the learning objective and helps to acheive the
desirable learning outcomes..

References

1. Ally, M. (Ed.). (2009). Mobile learning: Transforming the delivery of education
and training. Edmonton, CA: AU Press.

2. Valk, J-H., Rashid, A. T., & Elder, L. (2010). Using mobile phones to improve
educational outcomes: An analysis of evidence from Asia. The International Review of
Research in Open and Distance Learning, 11(1).

3. Herrera Diaz, Luz Edith, Cruz Ramos, Maria de los Milagros, & Sandoval
Sanchez, Mario Alberto. (2014). Using Personal Portable Devices as Learning Tools in
the English Class. How, 21(2), 74-93. https://dx.doi.org/10.19183/how.21.2.5

4, Thomas, K, & Muifioz, MA. (2016) 'Hold the Phone! High School Students'
Perceptions of Mobile Phone Integration in the Classroom', American Secondary
Education, vol. 44, no. 3, pp. 19-37. Available from:
https://www.ashland.edu/coe/about-college/american-secondary-education-journal

HCIOJb30BAHUE MOBWJIbHBIX TEXHOJIOT'MH B OBYUEHUH
AHT'JIMMCKOMY S3BIKY

Kpusenuosa E.E. *, Akunmnna 10.B.
IIIxona Ne 1315, Mocksa
* e-mail: iamokay@mail.ru

Annomayusn

Cmamwvs nocesaweHa 0COOEHHOCMAM YCKONb3AHUS MOOUNbHBIX MEXHOL02Ull 8
yenax OOyueHUsl AHRIULICKOMY A3bIKY —cmapuieknaccHukos. Ommeuaemcsi  poib
MEXHON02UU 8 U3VHUEHUU UHOCMPAHHO20 A3bIKA. Onucanvl npeumyuwjecmsea npumeHeHus
MOOUNILHBIX MEXHONL02ULL 01 00PA308AMENbHBIX Yelel.

Knroueeswie cnosa: ooyuenue, anenutickuil; MOOUIbHbLE YCMPOLUCMEA.

ENGLISH FOR SPECIFIC PURPOSES: BUILDING BRIDGES FOR BRIDGING GAPS 141



https://dx.doi.org/10.19183/how.21.2.5
https://www.ashland.edu/coe/about-college/american-secondary-education-journal

MULTIMEDIA ENVIRONMENT FOR TEACHING FOREIGN
LANGUAGES TO PERSONS WITH DISABILITIES

O.N. Morozova
Tambov State Technical University, Tambov, Russia
e-mail: morozova-on@mail.ru

Abstract

The article deals with the problem of increasing the educational potential of
students with disabilities. The emphasis is on creating a multimedia environment for
learning a foreign language, contributing to the effective social adaptation of students
with disabilities to the medium of university. The system of principles to ensure the
optimal inclusion of such students in the environment of universities is determined. The
components forming the learning and information multimedia environment when
learning foreign language are described.

Keywords: adaptation, foreign language, multimedia environment, persons with
disabilities, tolerance.

According to the Federal State Statistics Service, the total share of people with
disabilities in Russia is more than 11 million people. High rates of disability are also
presented among children and adolescents.

In this situation, the question of the day is to increase the educational potential of
young people with disabilities with the aim of further employment. At the same time, one
of the most powerful adaptation tools is the learning process at a higher education
institution, because, in addition to acquiring a specialty, students with disabilities get the
opportunity to communicate with peers, and, consequently, the opportunity to enrich their
social, communicative experience that contributes to the active inclusion of this category
in social relationship.

In combination with the specifics of disability, features of social status, this
problem becomes quite significant and affects the success of the individual’s social
functioning.

Currently, there is a real contradiction between the special needs of students with
disabilities in creating optimal learning conditions and the presence of these conditions in
universities. It makes particularly relevant to create a multimedia environment that
provides effective social adaptation of students with disabilities to the university
conditions.

It is also necessary to develop a system of principles designed to ensure the
optimal inclusion of students with disabilities in the environment of universities. An
educational organization is obliged to create in its collective a professional and
sociocultural tolerant environment necessary for the formation of a civil, legal and
professional position of complicity, the readiness of all members of the collective to
communicate and cooperate, and the ability to tolerate social, personal and cultural
differences.

The developing multimedia environment is designed to provide wider access for
students with disabilities to the educational resources of the department of foreign
languages, a friendly interface for interactive communication with the teacher and
inclusion in the social life of students. It is necessary to combine on-line and off-line
technologies, as well as individual and collective forms of work in educational process.
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The training of students with disabilities should be implemented as an integral
pedagogical process, which is a decisive factor in the professional training of a disabled
person to work in the modern information environment.

The multimedia educational environment is considered as the specially organized
information environment of the university, aimed at achieving the ultimate goals of
teaching people with disabilities, which has an active influence on the educational
process by the use of communication and information technologies.

The process of organizing such an environment involves:

* managerial and academic staff of a technical university, which defines the
general requirements for students with disabilities, taking into account the traditions of
professional training of a particular educational institution;

« teacher, determining the content of the course program, the choice of educational
and methodical literature, technology and teaching methods.

Educational and informational multimedia environment, organized in the process
of learning a foreign language, has its own characteristics, components and
characteristics that contribute to the formation of the readiness of students with
disabilities to professional educational activity in modern information environment [1].

The introduction of specialized adaptation disciplines (modules) into the main
educational programs is intended for additional individualized correction of educational
and communication skills violations, professional and social adaptation at the stage of
higher education.

The main components forming the learning and information multimedia
environment in foreign language classes are teacher, student, study group, teaching aids,
computer equipment, necessary software, didactic materials. The logistical support of the
educational and informational environment is formed by computer tools and software
products. Informational and methodological support includes software, teaching aids,
didactical materials, and a teacher. Communicational support consists of a teacher, a
student, and a study group.

The teacher’s role should be reduced to defining and putting into practice the
program and methods of teaching a foreign language course, the content of this course
and specific educational topics, taking into account the individual characteristics of
people with disabilities. In the absence of a standard program, it is the teacher and his
professional qualification ensures the success of the training.

He develops, if necessary, an individual curricula and individual training
schedules for people with disabilities.

Students with disabilities, like all other students, can be studied on an individual
curriculum in a timely manner, taking into account the characteristics and educational
needs of a particular student.

The choice of teaching methods is determined by the content of training, the level
of teacher professional training, methodological and material and technical support, so as
the peculiarities of perception of educational information of disabled students and
students with disabilities. In the educational process, it is recommended to use socially-
active and reflexive teaching methods, technologies of social and cultural rehabilitation
in order to assist in establishing full-fledged interpersonal relations with other students,
creating a comfortable psychological climate in the student group.

An equally important component of the learning and information environment is
the study group in which a student with disabilities studies.
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An educational organization is obliged to create in its collective a professional and
sociocultural tolerant environment necessary for the formation of a civil, legal and
professional position of complicity, the readiness of all members of the collective to
communicate and cooperate, and the ability to tolerate social, personal and cultural
differences.

For the implementation of personal, individualized social support for students with
disabilities, it is advisable to introduce such a form of support as a volunteer movement
among students. The volunteer movement not only contributes to the socialization of
persons with disabilities, but also promotes the rest of the students towards them,
develops integration processes among the youth, which will necessarily manifest from
the positive side in the future in public life.

Taking into account the main trends of humanization, it is assumed that the
student, his personal development and professional development should be in the center
of the educational process. Special attention is paid to the autonomy of students, which
refers to their ability to learn more productively, to take responsibility for the
effectiveness of their studies during their time at the university, to acquire skills and
abilities that allow for self-education and self-improvement after graduation. The
independence of the student, his autonomy, manifested in the fact that a person is to a
large extent his own teacher and is responsible for his teaching, is in itself a very
important goal in teaching a foreign language.

The educational information multimedia environment is an integral component of
the information environment of the university, and it is considered at the same time both
as a mean of learning and as a mean of solving professionally oriented tasks.

It also includes global and local networks that provide students with access to
important professional information. The use of computer telecommunications in the
process of teaching technical translation allows students to provide authentic information
materials reflecting the current state of foreign science and technology, as well as
features of a foreign language at the current time.

One of the defining components that form the learning and information
environment is software. It is the software that determines which information technology
can be used in solving educational problems [1].

In the classroom, you should use the software that is considered the most relevant
and accessible, since the main task of training is to form the student’s readiness for
professional activity in the modern information environment.

Teaching materials are also constituent elements of the educational and
informational multimedia environment in the foreign language classes. These include
video films, videos, audio recordings, television, as well as various textbooks, lecture
notes.

Students with disabilities, unlike other students, have their own specific features of
perception, material processing. In this regard, the choice and development of training
materials should be made taking into account the provision of this material in various
forms so that people with hearing disabilities receive information visually, with visual
impairments - audially (for example, using speech synthesizer programs) or using
typhoid information devices.

In order to implement the procedures for monitoring performance and intermediate
certification of students, the educational organization should create funds of assessment
tools adapted for people with disabilities and allowing them to evaluate the achievement
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of the learning outcomes planned in the main educational program and the level of
development of all competencies stated in the educational program.

Studies show that the system-holistic and communicative approaches in the
formation of the professional readiness of persons with disabilities will be provided
precisely in a multimedia environment of teaching a foreign language, if a number of
requirements are taken into account in the process of its creation [3].

The specifics of training people with disabilities in higher education should be
combined with special, information-computer, as well as language training, taking into
account the individual characteristics of students.

The professional orientation of the training will be ensured by the adequacy of the
multimedia environment of learning a foreign language to the professional environment
of a specialist.

It is necessary to take into account a flexible response to changes in the social
order of society for the preparation of a modern specialist, as well as the traditions of the
professional training of a particular technical university.

Based on the requirements a multimedia learning environment for teaching foreign
languages to students with disabilities is able to ensure at a sufficient level of their
professional readiness formation in the process of mastering a foreign language.

Analyzing the current state of vocational training of students with disabilities, we
can draw the following conclusions:

« there is practically no methodological system ensuring the formation of the
professional readiness of students with disabilities in a multimedia environment for
teaching a foreign language;

* in such environment organization, as a rule, there is no target component aimed
at resolving issues related to the peculiarities of the formation of persons with disabilities
readiness to professional activities in the modern information environment.

Our research and practice in a technical university showed that the effectiveness of
vocational training for people with disabilities in the process of mastering technical
translation skills would be achieved if the system-holistic and communicative approach is
implemented with its organization. The didactic tool for the formation of the professional
readiness of technical universities graduates is the new information technologies.

The stable functioning of the educational structure is determined by the creation of
a multi-level system of didactic conditions, each level of which determines the interaction
of its components.

For the formation of specialist readiness in a multimedia environment for teaching
a foreign language to people with disabilities, it is necessary to create conditions for the
effective organization of its learning and cognitive activity in the process of learning a
foreign language.

The system-holistic approach should provide professional orientation of the
educational process through modeling and targeted organization of the process of
forming foreign language knowledge of the student, professional adaptation in the
context of educational and information professional-oriented learning environment,
systematization of the selection of the content of teaching foreign language.

The organization of a multimedia environment for teaching a foreign language,
implementing a target component aimed at resolving issues related to the peculiarities of
preparing people with disabilities for professional activities in the modern information
environment, involves:
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* systematic development of methodological principles for the organization of
classes using information and computer technologies;

» environment focusing on the activation of educational activity of students with
disabilities using information technology tools.

The choice of the foreign language learning content should be based on the
principles of scientific, professional orientation and systematic.

In the process of technical translation teaching, it is necessary to apply new
organizational forms and methods using computer technologies, which contributes to the
formation of skills for searching and processing professionally important information in
the modern information environment.

Educational, methodical and programmed didactic support of the process of
teaching a foreign language should include:

* creation a software corresponding to the content of teaching foreign language to
people with disabilities and meeting psychological and pedagogical requirements,
focused on solving pedagogical problems, as well as the availability of guidelines for
their use in the educational process of a technical university;

» representing of modern software and hardware for the development of didactic
materials and documents on the organization of the educational process, training
management, the creation of training and monitoring programs;

 software flexibility and its adaptability to the individual characteristics of
students with disabilities;

» compliance of the foreign language teaching methodology with the general
strategy of the educational process.

Created on the implementation of these requirements, a multimedia environment
for teaching foreign languages to people with disabilities is able to provide a high level of
professional readiness for such students.
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denaemcsi HA CO30aHuUe MYIbMUMEOUUHOU cpedbl 00yYeHUs UHOCMPAHHOMY S3bIKY,
cnocoocmeyrowell  3QPHekmueHol  CoyuarvHol — aoanmayuu - CMyOeHmo8 ¢
UHBANUOHOCMbIO K Yycaosuam 8y3a. Onpedensemcsi cucmema NPUHYUNOS, NPU3BAHHBIX
obecneuums ONMUMAIbHOE GKIIOYEHUe MAKUX CIYO0eHmos 6 cpedy 8y308. Onucvl8aiomces
KOMNOHEeHmbl, (popmupyrowue y4eOHO-UHGOPMAYUOHHYIO MYTbMUMEOUUHYI0 Cpedy Ha
3AHAMUSAX NO UHOCMPAHHOMY S3bIKY.

Knwuegvle cnoea: aoanmayus, uHOCMPAaHHbIll A3bIK, AUYA C OSPAHUYEHHBIMU
B03MOICHOCMAMU 300P0BbSL, MYTbMUMEOULIHAS CPedd, MOAePAHMHOCTb.
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OFFICIAL WEBSITES AS A MULTIPURPOSE TOOL
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Abstract

The paper touches upon aspects of applying Internet resources in teaching ESP
for university students. In particular, it deals with official websites of English-speaking
world realia treated as a multipurpose educational tool. The definition for the notion of
the official website of English-speaking world realia is given, and its specific features are
discussed, as well as its potential in the language learning process. The use of official
websites of English-speaking world realia is dwelled upon as opposed to the use of
traditional teaching means (such as textbooks and teaching reference materials) and to
the use of other internet resources (such as online dictionaries, encyclopedias, YouTube
channels, TED videos, etc). The paper also features a case study illustrating a possible
scenario of how work with the teaching tool under study may be organized, and how
some specific difficulties in applying such material can be contended with.

Keywords: Internet resources, multipurpose educational tool, official websites of
English-speaking world realia, teaching ESP.

Introduction

The state education standard for higher education (further referred to as the
Standard) introduces the notion of professional objects that graduates of the program are
to be ready to work with. For the area of advertising and communications these would be
organizations of various types: state, non-profit and profit-making organizations,
featuring the media, educational and industrial ones as well [4, p. 3-4]. With present-day
availability and role of digital information technologies, the nearest approximations to
real-life objects are their online representations, that is to say their official websites on
the Internet. For these reasons, it is clear how important it is to use them as educational
resources in the course of university studies.

If we proceed from the content and language integrated learning approach,
teaching modern languages is to contribute to the general goals set by the Standard.
Therefore, we consider official websites of English-speaking world realia as an important
educational resource in the view of its great potential in forming a number of important
competences in students. It is noteworthy to say that incorporating such learning content
meets the two most important teaching principles: sufficiency of content in relation to the
goal pursued and accessibility of educational resources [2, p. 282].

Characteristics and goals

“A website or Web site is a collection of related network web resources, such as
web pages, multimedia content, which are typically identified with a common domain
name, and published on at least one web server” [1]. For the purposes of our research we
would have to specify the notion of ‘official website’ which would be understood here as
a website serving a representation of a real-life object, acknowledged ‘official’ by the
owner of the website, or when the real-life object and the owner of the website are the
same.
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Among the main functions of the category of websites under study are a
combination of representational, informative and promotional ones, which clearly sets
them apart from other most commonly distinguished website types: social networks
(functions of interaction and entertainment), e-trading websites (sales), encyclopedic
websites (informative function), educational resources (educational function) and so on.
Official websites of English-speaking world realia fall into three main categories
according to the object they represent in the World Wide Web: websites of organizations,
websites of personalities and websites of events, with the prevalence of the first type.
Teaching ESP to students of advertising and communications would focus us on official
websites of

o industrial companies,

) advertising and marketing agencies,

) any other business enterprises,

. brands,

. universities offering programmes in advertising and communications,

o governmental executive bodies of various types (local council, police

department, mayor of the city, transport department),

. organizations of international cooperation (UN, UNESCO, UNICEF,
WWE, European Council, WWO),

) any other organization which may be considered a potential client in need
of advertising or PR services (museums, national parks, etc).

Official websites are usually well-developed unities of multi-page and multi-layer
structure with a distinguished leading role of the main page. Besides the main page there
typically would be found such sections as ‘About’ or ‘About this site’, ‘Contact us’,
‘Media centre’ or ‘Press-releases’, ‘News’, ‘Events’, ‘History’, ‘Forum’, ‘FAQ’. All such
websites are built on the Web 2.0 technology and, thus, are of more of less interactive
nature.

The variety and depth of the content of an official website, both verbal and
multimedia, determine its high potential as an efficient multipurpose educational tool in
teaching languages to students of higher education. It covers nearly every commonly
known aspect of communicative competence acquisition: from motivation to culture and
country studies. More than that, its application provides the necessary conditions for
forming other profession-related competences.

It will be convenient to consider the matter in more detail following the list of
competences set as requirements to the graduate of advertising and communications
programme by the corresponding Standard [4, p. 6-11].

Communicative competence is treated in the Standard as a basic cultural
competence and defined as ‘being capable of written and oral communication in Russian
and foreign languages to carry out interpersonal and intercultural interaction’. Here we
see the most powerful potential in developing linguo-cultural subcompetence allowing
the students to learn ESP in social and cultural contexts that are built by the all-
embracing world of the official website. Studying the official website of a realia would
effectively create a comprehensive ‘linguo-cultural’ picture in the mind of a student due
to the biggest number of links and the most updated nature of information provided by
the website, with which no other educational resource would be able to compete.

Working with the official website provides numerous opportunities for developing
other subcompetences of the communicative competence as well. Language
subcompetence may be enhanced through various lexically targeted tasks, such as
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building topic-related word-clusters on the base of the website materials, studying
collocations of active vocabulary, studying functional language of the website activity
area and functional language of Internet discourse in general. While studying the official
website the student is constantly involved in doing a lot of speech perception — intensive
listening and reading comprehension of authentic materials. Besides, due to the materials’
non-adapted character students frequently find themselves in situations activating their
language compensatory skills — thus, the teacher may use the official website as a tool for
developing elements of strategic subcompetence.

A separate word should be said about maintaining social competence in students
through using official websites of English-speaking world realia. As our practice proved,
using this tool generated positive motivation towards fulfilling the task in 100 % of
students, responding to their various individual needs, such as habitual use of Internet
technology, satisfying one's cognitive interests in the sphere of profession and culture,
interest in intercultural communication, etc. Further in this line, as P.V. Sysoev remarks,
applying information technologies predetermines creating individual educational
trajectories and activating independent study modes [3, p.86], which lead to deeper levels
of personal involvement and better professional awareness and performance in university
graduates.

Besides communicative competence, the potential of the official website of
English-speaking world realia as an educational tool may be realized in building other
professional competences assigned by the Standard [4, p.9-11]: information competence
including internet safety issues, analytical and evaluation professional competences.

Application and results

In this part of the paper we will describe a possible scenario of how work with the
official website of English-speaking world realia may be organized, and how some
specific difficulties in applying such material can be contended with.

The work described was done with graduate-year students of advertising and
communications in the course of “Foreign Language for Advertising and Public
Relations”. Within its framework students study the topic ‘Brand’, and one of the course
objectives is maintaining presentation skills, performing in intercultural environment.

At the end of the topic study the students were involved into a number of speech
development tasks, including discussion about effective brand management strategies,
product life-cycle patterns, brand relaunching procedures and the role of commissioning
a specialist agency in that. In the course of the discussion, the teacher asked the students
which advertising agencies they knew, locally and internationally. The students found it
hard to remember any agencies which operate internationally, and some expressed
interest and desire to learn more. Using the ‘why don’t we...” technique (‘Why don’t we
search the Net and see what leaders of the market are in this area’) the teacher initiated
web search for official websites in question. Work was done individually, and then the
students shared their findings and explained their choice of agency according to the
AIDA model (Attention-Interest-Desire-Action). It should be noted that all the students
were willing to participate in the activity, and it took longer than planned for the students
getting more involved.

The teacher then drew the students’ attention to the fact that the website itself
should appear to be an interesting object of study and suggested the students prepare and
deliver a presentation of the official website of the promotional agency they had chosen.

Their home task at this stage included studying the website, choosing what to talk
about and drafting the presentation. It was initiated by the students that the task should be
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done as group work. This was followed by a joint teacher-student brainstorming session
to elaborate the aspects for analysis and to agree upon the criteria of assessment. In this
connection it is important to mention that we generally follow the ‘personality and
activity approach’ towards organizing the educational process and encourage the students
to take an active part in peer- and self-assessment and evaluation.

The next stage of work was targeted at eliminating language difficulties connected
with signposting language of the presentation and some specialist vocabulary in question
— the students worked with vocabulary cards and drilling exercises.

The presentation delivery stage focused on 1) intensive prepared and unprepared
speech practice demonstrating the students’ individual outlook on the issues under study,
2) peer- and self-evaluation practice, together with intensive use of analytical skills, 3)
operational knowledge regarding various aspects of presentation-making, 4) new
vocabulary and basic vocabulary used in a natural realistic quasi-professional situation.

During the feedback session the students stressed it as important that by studying
such objects as official websites of English-speaking world realia they acquire hands-on
experience in dealing with authentic professional intercultural contexts, which facilitates
building a clearer vision of the area of their professional activity. They also stated that the
websites might be used for their research work and course projects. Moreover, some
students turned to the website in doing further tasks requiring processing real-life factual
information.

Thus, it can be seen that the work described in this part of the paper was aimed at
the students’ progressing in a number of competences, including the social, strategic,
linguo-cultural, language, information and analytical and evaluation professional
competences.

Conclusion

The term ‘website’ conventionally collocates with ‘resource’ in educational as
well as other broader contexts. However, we believe that its role in teaching ESL may
and should be more active — it should be a tool for achieving educational goals, and the
teacher should use it in a purposeful and organized way.

As experimental work proves, the most evident objectives in using official
websites of English-speaking world realia in teaching ESP will include enlarging one’s
vocabulary scope in a given area or situation, maintaining better awareness of the socio-
cultural environment that the object under study exists in, developing one’s presentation
speaking skills in a variety of classroom speaking activities. Importantly, working with
official websites of English-speaking world realia is building on one’s experience of web
surfing and information processing, which is, arguably, considered as one of crucially
important life skills in every type of occupation.

The experience of including official websites of English-speaking world realia into
objects of study will enhance students’ information and analytical professional
competence, as it gives them an opportunity for enlarging the scale of their research work
up to the international level.
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Annomauusn

Cmamwvs oceewjaem G0ONpOCbl NPUMEHEHUS. UHMEPHem-pecypcos 6 o00yueHuu
npogheccuoHarbHO OPUEHMUPOBAHHOMY AH2IULCKOMY S3bIKY 8 8yze. B uacmunocmu,
paccmampugaromcs oQuyUaibHble UHMEPHEem-Ccaumsl peaiull AHel0A3bIYHO020 MUpa 8
Kawecmee KOMNWIEKCHO20 cpedcmea obOyuenus. [laemcs onpeodeieHue 0QUYUATbHBIX
UHMEPHEeM-Calimos, pPACCMAMPUBAIOMCS UX OCHOBHbIE XAPAKMEPUCMUKU, A MAKA#Ce
NOMEHYUANIbHBIE BO3MONCHOCMU NPUMEHeHUsl 8 npoyecce 00y4eHUus UHOCMPAHHOMY
A36IKy. B pabome ymounsiomcs omaudus ucnoib308aHus 0AHHO20 Cpeocmead 00yYeHUs.
om MpaouyuoHHvIX (MAKUX KAk YYyeOHUK u yueOHble nocobus), a makdce oOm
UCNONB3068AHUSL UHMEPHEM-PECYPCo8 Opyeux 6udoe (Makux Kaxk OHAAUH Cclosapell,
OHYUKIONeOull, Kananos suoeoxocmunea YOUTUDe, 6udeo npoceemumensckoeo npoekma
TED videos u m.0.) B cmamve maxoice npusooumcst npumep 603MONCHO2O CUEHAPUSL
npuMeHeHUst OPUYUATILHBIX UHMEPHEeM-CAumos8 peanuil aH2l03bIYH020 MUPA 8 npoyecce
00VUeHUsL UHOCMPAHHOMY A3bIKY, A MAKH*Ce YROMUHAIOMCS NPUEeMbl CHAMUSL mpyoHocmetl
8 0aHHO20 8uda pabome.

Knrwoueesvle cnosa: anenuiickuii A3vlK Ol CNEYUATIbHLIX Yelel, UHMepHem-
pecypcul, KOMNIEKCHOe Cpedcmeo 00yuenus, OQPuyUalbHble UHMePHem-Ccatimal.
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Abstract

The article is devoted to the role of the Internet and computer technologies in
modern education. The purpose of the article is to highlight the advantages of e-learning
and blended learning in ESP teaching. The research proves that a virtual learning
environment provides the students with all essential resources for ESP mastering.

The authors come to the conclusion that these high potential approaches can
greatly enhance the system of higher education.

Keywords: language learning approach, e-learning, blended learning, Internet,
ESP

Nowadays when people spend lots of time online, educational institutions have to
adapt to Net Generation students who have grown up in the age of information and
communication technology.

It is almost impossible to imagine our life without a computer and the Internet as
they've entered all the areas of our life and changed them greatly. People quickly got used
to the simplicity of access to any information, social networks, business sites and
educational resources.

English for Specific Purposes (ESP) is a discipline of English language instruction
that focuses on language teaching in specific professional areas.

Technological innovations have led to the development of two approaches to
foreign language teaching, whether ESP or general English: e-learning and blended
learning.

The purpose of the research is to reveal three major benefits of e-learning and
blended learning in ESP teaching.

In this article we sum up opinions of scientists on positive aspects of the
technology influence on English language acquisition. For writing this review we used
articles devoted to e-learning and blended learning in teaching both ESP and General
English as their principles are mostly common.

There are several factors that lie behind academic effectiveness of the above-
mentioned methods.

E-learning, as a system based on teaching with the help of electronic resources, is
not fully suitable for developing communication skills in foreign languages, though it is
quite applicable for mastering grammar and enriching students’ vocabulary [2].

Among the numerous examples of exercises one should mention vocabulary and
grammar quizzes, answering questions after reading texts, working with audio and video
recourses.

Despite being accessible 24/7, anywhere, anytime, it was not accepted by schools,
colleges and universities as it was assumed that this system lacked the human element
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required in learning [2], whereas the educational potential of blended learning is highly
appreciated by specialists.

Blended learning in a modern educational environment includes three main
components: full-time learning, self-study and online learning. Full-time (or face to face)
training is carried out by teachers in classes or via webinars. During such classes a
teacher works directly with a group of students. Self-study motivates students to work
independently using a variety of electronic resources [7]. In this sense self-study is
similar to e-learning. Online collaborative learning implies the work of teachers and
students online in holding a forum debate, using video conferencing or brainstorming
new ideas [8, 9].

Both e-learning and blended learning are successfully applied by colleges,
universities as well as by private online schools of foreign languages to provide learners
with their own ESP training programs.

There are several different reasons why blended learning is effective for students.

Firstly, it includes visual, auditory, and written components to encompass all
different kinds of learning styles improving comprehension.

It also allows the students to process information at their own pace working witha
variety of Internet resources.

Having so many different learning components helps to keep learners fully
engaged and interested in activities.

It is also easier for teachers to track the students’ level of understanding of the
material by asking questions regularly, and having all students answer (not just verbally)
or ask questions on the issues provided in previous classes to see how much students
remember. It is easy to integrate these questions on previous topics into classes
systematically and to vary the way in which knowledge is tested through different types
of tasks (multiple choice, matching words, etc).

Thus, there are a lot of private online courses that use blended learning approach
in ESP teaching, it is important to emphasize that higher institutions have more
opportunities for the development of efficient ESP training programs.

In some Universities, for example, Technical University of KoSice in Slovakia, the
basic study material has been carefully selected and adapted in close cooperation with the
technically oriented departments. Reading technical publications, handbooks, or journals
to keep abreast of professional developments, writing technical publications and technical
reports, giving presentations, negotiating, telephoning, taking part in technical
discussions at conferences, seminars, exhibitions and other technical meetings became a
part of their ESP training program[1].

Positive academic results achieved by teachers using E-learning and blended
learning in ESP teaching in different countries prove the necessity of widespread blended
learning implementation in academic sector.

Psychological advantages are based primarily on the combination of traditional
and new technological approaches, as “the face-to-face communication enables the
students to get to know each other, to become familiar with the objectives and procedures
of the courses, to develop a shared community, and to be provided with the reassurance
and reinforcement best achievable in one-to-one and in group face-to-face interaction...
the online elements, in their turn, are able to provide students with the opportunities to do
individual tasks, work in their own time at their own pace and to collaborate with other
students on shared projects in ways which they could not have done in the classroom” [6,
p.61].
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The results of the online survey reported by T. Dewar and D. Whittington showed
that blended learning is highly appreciated by learners due to the following reasons:
“ability to match learning styles (80%); individually tailored solutions (70%); improve
the learning rate (62%); exploit the investments they have already made in re-usable
training resources (59%); shortage of time to use purely classroom events (57%)’[3; p.5].

Another survey of psychological factors involved in ESP acquisition through
blended learning made by lu. Lungu at the end of the academic year 2011-2012 showed a
high level of satisfaction. The students appreciated most the opportunity to communicate
quickly with the tutor via e-mail, spend less time attending classes, and establish good
rapport in the group. All participants expressed their wish to attend another blended-
learning course after this experience [5].

Financial benefits of e-learning and blended learning have the potential of being
cost effective for students and, at the same time, profitable for those who offer courses
based on computer technologies.

For many people a significant percentage of traditional training costs are spent on
transport and accommodation. The use of e-learning and blended learning can
dramatically lower those costs for students.

Also, there is no need to copy thousands of papers or to buy books, notebooks,
pencils, and pens because the materials are gathered online at one place, available to
download, read, edit, and send back.

All the listed reasons are fully true for general English and ESP. Besides, as many
students, who start studying ESP, already have jobs, their work time is not sacrificed for
training. It becomes a crucial factor in choosing between traditional approach and
blended learning.

As for commercial aspect, creating and selling online courses is a fast growing
market all over the world now. According to recent data, the global e-learning market is
going to reach $325 billion by 2025 [4], that figures prove an increasing demand in
online learning.

The results of this research show that the application of e-learning and blended
learning offers endless possibilities in ESP teaching. Academic, psychological and
financial benefits of the approaches indicate the necessity to integrate computer
technologies into everyday educational practices on a large scale.
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Annomayusn

Cmamvsa noceéawena packpvimuio poau Humepnema u KOMNbIOMEPHLIX
MexHONo2Ull 68 CO8peMeHHOM obpaszosanuu. Llenvio cmamvu A61AemMCcs  GblsGIEHUe
npeuMyuecms NPUMeHeHUsl 3J1eKMPOHHO20 U CMEULAHHO20 O0OYYeHUs UHOCMPAHHOMY
AZBIKY 0J1 Cneyuatvhslx yenei. Mcciedosanue 0okasvleaem, Ymo UPmMyaibHdas y4eOHast
cpeoa obecneyugaiom CcmyoeHmMo8 8cem HeoOX0OUMbIM HAOOPOM pecypcos O
VCREWHO20 U3YYeHUs UHOCMPAHHO20 53bIKA 0I5 CHeYUAbHbIX Yeell.

Asmopvl npuxoosam K 618600y, YMO OAHHbIE NOOX00bl 00]1A0AIOM BbICOKUM
NOMEHYUATIOM 8 CHOCOOHOCMU KAYeCMBEHHO YIVHUUMb CUCTNEMY 8bICULe20 0OPA308AHUS.

Knrwueevie cnosa: nooxoo K u3zyuenuro A3bIKA, IJIEeKMPOHHOE 00yueHue,
cmeutantoe ooyuenue, Unmepnem, ESP.
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